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Introduction

Explore Our World, a six-level primary series from National
Geographic Learning, uses real-world content, stunning
photographs and video from National Geographic, and a variety
of interactive digital resources to fully engage and motivate
students as they learn about the world in English. Young learners
will be captivated by the beautiful photography and high-interest
content relevant to their world as they learn about people and
places from across the globe. Explore Our World is unique in the
way that it brings the real world, with all its beauty and diversity,
into the English language classroom.
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STUDENT BOOK

Walk-through

UNITOPENER

The Unit Opener uses high-interest photographs to engage students, present
the unit theme, and provide opportunities for speaking and listening.

A goal-setting activity
focuses student attention.

ok and check.
can see

O North America.
O south America.

QO asia.

A teacher-led warm-up
activity provides suggestions
for pre-teaching of unit
themes and target structures.

Image captions provide useful cultural and geographic
information for instructors to discuss with learners.

RESOURCES

Lesson Planner with Audio CD and Teacher's Resource CD-ROM

The Explore Our World Lesson Planner, with Audio CD and Teacher’s
Resource CD-ROM, provides everything needed to successfully plan, teach,
and supplement lessons:

¢ a detailed scope and sequence

e explicit instructions for teaching vocabulary, grammar, and songs

e answer keys and audio scripts for activities in the Student Book
and Workbook

e support for teaching English in English

e teaching tips for using the Explore Our World Video and the
Classroom Presentation Tool

e an Audio CD containing recordings of exercises, activities, and
readings in the Student Book

78406_L3FM_ptg01_hires_001-025.indd 2-3

The Teacher’s Resource CD-ROM,
provided with the Explore Our World
Lesson Planner, supplies additional
teaching resources including:

e pacing guides for easy lesson
planning

e printable worksheets and templates
for in-class games and activities

e Writing worksheets for additional
Writing practice

e Project worksheets for optional
theme-related closing activities

e customizable Home-School
Connection Letters

VOCABULARY1

Target vocabulary is presented visually, using photographs and
photo-realistic art, to create interest and enhance retention.

o Listen and read. r:3s a train station a movie theater

o Listen and say. r:3s

a hospital
You can find the places in these photos 4
in most cities. Do you have these i

places where you live?

i,

o Work with a partner. Describe and guess.
Use these words.

adoctor atoycar food — movies
paintings  bread a police officer

Mascots model dialogues
that help students use target
language to communicate.

All target language is recorded on audio (Ds to
help students with pronunciation and practice.

Audio CD

The Explore Our World Audio CD provides audio
content that aligns with all Student Book content:

¢ language presentation and review
e contextualized vocabulary | :
» original songs LEVEL3 ~ AUDIOCD
e readings i ‘
e games and activities

AMERICAN ENGLISH

emoNC | <% CENGAGE
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GRAMMAR1/VOCABULARY 2

GRAMMAR 1:37 o Listen and say. ¥ .4
Can you help me? Sure. How can | help? Read and write. tr:38

T
a swimming pool azo0

1

Grammar lessons include
natural examples of real-world
language.

1. Min wants to go to the
She loves the crocodiles and the monkeys.

2. Aziz wants to go to the

e
He likes to see his favorite soccer team.

3. Janica wants to go to the

She has a new bathing suit.
B acoss o I B onthe comerof
4. Mounira wants to go to the
o Work with a partner. Ask and answer. She wants to buy some new clothes.

5. Leo wants to go the
He wants to read some books.

© uisten and stick. .5

It's next to the police station
and across from the theater.

Sticker activities in each unit provide
reward, mofivation, and inferactive practice.

D uisten and reaq, s

Workbook

The Explore Our World Workbook contains exercises that reinforce and
consolidate Student Book instruction, including listening, speaking, reading,
writing, grammar, and vocabulary activities.

The Workbook includes the following:

¢ 8 pages of skills practice and activities, as well as additional readings,
for each unit

e unit review sections

e practice with English pronunciation and sound-spelling relationships

e audio for all listening comprehension and review sections, provided on
an Audio CD bound in with the Workbook, or accessed online
through myNGconnect

78406_L3FM_ptg01_hires_001-025.indd 4-5

GRAMMAR 2/SONG/THE SOUNDS OF ENGLISH

Additional grammar is presented through photographs, illustrations, and
activities. Group and pair work gives learners the chance fo use structures in
conversation as they collaborate with classmates.

.
A unit song supports
GRAMMAR 1r:40 ” o
e A Great Ne % the unif theme. Lyrics
. .
o Look at the map below. Follow and write. I'm new in town. | think I'm lost. P Incorpo rUte U n ” tu rget
1. How can 1 get tothe —____________2 Turn left on Summer Can you help me find m//Sceg 5"., O
Street. Go straight. Turn right on Spring Street. It next to the mall. ’EZ'"";::':;:":"Z with my B g voca bU Ia ry a nd g rammar.
2How 7 Gostaight on Green THE S ) - h H
Z:‘Tdetsle::l"r; :f:"c:‘(_Mlddk Street. It's on the corner of Middle Street useun : " ch Song IS eusy To
T S Y —learn and remember, and
to the swimming pool. =l 1. museum i .
4. How 2 Tum left on Summer x,

Street. Tum right on Second Avenue. Go straight on to Sunny Street.
1t's next to the book store.

vanw o, (PS8 models natural rhythm and
. infonation.

o Play a game. Cut out the cards on page 103.
Play with a partner. Ask for directions. Take turns.

aa

The Sounds of English activities found
in every unit provide opportunities for
students to listen to and practice English
pronunciation.

Explore Our World Picture Cards including The Sounds of English

The Explore Our World Picture Cards including The Sounds
of English provide additional support for vocabulary and English
pronunciation and phonics.

Picture Cards include

e full-color, double-sided picture cards for target vocabulary.

The Sounds of English Cards include

e individual and contrasted English sounds pet —
with related images and spellings. - said

All Explore Our World Picture Cards including = 'opard

The Sounds of English are also available e Fige
online through myNGconnect. ramp
elephant wiong

= ————©

ot
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CONTENTREADING/VALUE

CLASSROOM PRESENTATION TOOL

A Classroom Presentation Tool, provided on DVD, is available for

each level of Explore Our World. The Classroom Presentation Tool infegrates
a variety of teaching resources including video, songs, games, language
presentations, and student activities, which can easily be used with

a computer or Interactive Whiteboard (IWB).

For each unit, the DVD includes the following:

National Geographic Value and Mission

pages explore and explain common
Real-world content readings develop  values such as practicing sportsmanship,
language through topics such as showing respect for others, caring for
science, nature, history, art, culiure,  our planet, looking after animals, and
music, and sporfs. staying healthy.

Infographics show factual « interactive unit-opening activities that provide the setting for each
information in fun and QE““‘ o Explore your town unit's theme

. . e e In The S
sometimes surprising ways. AR AT S « presentation of target vocabulary and grammar-through video

It’s fun to find new things p

and places to explore.

and animation
« fun classroom activities that practice what has just been presented
« songs presented in two ways: as a video with a singing host and as
a karaoke-style sing-along
« reading activities that support reading selections

Graphic organizers help students
collect, organize, and visualize
information.

continents and oceans. They can show streets ai

@ Work with a partner. Talk about your town.
You can use a photo or map.

T EXPLORE OUR WORLD STUDENT
o, ACTIVITIES CD-ROM

Explore Our World student activities, provided on a Student Activities
CD-ROM hound with the Student Book or accessed online through

myNGconnect, are fun, engaging, game-like activities that reinforce and
expand on Student Book content. Each unit has two Vocabulary and Grammar

Our World Readers

The Our World series Readers consist of six levels of original
stories, classic folktales, myths, and nonfiction selections from
around the globe. A graded Reader is available to

support the theme and language of each unit in the

Student Book. Each Reader includes additional fun facts

and activities related to the story and unit theme. All

Readers are available as “Story Time” in the Our World

series Video or on the Story Time DVDs.

78406_L3FM_ptg01_hires_001-025.indd 6-7

activities, as well as a Reading activity.

Poster Sets

Eight full-color poster sets bring beautiful photography into
the classroom, reinforce the unit theme, and feature
National Geographic Explore Our World values.

Explore your town,

It's fun to find new thij
th
and places to explore. >

D NATIONAL
GEOGRAPHIC
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EXPLORE OUR WORLD WEBSITES PROFESSIONAL DEVELOPMENT

Teachers and students can find student ucﬁviﬁes, Student Book and Workbook To ensure that instructors are able to improve their classroom pm(ﬁce and

audio tracks, and other resources online af myNGconnect. get the most out of the Explore Our World teaching resources,
Dr. Joan Kang Shin, a respected trainer of young-learner teachers in over

EXPLORE OUR WORLDVIDEO 100 countries and series editor for Our World and Explore Our World, has

Fach Explore Our World Video is 20 minutes of fun-illed, developed the Our World series Professional Development Program.

fully integrated content:

« vocabulary and language presentation and review

« original songs

* games

« inspiring, real-world video

o Our World series Readers Story Time
Presented in highly manageable 3- to 5-minute clips,
Explore Our World Video can be used before, during, or
after instruction fo preview, support, and review content.
Explore Our World Videos are available on a Video DVD
and in the Classroom Presentation Tool DVD.

We (o) the ecsen
BRE € o garbege into i,

Professional Development Video

Using short videos of real classrooms and
interviews with teachers from around the world,
the Professional Development Video program,
available on DVD, provides useful insights and
practical advice on the following topics:

e developmentally appropriate activities

* managing classrooms for effective learning
e planning successful lessons

* 2Ist Century skills

axfelejein]w

RESOURCES

Assessment Book with Audio CD

The Explore Our World Assessment Book provides teachers with the
tools they need to place their learners within the correct level of Explore
Our World, plan their lessons based on what students already know,
and assess students’ comprehension of and progress through the
content of the Student Book.

Each Assessment Book includes photocopiable Quizzes, Mastery and
Final Tests, as well as additional resources, including the following:

Professional Development Classroom Presentation Tool

The Professional Development Classroom Presentation
Tool, available on DVD, can be used to support formal
training sessions and presentations on the topics in the
Professional Development Video program.

e ~jolatasaie

e an Explore Our World Placement Test and level Pre-Tests (Diagnostic
Tests which help determine students’ language ability)

e Listening and Speaking scripts which provide guidance for the listening
and speaking portions of the quizzes and tests

* Answer Keys

e an Audio CD, with recorded scripts for all of the quizzes and tests

8 9
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Our World Philosophy

The Our World series reflects key concepts and
principles of English language teaching and learning.

e Students learn through a process of constructing
meaning. They are active learners who try to make
sense of their world through interaction in personal,
social, and academic contexts. As they do, they
gradually modify their understanding of how both the
world and language work.

e Activities designed for young learners must
provide multiple opportunities for understanding and
construction of meaning at a level appropriate to the
emotional and intellectual stages of the students’
development.

e Students learn effectively when they are
challenged just one step beyond their current stages of
cognitive and language development. They most often
need support from a knowledgeable person at this
time to successfully understand and incorporate new
information.

¢ Goal-oriented learning contributes to young
learners’ success. In addition to the larger goals of
educating children to be responsible global citizens in
the 2Ist century and to be knowledgeable and caring
stewards of our planet, providing explicit language-
learning goals helps learners understand the purpose
of the activities they carry out. Young learners then
have the opportunity to compare their outcomes to the

original goals, important in judging their own progress.

e Learning about the world
through theme-based teaching
benefits young learners. Different
topics provide informational
structure and a meaningful basis
for exploration through a variety
of language learning tasks.

10
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TEACHING WITH EXPLORE OUR WORLD

¢ Addressing the needs of the whole child in the
language class includes attention to learning styles,
learning strategies, critical thinking skills, 2Ist Century
skills, and universal cultural values.

e In order to accurately evaluate progress,
assessment of young learners must go beyond
traditional paper-and-pencil tests. Multiple
opportunities for concept checking and performance
assessment provide different ways to determine
students’ depth of learning. Young learners also
benefit from peer- and self-assessment.

Explore Our World Content

Global Citizenship

To empower young learners for the 2Ist century,
teachers of English as a foreign language must
understand the global importance of English as
well as what it means to be a global citizen. It is
widely recognized that English is the world’s lingua
franca. English is used internationally as the language
for science, technology, business, trade, tourism,
diplomacy, and global problem solving. Today’s
children will grow up communicating in English with
people from countries all around the world.

Real-World Content

Explore Our World uses real-world and multicultural
content to help young learners grow up to become
successful global citizens. Dramatic photos from around
the world spark their curiosity and broaden their
perspective by teaching them about the planet and
different cultures. Through images and content, young
learners explore other people, places, and societies and
learn to care about our fascinating and ever-changing
world. Their increased understanding of the world
and their ability to communicate in English across
cultures will prepare them to actively and successfully
participate in the world of the future.

Multicultural Materials

When teaching English as a global language, it’s
important to bring materials that represent different
cultures into the classroom. Students are very open to
learning about other cultures. It only makes sense to
take advantage of their natural curiosity and openness
by exposing them to different customs, traditions, and
ways of life.

Explore Our World incorporates content from other
cultures in every unit. For example, in the Level 6 unit
called “Arts Lost and Found,” students learn about
different traditions and art forms from other cultures,
including storytelling through dance in Laos, cloth
weaving in Ghana, and the 2000-year-old Chinese
tradition of dragon-boat racing.

Cultural Connections

It’s also important to connect young learners to
their home cultures in the English language classroom.
Making connections to the local culture will help young
learners relate to the content and build a stronger
understanding of themselves and their place in the
world. In addition, learning to express aspects of their
own culture in English is another step toward effectively
using English as a global language. Explore Our World
helps young learners appreciate their own cultures and
encourages them to keep their cultures strong.

Global Values

Each unit in Explore Our World has a National
Geographic Values page that connects to the real-
world content presented in the unit. These pages
promote universally recognized values for students
such as loving your family, being a good sport, and
taking care of others. For example, in the Level 2 unit
called “Awesome Animals,” the National Geographic
Values page teaches students to respect animals.

In upper levels, the National Geographic Values
page is titled “Mission,” and it highlights the work
and words of a real-life National Geographic explorer.
These explorers, including Aparajita Datta and
Elizabeth Kapu’uwailani Lindsey, are from different
parts of the world and contribute to the betterment of
our planet.

06/05/14 7:34 AM ‘



Learning English through
“Real-World” Content

The Our World series, including Explore Our World,
takes into account current research and approaches in
teaching language to young learners. Students learn
language and content at the same time, so it’s natural
and authentic to incorporate academic content into
the English language classroom. Integrating content
from different areas such as art, science, and social
studies makes language learning more interesting and
engaging. It will also help prepare young learners who
may eventually study these subjects in English.

Contextualizing language instruction by integrating
it with other learning provides opportunities to
reinforce in English the academic skills and knowledge
learned in other classes. A framework for this type of
lesson should include four stages:

* Processing text

This includes the use of texts that incorporate visual
and text-structure markers such as headings and
subheadings as well as features such as bold or italic
text for emphasis.

e Identification and organization of knowledge
This includes the use of graphic organizers such as
tree diagrams, time lines, flowcharts, and tables.

¢ Language identification

This includes the use of language features that help
students to reproduce core content knowledge in their
own words including the language of comparison and
contrast, cause and effect, and speculation; it also
includes features such as collocations, subject-specific
vocabulary, and academic vocabulary.

e Tasks for students

This includes the use of a variety of learner-
appropriate tasks, both receptive and productive.
Explore Our World uses subject-area content as the
basis for motivating students to learn English and
to support what they are learning in other areas of
their curriculum. Each unit has a Reading page that
integrates real-world content from various subject
areas and teaches academic skills. For example, the
Level 2 unit “Fun in Class” focuses on language for the

12
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classroom. The vocabulary includes various actions for
classroom activities, such as reading, writing, counting,
coloring, cutting, drawing, and gluing, as well as
classroom objects such as scissors, markers, glue, and
notebooks. The reading content, called “Paper Art”
describes the art of paper cutting in China and Mexico.
This is cultural content that also integrates art and
social studies.

@ Listen and read. 1.,

Amazing Rain Forests

R:
ain forests are warm, wet forests. A ain forest has four parts.

"= Emergent
In this part, you can see the tops of very
- tall trees. They can be 60 meters
, (200 feet) tallt Many birds, butterflies,
5 and other insects live here,
X 1 Canopy
In this part of the forest, the trees have
many leaves. Birds, spiders, tree frogs
[ monkeys, and snakes live here.

J Understory
In this part of the forest, it is dark, wet, and
cool. There aren't many plants, W;ry? Because
Plants need light to live. Snakes and lizards
live here. Jaguars like to Tive in this part, too!
Forest floor

In this part, there are insects
Spiders—some spiders m big as pal:gul
There are many large animals. And Ppeople!

22) Work with a partner. H';N
Talk about the different s

parts of the rain forest.
; There are gorillas
= in this part,
E‘ ¥
-

21st Century Skills

Today’s students are growing up in an
interconnected world. As English language teachers,
our job is to help them become responsible global
citizens and leaders of the future. The Framework for
2lst-Century Learning deals with “the skills, knowledge,
and expertise students must master to succeed in work
and life; it is a blend of content knowledge, specific
skills, expertise, and literacies.” These skills can be
categorized in four ways:

e Ways of working

Students need to be able to communicate clearly
and collaborate effectively. Explore Our World helps
students use the vocabulary and language structures
they are learning to both communicate about real-
world content and collaborate on activities and
projects that allow them to apply the English they are
acquiring in meaningful ways.

e Ways of thinking Personal and social responsibility play a large part

Students also need to think creatively and critically. in students’ preparation for global citizenship as well.
They need opportunities to learn how to make Students must commit to developing intercultural
decisions and solve problems. Explore Our World competence by building their knowledge of global
challenges them to practice both these skills. For cultures, by acquiring skills that enhance their
example, in Level 5 students learn about preparing interactions, and by refining their attitudes regarding
for extreme weather and discuss the importance of cultural differences and customs. They must be willing
protecting the oceans. In Level 6, students explore to see the world from other points of view and to
plant behaviors and adaptations, discuss how people understand and respect cultural behaviors that are
in their community can reduce their human footprint, different from their own.

and learn about ancient civilizations.
Throughout Explore Our World, young learners are

introduced to people, places, and cultures from around
English students today aren’t just learning English. the world. At the same time students are learning

They are preparing to enter a competitive global to recognize cultural similarities and appreciate

workforce. In order to be ready for the future, they differences, they are also encouraged to express their

need to be able to navigate technology and to extract 1 cylture in English as a first step to building their

information from many forms of media. They also need  ; tercultural awareness and competence. In short,

to acquire technology literacy, information literacy, and Explore Our World prepares students to be curious,

visual literacy. All of these needs are addressed in the engaged, and well-informed citizens of the 2Ist century.

Explore Our World Student Books, comprehensive video

program, and interactive technology.

e Tools for working

e Skills for living in the world

It’s critically important for students to develop
awareness of the skills and qualities that will help
them achieve success in their future lives and careers.
In Explore Our World, young learners are introduced
in age-appropriate ways to concepts such as openness
to new ideas and experiences, adaptability, and
initiative. They learn about 2Ist-century professions,
such as crisis mapper, and National Geographic
Explorers are presented as potential role models.

Protect the oceans,

Help reduce
our human
footprint.

Living in the world also encompasses the idea
of personal and social responsibility. On a personal
level, younger Explore Our World students learn
about taking care of themselves and other beings.
Older students discuss how they as individuals can
make changes or adopt new behaviors for the
greater good. i e

INA

TOGRAPHIC

On a social level, students explore ways of
connecting to their local community such as exploring
where they live and participating in local events.

As local citizens, older students interact with their
community through activities such as planning and
executing events to protect the environment, conducting
interviews, and creating a local brochure for tourists.

13
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Visual Literacy

Visual literacy is a necessary skill for the 2Ist century,
which is increasingly image-, media-, and technology-
driven. In the past, the term literacy referred to
being able to read and write, but today it includes
the interpretation of various kinds of texts in print
and media. Visual literacy is the ability to construct
meaning from images such as photos, illustrations,
graphic organizers, signs, symbols, information
graphics, and video.

Brain-based research shows that between 80 and
90 percent of the information we take in is visual.
Learning a language, then, is not only reading and
writing words; it is also being able to understand
visual information and communicate it to others.

An additional benefit of learning information
simultaneously through text and visuals is that it can
dramatically improve retention and recall. Explore
Our World uses a variety of images of different types
to help young learners understand text and organize
information; some examples are tables and charts,
diagrams, mind maps, T-charts, maps, bar graphs,
calendars, time lines, line graphs, Venn diagrams,
cause-and-effect arrows, and pie charts.

@ Listen and read, s, 3

E

cars aad X :
Prople honar the vocano, offering 1ty 2 EVPEY March,

Ting it food snd msic.

@ Work with a partner. fead the text again. Talk

about two volcanoes. Take notes.

National Geographic has the most impressive and
highest quality collection of photos and video in the
world. These visuals enrich the Explore Our World
print, video, and media components. These materials
help young learners become visually literate through

imagery that reflects print and media in the real world.

This will further help them to succeed as 2Ist-century
citizens.

@ Listen and read. ...,

Rainbows

Look! A rainbow! A rainbow i
! oW is red,
green. blue, indigo. and vialet, SRR

@ Color the rainbow,

Up, Down, and All Around!

You 3e¢ going on a roller coa
ey
ur.;;, bar Are you resty? Lev's gor
e LT —
il T Coand
m‘rrm‘l: 10, She roler couster goes down the hill very ek,
904 o, Whooooh You feel very fighi| E =y

NEAL y0u feach 2 big cirel, o "
sl g . Falied the “Joo

Ficke. Sit i the car s i dawn the

v gocs slow, Suddeny, when

ihat doet youe tavrite
ot sapctee ok fe?
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Video and Technology

Video is a powerful tool that can bring the world
into the classroom and the classroom to life. In learning
language, video can be especially valuable because it
can provide a real-world context that helps students
experience the language in a natural and dynamic
way. This will help them better understand how to use
the language, and it makes learning more fun. The
videos in Explore Our World are divided into short,
manageable clips that present the following:

e vocabulary through amazing photos

e grammar in animated contexts

e songs performed by fun hosts

e video clips that give examples of real-world

communication

e stories read by the hosts using images from the

Our World series Readers

Explore Our World Video is flexible. For example,
lessons can be presented from the Student Book first,
and then followed by the corresponding segment in the
video to review and check comprehension. Or the video
can be used to present the language and then the
Student Book can be used to review and practice. Either
way, using the video helps contextualize language
instruction and engage children in the classroom in fun
and meaningful ways.

The Classroom Presentation Tool allows the
introduction of many types of content, including video,
audio, and interactive activities into the classroom
using either an interactive whiteboard or a computer
with a projector. Learning becomes more active and
interactive using this digital classroom tool.

For example, young learners love games, and the
Classroom Presentation Tool includes games that
present and practice the Student Book lessons in new
and unique ways. These activities allow for teaching
and reteaching that will engage the whole class. With
these games, students have opportunities to predict, to
think critically, to work in teams, to sing along, and to
use English in a safe and motivating environment that
sets them up for success.

The computer is an excellent resource for English
language learning and teaching. Explore Our World
Student Activities, online and on CD-ROMs, encourage
language practice through fun game environments
that will entertain, inform, and motivate students. For
example, they will play soccer against meerkats, puffer
fish, polar bears, pigeons, mountain goats, and even
alligators. They’ll clean up the ocean, feed chameleons,
solve puzzles, and explore mysterious mazes, all while
practicing and playing with English.

Interactive media provide a richer environment
for learning and engage young learners in the ways
they are used to learning, getting information, and
entertaining themselves. More importantly, building
students’ media and digital literacy skills helps prepare
them to use English in the real world in the 2Ist century.
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Characteristics of
Young Learners

In order to teach young learners successfully, it is
important to understand how students develop and
how they learn. Effective materials reflect gradual
growth in ability in the areas of gross and fine motor
skills, language, cognition, and socialization. Students
of different ages have different levels of development,
and it is important that teachers use methods and
activities that are appropriate for their students’
abilities.

In general, students are very energetic and
spontaneous. They do not like to sit still for long
periods of time and they have short attention spans.
Although they can be easily distracted, they are very
curious and will pay attention if the topic is interesting
or if the activity is fun and engaging. Although these
characteristics can make teaching young learners
challenging and even difficult at times, they can
also make the young learner classroom joyful and
rewarding. Explore Our World keeps learners active
and engaged by using developmentally appropriate
activities that cater to their learning profiles.

Learning Styles

Young learners tend to process information about
the world primarily through their senses. The sensory
learning styles are visual, auditory, tactile, and
kinesthetic.

e Visual learners

Visual learners notice the details of their
surroundings and use color, shape, and position to
help them learn and remember information. They
understand instructions for activities much better when
they are shown what to do rather than told what to
do. Visual learners respond well to board work and
to activities involving photos, drawings, flash cards,
posters, video, arts and crafts, murals, projects,
puzzles, and board games.
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¢ Auditory learners

These students learn and remember information
through sound and rhythm. They can memorize
information easily and repeat back the text of stories,
role plays, and song lyrics after one or two listenings.
They understand oral directions for activities and
often agree to act them out or repeat them for other
students. They do well with listening and pronunciation
activities, and they enjoy discussions, sound tracks,
video and computer games, songs, and chants.

e Tactile learners

As the word tactile indicates, these learners use
touch and the manipulation of objects to help them
process and remember information. They depend
on their physical and material surroundings. For
example, when they are trying to concentrate, they
may flip pencils or play with their hair. To understand
instructions, they need to see, hear, and physically carry
them out. Tactile learners do well with arts and crafts,
flash cards, puzzles, board games, and realia.

e Kinesthetic learners

These students process and remember information
through physical movement. Like tactile learners,
they also touch and manipulate objects, and they are
good at working with their hands. They understand
directions for activities much better when they can
see, hear, and physically carry them out. They need to
release tension through movement and will look for
ways to do so—going to the pencil sharpener or trash
basket several times, for example. Kinesthetic learners
do well with Total Physical Response (TPR) activities,
charades, role plays, puzzles, and board games.

A
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Skills and Strategies

Learning Strategies

Strategies are generally defined as behaviors that
learners use to understand and complete a task.
Learning strategies and their use and instruction can
benefit young learners as well as adults. As described
by Ana Chamot and Michael O’Malley, these strategies
fall into three categories: metacognitive, cognitive, and
social-affective:

* Metacognition is “thinking about thinking.” For
young learners, this means helping them plan before
doing a task. They need to think about the purpose of
the task, what information is most important, how they
will use the information, what the best way to do the
task is, and how much they understand about the task.

e Cognitive strategies include accessing prior
knowledge about a topic, seeing how new information
connects to the material the student already knows,
identifying where more information could be accessed,
thinking of good ways to organize the material, and
identifying ways to remember the new information.

e Social-affective strategies are especially useful in

language classes, as language is social by nature. While

using English, young learners can ask for explanations
from teachers and classmates, find out how and when
they can ask for help, discuss how they can work
together with classmates, and how they can get and
give feedback.

Critical Thinking Skills

Critical thinking is a higher order of thought that
involves analyzing, evaluating, and synthesizing
information. In many young learner classrooms,
teachers’ questions may be limited to basic
comprehension questions (What is the story about? Is
it a happy or sad story?) and to display questions (How

many planets are there in our solar system? Is the moon

hot or cold?). Even though children’s analytical abilities

are not yet fully developed, teachers can nevertheless
design age-appropriate questions that go beyond

the surface and require deeper processing on their
students’ part. Ask questions that bring into play the

following skills:
« classifying
e comparing
e contrasting

e getting
meaning

« inferencing
e predicting
» problem
solving
 ranking
 sequencing

« using graphic
organizers

e visualizing

What are (two) ways you can
group together these words?

How are (dogs) and (wolves)
alike?

How are the (cassowary) and
(ostrich) different?

What clues in this sentence help
with the meaning of the word
(ground)?

Looking at these effects, what
do you think is the cause?

What will happen when (the
volcano erupts)?

What are some ways we can
(conserve water at school)?

How would you list your
(favorite sports) from
one to five?

When (planting vegetables),
what are the steps in order?

How could you use a graphic
organizer to map out the ideas
in this reading?

How do you picture (the
treasure) in your mind?

17
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Creating Successful Lessons

Effective teaching begins with a lesson plan.
A lesson is like a long road trip that requires a map:
The final destination or goal cannot be reached
without carefully planning each stop along the way.
These steps help learners reach the lesson objectives
successfully, which is the final destination of the trip
teachers and students are taking together.

A good lesson plan has many benefits. It helps
teachers prepare for class, including gathering or
creating the materials needed to make the activities
successful. It lays out step-by-step instructions that
provide a guide for every moment in class. But most
importantly, it requires teachers to define objectives
for the lesson and plan activities in a sequence that
will ensure student success.

Stages of aLesson

Explore Our World uses five steps recognized as
standard practice for effective language instruction:
Warm-up, Presentation, Practice, Application, and
Wrap-up.

e Warm-up

These activities help English language learners
switch from their native language to English, remember
material from earlier lessons, and begin class feeling
confident about what they know. Warm-ups create
interest and excitement about the topic and prepare
learners for the new language input. This new input
can be vocabulary, grammar structures, or language
functions. Warming up students can involve activating
students’ prior knowledge of the topic or context as
well as reviewing known language that will be used or
recycled in the unit. By helping students see what they
already know and connecting the new language to
their previous experience, warm-ups prepare them
to learn.
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* Presentation

After students are warmed up, it’s time to present
the new language. This means teaching new
vocabulary words or new grammatical structures
through visuals, realia, examples, or the context of
a song or story. Teachers should take time on this
step and provide numerous activities to give lots of
meaningful listening and reading input. This will help
students gain comprehension of the new language.
Use a number of activities that require the four skills
(Listening, Speaking, Reading, Writing) to check
students’ comprehension. For example, use concept
checking to see if students know the word bakery by
asking questions such as Can I buy a bike in a bakery?
What can I buy in a bakery? Give me an example of
a bakery near here. Or have students draw a bakery
and write a few lines about what they do and buy in a
bakery. The Explore Our World Lesson Planner suggests
multiple activities to present and check comprehension
of language to support the activities in the Student
Book.

e Practice

As an important step in the process of learning,
practice focuses on students’ first efforts to use the new
language. For young learners, especially beginners,
the practice is guided, meaning that the students
are given the structures and vocabulary needed to
produce the language; they are not yet expected to
create the language independently. Of course, the goal
is to give learners plenty of opportunities to try out
the new language in order to prepare them for real
communicative contexts. The Lesson Planner provides
suggestions for giving additional support or guidance
for the practice stage.

e Application

Applying the new language in a communicative
context is a natural step after practice because it
encourages students to act more independently with
the language they have practiced previously with more
guidance and support. At this stage, students should
be able to use the new language in a realistic context
and to personalize the language with respect to their
own lives. Application further develops students’
abilities to use language communicatively. The Explore
Our World Student Books have application activities for
each vocabulary and grammar section that encourage
students to communicate with each other and apply
the language to their lives. The Lesson Planner provides
suggestions to help teachers carry out the application
activities successfully.

e Wrap-up

Concluding a lesson or class with a final activity is
always important, as students need to leave the class
knowing that they have completed an activity and
learned something. This might be a review of what was
learned in class in a game to check comprehension of
vocabulary words, or it might be a song or chant. The
wrap-up might be a conclusion to a pair-work activity
in which the teacher asks individual students what they
learned from their partners. The Explore Our World
Lesson Planner provides appropriate wrap-up activities
for each class.

Lesson Adjustments

Teachers keep in mind many different elements as
they plan their lessons. They identify their objectives
and match appropriate activities to them. They plan
how they will use their physical space and seating
arrangements for individual, pair, and group work.
They collect the materials and equipment they will
need. They think about time management and
pacing. But no matter what they plan, teachers
know they should expect the unexpected as the
day’s lesson unfolds.

In a classroom full of young learners, there are
many factors teachers cannot control. Successful
teachers learn to be creative so that they can adapt to
unplanned events, whether they be a surprise fire drill,

an equipment failure, or unexpected student behaviors.

This includes adjusting instruction based on students’
unique personalities, their mood swings, their varied
interests, and their diverse personal, cognitive, and
emotional needs.

In mixed-ability classes, for example, teachers spend
more time with some students than with others. When
this is the case, they have ready a number of activities
for the rest of the class to do. These may include
starting homework in class or choosing something
from an activity box that includes worksheets, puzzles,
board games, vocabulary cards, comic books, and
class-produced books. In the Explore Our World Lesson
Planner, teachers have different activities to choose
from, including extension activity suggestions that
are not in the Student Book. In addition, there are
many additional activities and games in the Classroom
Presentation Tool, the CD-ROM, and the video.
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Successful Activities

e Activities have meaning and purpose.

Activities for young learners should above all be
meaningful and purposeful.

Engaging students in authentic and meaningful
contexts helps them recognize and remember language
patterns. As Lynn Cameron (2003) wrote, “Children
see the foreign language ‘from the inside’ and try to
find meaning in how the language is used in action,
in interaction, and with intention, rather than ‘from
the outside’ as a system and form.” So, instead of
presenting language as isolated grammar structures to
be analyzed, teachers do well to present language in
meaningful contexts. They make sure to provide plenty
of opportunities for students to practice the language
through both repetition and recycling, and to give
students a real purpose to communicate with each
other in English.

e Activities are supported and scaffolded.

Scaffolding is used to describe the exterior support
structure around a building under construction. When
the building is finished, the scaffolding is taken away
and the building stands on its own. In the same way,
teachers have to provide scaffolding to students in
order to help them construct knowledge and learn
language effectively. Explore Our World sets students
up for success by supporting and scaffolding the
learning process. It is important to break tasks down
into small, achievable steps and give students a model
to follow. Explore Our World teaches language step-
by-step, but the teacher still needs to take the time to
make sure students have plenty of ways to show their
comprehension of the new language.

e Activities are active and hands-on.

Explore Our World materials promote the active and
hands-on classroom. Because students are kinesthetic
learners and like to move their bodies and move
around the room, it is important to keep instruction
physically active. Students also like to learn by touching
and manipulating objects. In other words, students
learn by doing. They need to be active and have many
hands-on activities that encourage them to interact
with objects and visuals. If possible, bring in real-world
objects and incorporate projects that allow students to
produce their own creations that further the learning
process. Doing artwork, crafts, posters, and projects
are great ways for learners to be active and make
things with their own two hands.
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e Activities are enjoyable and interesting.

To teach young learners effectively, language classes
need to be enjoyable and interesting. The photographs
and artwork in Explore Our World will capture students’
attention and interest. The units are full of activities that
young learners find fun and engaging such as singing
songs, listening to stories, and playing games. There is
a song in each unit, as well as games, pair work, and
group work that will keep young learners’ interest.

In addition, the Video program and the Classroom
Presentation Tool contain a wide variety of motivating
and enjoyable activities.

Repetition and Recycling

Teachers should provide plenty of opportunities to
practice the language. Using repetition and recycling
is important when working with young learners.
Luckily, if there is a fun song, students will ask to sing
it again. If there is an interesting story, they will ask to
hear it again. Repeating is a natural part of students’
learning process. Explore Our World provides plenty of
opportunities for meaningful repetition, especially if the
video program and/or Classroom Presentation Tool is
used in conjunction with the Student Book. Students will
get the chance to hear, repeat, and use both vocabulary
and grammar multiple times.

Recycling is also important to improve young
learners’ ability to understand the new language
structures and use them correctly. Recycling means
“to use again.” When teachers recycle language, they
use it again in another context. Within a unit, the new
vocabulary is constantly recycled and used in different
contexts in the song, the grammar activities and
games, and the Reader and storytelling activities.

Explore Our World also recycles language from unit
to unit and level to level. For example, in one lesson
students may learn vocabulary for different clothes.

A teacher may recycle this language by teaching about
the weather and asking students what to wear when it
is hot and sunny or when it is cold and rainy. Recycling
helps students increase their proficiency by getting
them to use the language in a new context. This makes
the learning process more authentic and meaningful.

Classroom Management

As teachers everywhere know, real learning requires
a well-managed classroom. Teachers of young learners
need to develop a plan for managing their own
classrooms that will keep students engaged and on
task. At the same time, teachers should avoid giving
students opportunities to get distracted or out of
control. Expectations of proper classroom behavior can
vary from culture to culture, but in all cases, effective
classroom management goes beyond dealing with
misbehavior.

Many aspects of teaching can affect the behavior of
students in the classroom.

e Time

Effective teachers use their class time carefully.
They plan the time it takes to greet students and start
the class, the duration of each activity, the time spent
between activities, the time it takes for student breaks,
and the time it takes to assign homework at the end of
class. They also reserve five minutes or so as extra time
to be used as needed during the class. In addition, they
keep in mind what is known as “wait time,” the amount
of time the teacher waits for a student to answer a
question. Some teachers count to ten slowly and silently,
while others use a watch to allow from three to five
seconds. This helps students formulate better quality
responses.

e Activities and transitions

It is important to have ready all the materials
needed for each activity before class so that young
learners don’t have time to get restless. Activity
directions are another area that can require advance
planning. To keep students’ attention, it is a good idea
to read all activity directions before class so that there
time to simplify and provide options as necessary.

Moving smoothly from one activity to another requires
planning. For the youngest learners, consider clapping a
chant (We are done/That was fun/Now let’s do/Another
one), visual cues such as a teacher-held stop sign or
flipping the light switch on and off three times, or
auditory cues such as a whistle or bell. If the previous
activity has involved movement, a useful transition to
the next activity can be having students close their eyes
and rest their heads on their hands for a minute. If
the previous activity has been concentrated seat work,

a useful transition to the next activity can be having
students stand by their desks and “shake out” their
hands and legs, or having them jump up and down

a few times. For older learners, transitions that link
two activities can be language-based. For example, if
students have just read about someone’s activities last
weekend, a teacher may say We just read what (David)
did last weekend; now we’re going to listen to find out
what he’s doing next weekend.

e Classroom rules

The establishment of rules in the young learner
classroom is particularly important because students
need rules to function successfully. Teachers need
to communicate these rules clearly and simply,
and make sure they consistently enforce them with
age-appropriate rewards and sanctions. When
possible, allow students to help create the rules and
consequences. The teacher and students may come up
with rules such as Be quiet when someone is talking,
Raise your hand to talk, Be kind to others, Work hard,
Share, and Cooperate. Display the rules on a poster on
the classroom wall or provide each student with a copy
to keep in their notebooks.

e Classroom routines

Equally important is the establishment of predictable
routines. Young learners feel secure when they know
what to expect during different stages of the lesson.
Routines help them get organized and prepare to
learn in English. Common routines include starting the
class with a greeting, designating the day’s classroom
helpers, taking attendance, naming the day and date,
establishing objectives, checking homework, dividing
the class into pairs or groups, cleaning up the room,
assigning homework, and ending the class.

* Classroom atmosphere

Effective teachers take care to build a fair, safe, and
supportive classroom climate. As supportive adults
rather than friends, they aim for positive relationships
with all their students and consciously avoid favoritism.
They have high but reasonable expectations and model
the values they hope to inspire in their students—
kindness, patience, fairness, and respect.

21

06/05/14 7:34 AM



22

The 4 Skills: Listening,
Speaking, Reading, and
Writing

Explore Our World provides multiple opportunities

for young learners to develop all four skills in a
balanced and age-appropriate way.

Listening

Young learners learn about other people and
the world around them primarily through oral
interaction. In the classroom, they benefit from
multiple opportunities to listen to and practice routine
language, vocabulary, basic structures, and patterns.
And while practicing listening and speaking together is
very important, so is a focus on listening-only activities.
Some of these activities develop students’ ability to
discriminate sounds, words, and sentence boundaries,
while others focus on stress, rhythm, and intonation.
Songs, chants, and poems are a natural and fun way
to practice, too. The Workbook includes a variety of
listening activities as well.

In addition, students need practice with basic
listening strategies such as listening for the main idea
and listening for details. Older learners can listen for
sequence (first, next, then, finally), for time frames
(verb forms signaling present, past, or future time),
and for cause and effect (why, because), among
other details.

Speaking

Listening and speaking interactions are the
communicative foundation for language learning.
Question-and-answer exchanges, whether between
teacher and student or between student and student,
play an important role in the classroom. At first,
young learners will rely on modeled language in
their exchanges, but it is also important to introduce
opportunities for personalized, authentic language use
as soon as possible. Gradually move away from display
questions (to which students provide already known
answers in order to show their comprehension) such as
What color is your hair? and How many students are
in our class? to authentic communication (questions
to which the answers are not yet known) such as Do
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you have any pets? and Did you play soccer today?
Other speaking opportunities include games, group
discussions, and project presentations. The more
relevant the language is to learners’ lives, the more
meaningful and memorable it becomes.

In addition to working on the pronunciation of
whole words and sentences, it can be very useful to
spend time practicing individual sounds, especially
those sounds students find particularly difficult. The
Sounds of English lessons focus on known words with
a target sound in the initial position and eventually
include words with the sound in the medial and final
positions. Fun Sounds of English activities in every unit
provide additional opportunities for students to listen
to and practice individual sounds.

Explore Our World provides many different speaking
models including work with Basic Interpersonal
Communication Skills (BICS) and Cognitive Academic
Language Proficiency (CALP) in Student Books 4-6 on
the pages titled Let’s Talk. In addition, students gain
valuable practice with rhythm, stress, and intonation in
songs and chants, and with pronunciation and sound
discrimination using The Sounds of English cards. The

Workbook includes different speaking activities as well.

Reading

A unique feature of the Explore Our World series is
the use of engaging content from the world-renowned
National Geographic archives. Children are naturally
curious about the world around them and will enjoy
reading about copycat animals, chocolate, flesh-eating
plants, extreme sports, and other interesting topics.
Readings are age-appropriate and provide basic
practice in reading strategies such as identifying the
main idea, finding details and examples, figuring out
meaning from context, and relating texts to graphic
organizers.

The Lesson Planner includes a variety of before-,
during-, and after-reading tasks that draw students
deeper into texts. Before-reading activities prepare
learners for the reading by drawing their attention to
titles, headings, photos, and captions; by accessing
what they already know about the topic; and by
predicting what the reading might include.

During reading, it is useful to train students to ask
themselves silent questions such as Who, When, Where,
What, Why, and How and find the answers as they go.
They can also underline or highlight information as
they read or make brief comments in the margin.

After-reading activities include comprehension
questions, but they also include questions that require
higher-order thinking, questions that require learners
to support their ideas and opinions, as well as the
use of summaries, and graphic organizers. Additional
readings are found in the Workbook.

In addition, eight Our World series Readers
accompany each of the six levels. These readers are
age-appropriate and are designed so that they may
be read independently, either in class or at home. Each
Reader is thematically related to the corresponding
Student Book unit and contains some of the unit target
grammar and vocabulary. Texts are an entertaining
and informative mix of fiction and nonfiction.

Writing

Younger learners are systematically introduced
to writing beginning in Workbook I, where they work
at the word level, gradually move into sentence
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In Workbook 2, young learners are guided to organize
and write short paragraphs through answering specific
questions. In Workbook 3, students learn about
compound sentences, descriptive words, the parts of

a paragraph, complex sentences with because, and
sequence words. In Levels | through 3, a page in each
Workbook unit provides additional writing practice.

In Workbook 4 through 6, older learners are
introduced to the concept of paragraph unity and to
different writing genres such as journal entries, blogs,
reviews, and paragraphs of opinion, cause and effect,
contrast, comparison, exemplification, fact and opinion,
persuasion, classification, and more. Students are
guided step-by-step in the Workbook for each writing
assignment.

A complete model is provided for each writing
task in the Workbook, so that learners have clear,
meaningful examples of what they are expected to
do. Additional writing worksheets are available on the
Teacher’s Resource CD-ROM. In Levels I-3, worksheets
expand on Workbook writing content, while in Levels
4-6 students are introduced to Process Writing.
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Vocabulary

Explore Our World helps develop vocabulary
through a variety of activities that encourage
communication. The target vocabulary items in
each unit are presented in thematically related,
meaningful contexts, and then recycled several times
in different activities and in different components.
Active vocabulary consists of words necessary to
understand and talk about the unit theme as well
as high-frequency, high-utility items used in real
communication relevant to the world of the student.

For younger learners, many items are related to
concepts they are exploring in their first language such
as colors, shapes, and numbers. For older learners,
vocabulary items are related to their own lives (habits,
chores, likes, and dislikes), to their relationships
(as family members, as friends, as members of the
community), and to their studies at school (science,
health, language arts, social studies, and sports).

Encourage students’ active involvement in
vocabulary learning through the use of pictures, flash
cards, posters, arts and crafts, kinesthetic games,
projects, personal dictionaries, word mobiles, and
word walls. When applicable, raise learner awareness
of vocabulary strategies, such as paraphrase and
circumlocution (“the thing you cut paper with,” for
scissors), and familiarize students with the concept of
cognates and false cognates.

To clarify meaning, encourage word associations
and teach word collocations such as have + noun: have
a good time, have breakfast, have a flat tire, have a
headache, have a quiz. Have students
keep vocabulary notebooks in which
they write definitions, use words in
sentences, develop word maps, note
collocations, and build word groups
(photo, photograph, photographer,
photographic, photographically).
When appropriate, raise awareness
of word formation through prefixes
and suffixes.
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Grammar

Explore Our World presents grammar in age-
appropriate, meaning-based ways. Because their
analytical skills are not yet fully developed, younger
learners gain little from analyzing forms and
memorizing rules the way many adults do. They benefit
more by seeing many repetitions of a target grammar
point in different meaningful contexts and by using
grammar as unanalyzed “chunks” that help them
communicate. The grammar boxes in the Student Books
and Workbooks, then, show target points in meaningful
sentences that students can use as models for language
production. As learners age and develop cognitively,
they are invited to notice certain language features and
think about how they function. The oldest learners can
keep grammar reference notebooks in which they have
a page for each grammar point with examples of form,
meaning, and use. They can also record their most
frequent errors and write a corrected version of each
one in their notebooks.

Grammar practice in the Student Book is supported
by additional activities in the Workbook, the Video
program, and the Classroom Presentation Tool.
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Assessment

Because of young learners’ age; level of maturity;
limited range of experience; and cognitive, linguistic,
and literacy development, they need appropriately
designed assessment tasks, whether traditional or
performance-based.

e Tests should mirror learning. The material actually
taught in class is what is assessed. Tests should reflect
the objectives of the curriculum and provide students
with the opportunity to demonstrate what they know
and what they can do with the language in tasks
and formats that are similar to the ones they have
experienced in class.

e Tests should contribute to learning on the teacher’s
part as well as on the students’ part. Test results should
provide teachers with information on which to base
subsequent instruction, especially modifications that
are needed for some or all students. And, of course,
the results should provide information to learners on
their current strengths and weaknesses and progress in
learning English.

e Tests should include a variety of techniques that
correspond to learners’ different intelligences and
learning styles. That is to say, tests should provide
opportunities for learners who are not primarily
linguistically, logical-mathematically, or spatially inclined
but rather demonstrate other types of intelligences or
learning styles. All learners should have multiple chances
to demonstrate their skills, strategies, and knowledge.

e Tests should be contextualized and reflect relevant
tasks and language for young learners. Assessment
items are more authentic when they reflect a previously
taught theme or body of content and when the
language tested is that used by young learners in class
and in their real lives.

e Tests should allow all learners to experience success,
while providing both lower-than-average learners and
advanced learners opportunities to demonstrate their
knowledge. Just as teachers deal with mixed-ability
learners in class through differentiated instruction, so
should they provide opportunities for mixed-ability
learners on tests.

e Tests should motivate learners and build learner
confidence. Teachers work hard to include a variety
of motivating and fun activities in their lessons,
and they are conscientious about providing praise
and constructive feedback to their students in class.
Students should have the same opportunities for
fun, engagement, and motivating feedback in their
assessments.

e Tests should take place over time in order to
collect evidence of growth. Assessment should not
be approached as an occasional but necessary, fear-
inducing evil. Indeed, the more frequently students are
assessed through a variety of ways, the less test anxiety
they may have and the more practiced and confident
they may feel.

The Our World series ensures that students engage
in a wide variety of communicative activities in
each thematic unit, and many of these themes and
activity types are correspondingly reflected in the
assessment process. Explore Our World provides many
opportunities for both formal and informal assessment
of different types.

The typical paper-and-pencil test with formats such
as multiple-choice, true/false, matching, and fill-in-the-
blank is one example of formal assessment. In many
language curricula around the world, these task types
remain popular. The Explore Our World assessment
program includes various kinds of written tests:
placement tests and level pre-tests, eight unit quizzes,
three mastery tests, and final tests, together with an
Audio CD for the listening and speaking components.
In addition, with the use of the Assessment CD-ROM
with ExamView®, all of the quizzes and tests are easily
generated and customizable to the needs of each
teacher’s students.

Accurate assessment reflects not only what students
can recognize and produce on a written test, but also
what they can perform or do as they actually use the
language in real or realistic contexts. Explore Our World
therefore provides a wealth of opportunities for informal
assessment. These include pair and group work, Review
pages in the Student Book, Workbook activities, and the
Classroom Presentation Tool, among others.
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Units 1-8

Explore Our World Level 3 Scope and Sequence

Unit 0 Classroom language:

Welcome to How do you say ... in English?

Our Class How do you spell ...?

Could you repeat that, please?

I don’t understand. Can you help

me, please?

What's the difference between ... and ...?

Seasons and months

Numbers:

twenty (20)

to one billion
(1,000,000,000)
Math language:
plus, minus, equals

Ordinal numbers:
first (Ist) to
twenty-first (2Ist)
Math language:

When'’s your birthday?

September I5th.

Possessive pronouns: mine,
yours, his, hers, ours, yours,
theirs

Object pronouns: me,
you, him, her, it, us,
you, them

teach

12:30.

Theme Goals Vocabulary | Grammar | Vocabulary 2 Grammar 2 Song - The Sounds of English | Reading
| The World of Work | ® work e talk about jobs bus driver Simple present to discuss | artist Simple present with Song: “Work” Wonderful Work! Value: Work hard.
e professions | e talk about where people | chef occupations (What do inventor want + infinitive The Sounds of English: /f/ as in Caption: Work hard and enjoy your
and i work hat I want to b doctor )v/:ourlg?‘;? Where doyou | e star What do you want to be | farmer work.
occupations e say what I want to be :
P Y I‘Orrpe:\t What d tath rock star ?ne dc:};? b o st Question: Do you work hard?
irefighter y ?a oes your father | (. cer player want to be a movie star. What do you do?
nurse o: What does your brother
police officer He’s a chef. want to be?
scientist Where does your father He wants to be a doctor.
vet work?
He works in a restaurant.
2 Let’s Eat! e food ¢ talk about foods beans Any in questions and cheese Polite requests with may | Song: “Let’s Eat!” Super Snacks! Value: Eat good food.
* say what I like to eat bread negative responses chip May I have some chips, The Sounds of English: /m/ as in Caption: Eat fruits and vegetables.
¢ ask politely for things corn Are there any tomatoes? | grape please? mango Have good snacks. Drink water
ice cream é\lo, tizere aren’t any nut Not right now. Dinner is every day.
mango omatoes. snack at 7:00. Question: What good things do
meat Is there any bread? yogurt you eat? What good things do you
noodles No, there isn’t any drink?
potato bread.
tomato
3 A Helping Hand ¢ helping e talk about caring for carry Time phrases with before | come home Adverbs of frequency Song: “Taking Care” My Mom, the Airplane Value: Take care of others.
others . other} . . feed my pet and after do my homework I never eat lunch at 12:30. | The Sounds of English: /ou/ as in Caption: Sometimes other people
e daily routines | e describe daily routines a goldfish What does she do before | have a snack . lunch home need your help. Be caring.
. tglk about how many a hamster breakfast? She gets make my bed .Ifzs.g(r)netlmes eatlunch at Question: How can you take care
times people do things | help dressed before breakfast. | take a shower o of others? Y
hug What does he do after fzu;g ally eat lunch at
protect school? He feeds his bird T
take care of my pet after school. I always eat lunch at

4 My Place in e exploring a | * ask for help with can
the World town e give directions
* giving » talk about my town
directions

a bakery

a hospital

a movie theater
a museum

a park

a police station
a restaurant

a supermarket
a toy store

a train station

Ask for help with can
Can you help me?

Sure. How can I help?

a library

a mall

a stadium

a swimming pool
a zoo

Give directions with
imperative + adverb

Go straight.

Turn left on Third
Avenue.

Turn right at the
supermarket.

Song: “A Great New Town”
The Sounds of English: /ju:/ as in
museum

Eye in the Sky

Value: Explore your town.

Caption: It’s fun to find new things
and places to explore.

Question: How can you explore
your town?

26 Scope and Sequence
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5 On the Move!

e transportation

e identify different kinds

Vocabulary |

an airplane

Grammar |

Agree and disagree with

Vocabulary 2
downhill

Grammar 2

Express contrast with but

Song - The Sounds of English
Song: “How Do You Get to School?”

Hot Air Balloons

Value: Be safe on the street.

e types of of transportation a boat too cnr)d not (I do, too. / get off My mother takes the bus The Sounds of English: /u:/ as in Caption: Stop. Look both
vehicles o describe ways a bus. Idon't) geton to work, but my father scooter Caption: Sto
of traveling a helicopter I ride my scooter to park takes the subway. o s,
e compare and contrast a motorcycle school. uphiu . Street.?
a scooter I do, too. .
a ship )
the subway i (ﬂ)ovcat. I take the
a taxi Y-
6 Our Senses e the senses e talk about the senses beautiful Linking verbs: taste, bitter Simple past of to be Song: “Our Senses” Amazing Animal Senses Value: Enjoy the world through
* appearances ¢ talk about how things delicious smell, look, feel, sound salty The Sounds of English: s/ as in soft Value:Enjo

look, feel, taste, sound, | hard

a jar of olives
a loaf of bread
a piece of cake

the fruit bowl.

Are there any bananas?
No, there aren’t any.

Is there any orange juice?
Yes, there is a little.

e smells The soup smells great. sour How was the ice cream? Caption: Take time to enjoy the
* textures and smell loud The music sounds spicy It was delicious. More world around you. Use your senses.
* sounds * talk about the past quiet terrible. sweet please! Question: How do your senses tell
e flavors soft The flowers look you about the world around you?
terrible beautiful. How were the cookies?
ugly The baby rabbit feels They were great.
soft. Can I have one more,
How does the chicken please?
taste?
It tastes delicious.
7 Animal Habitats e animal e name animal habitats a cave Cause and effect with fur Infinitives of purpose Song: “Why? Because!” Amazing Rain Forests Value: Protect animal habitats.
ha.bitclts * say what animals look a desert why and because horns Giraffes use their long The Sounds of English: /av/ as in Caption: Protect animal homes.
eanimal like a forest Why does a lion have a pouch tongues to clean their pouch Remember that we share our world
characteristics | o talk about animal a hive sharp claws? a tongue ears. with animals.
homes ice Because it needs to wings Goats use their horns Question: How can we
. : protect
an island catch its food. to fight. animal habitats?
mud
a nest
a rain forest
snow
8 What'’s for Dinner? | ® foods e name foods a bottle of oil Count and noncount buy Count and noncount Song: “Let’s Go Shopping!” What I Eat Value: Eat nutritious food.
e quantities « talk about quantities a bowl of sugar nouns with some compare nouns with a few and a The Sounds of English: /d&/ as in Caption: Eat fresh food. Eat good
e meals e talk about favorite a box of cereal and any money little Juice food. Read the labels on boxes and
meals a can of soda Are there any oranges? | g price Are there any cookies? cans.
a glass of juice Yes, there are some in put away Yes, there are a few. Question: What do you eat? Is

your food good for you?
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Generic Pacing Guide

1 hour per week

1-2 hours per week

2-3 hours per week

Unit Opener
Vocabulary I: Warm Up; Present;
Practice; Apply; Wrap Up

Unit Opener
Vocabulary I: Warm Up; Present;
Practice; Apply; Wrap Up

Unit Opener

Vocabulary I: Warm Up; Present;
Practice; Apply; Wrap Up

Review

Grammar I: Warm Up; Present;
Practice; Apply; Wrap Up

Vocabulary 2: Warm Up; Present;
Practice; Apply; Wrap Up

Grammar I: Warm Up; Present;
Practice; Wrap Up; Apply;
Wrap Up

Grammar I: Warm Up; Present;
Practice; Apply; Wrap Up

Vocabulary 2: Warm Up; Present;
Practice; Apply; Wrap Up

Vocabulary 2: Warm Up; Present;
Practice; Apply; Wrap Up

Review

Grammar 2: Warm Up; Present;

Practice; Apply; Wrap Up
Song: Use the Song; Extend
The Sounds of English

Grammar 2: Warm Up; Present;
Practice; Apply; Wrap Up

Grammar 2: Warm Up; Present;
Practice; Apply; Wrap Up
Review

Song: Use the Song; Extend
The Sounds of English

Song: Use the Song; Extend
The Sounds of English

Review

Reading: Warm Up; Present;
Practice; Apply; Wrap Up

Value

Assessment

Reading: Warm Up; Present;
Practice; Apply; Wrap Up
Value

Reading: Warm Up; Present;
Practice; Apply; Wrap Up

Assessment

Value
Assessment

Project (optional)
Song (optional)

78406_L3FM_ptg01_hires_Generic Pacing Guide.indd 30-31

CEUEYES

Marcela Acevedo, English Coordinator, Colegio St. Charles/Director, Directora Instituto Hilton, Buenos Aires, Argentina, Joanna Adkin,
Senior Teacher Young Learners, British Council, Ho Chi Minh City, Vietnam, Vadick Alain Gonzales, La Salle Colegio, Cusco, Peru, Andrew
Archer, Nellie’s English Books, Tokyo, Japan, Rasha Ashraf Zaki, Teacher, Oman, Raedel Bagley, AIS, Vietnam, Maria Barberis, English
Department Director, Colegio Marin, Buenos Aires, Argentina, Tom Bartley, ILA Vietnam, Ho Chi Minh City, Vietnam, Sylvia Borges P.
Mendonga, IEBEU Franquias, Rio de Janeiro, Brazil, Anne Louise Butterfield, Korea University, Seoul, South Korea, Irma Canales,
Coordinator, Colegio Oviedo de Schontal, Mexico City, Mexico, Grace Cardenas, La Salle Colegio, Cusco, Peru, Maritza Castillo, Colegio
Superior Americano, Bogotd, Colombia, Karla Magdalena Cecefia Flores, Coordinator, PISI - Universidad Auténoma de Sinaloa, Sinaloa,
Mexico, Marcela Cedra Simdo, Supervisor Juniors, Rua Umberto Caputi, Séo Paulo, Brazil, Mao Chantha, General Manager, Modern
International School, Cambodia, Charlie Chen, Longshine English, China, Long Chhay, New York International School, Phnom Penh,
Cambodia, Connie Chien, Outlook English, Beijing, China, Gloria Combariza, ColegioTecnolégico del Sur, Colombia, Yury Cruz, Colegio
Superior Americano, Bogotd, Colombia, Monica Cruz, Colegio Agustiniano Suba, Bogotd, Colombia, Helena Curtain, University of
Washington, USA, Gabriela Cuscione, ARIANCA (Rosario), Argentina, William Cusek, Mirdif Private School, Dubai, UAE, Selma de Assis
Moura, Director, Oak School, Sdo Paulo, Brazil, Jonee de Leon, Universal English Center, Vietnam, Ana Lucia del M.L. Carriel, Coordinator
for Elementary-Intermediate Classes, CNA Administracao National, SGo Paulo, Brazil, Maria del Pilar Bravo, “Central Colombo
Americano”, Bogotd, Colombia, Betty Deng, Taiwan, Sabrina Devitt, Apollo Education and Training, Ho Chi Minh City, Vietnam, Rosane Di
Genova, Private Teacher, Sdo Paulo, Brazil, Mateus Diaz, Rio, Brazil, Maria Isabel Diaz Ruiz, ICPNA, Lima, Peru, Riaz Donaldson, Nellie’s
English Books, Tokyo, Japan, Linda Dos, Italy, Maria Tereza dos Reis Gomes, Casa Thomas Jefferson, Brasilia, Brazil, Anna Sofia Downey,
Teacher, Colegio Santo Americo, SGo Paulo, Brazil, Demi Du, MaxEn Education, China, Christopher Dundon, ILA Vietnam, Ho Chi Minh City,
Vietnam, Lalaine Dy, Sky High English Studio, Tokyo, Japan, Ayadan Ersoz, Professor, Head of INGED, Gazi University, Ankara, Turkey,
Thael Escalante, La Salle Colegio, Cusco, Peru, Shona Evans, Oxford, UK, Maria Constanza Ezcurra, English Department Coordinator,
Colegio San Jose, Buenos Aires, Argentina, Sondos Fakhr El Deen, Saudi British Centre, Saudi Arabia, Maria Amparo Garcia Pena,
Academic Director, ICPNA, Cusco, Peru, Rosario Giraldez, Alianza, Uruguay, Cristina Gonzalez, General Coordinator, Liceo Naval Almirante
Guise, Lima, Peru, Nefertiti Gonzalez Valdez, Instituto Mexicano Madero Campus Zavaleta, Puebla, Mexico, Guillermina Grondona,
English Department Coordinator, Collegio Los Robles, Buenos Aires, Argentina, Hyun Jin Gu, TESOL, Korea, Walter Guevara, Cali,
Colombia, Gimena Guillen, La Salle Colegio, Cusco, Peru, Juli Harrington, International Academic Consultants, Tokyo, Japan, Lee Harvey,
Academic Director, Ethos Language Institute, Ho Chi Minh City, Vietnam, Ménica Hermini de Camargo, Supervisor, Colégio Santo Américo,
Sdo Paulo, Brazil, Kim Horne, Japan, Jania Ifdiguez Durdan, Assistente, Secretaria de Educaciéon Pablica D.F, Mexico City, Mexico, Lesley Ito,
Teacher/writer, Big Bow English Lab, Nagoya, Japan, Angela Jaimes, Colegio Agustiniano Suba, Bogotd, Colombia, Andrea James, Apollo,
Vietnam, Trevor Joseph, Kings Road English School, Tokyo, Japan, Eric Kane, ELF Academy, Japan, Kenny Khanh Tan Le, VAschools, Ho Chi
Minh City, Vietnam, Yuco Kikuchi, English Pier, Tokyo, Japan, Min Kyoung Koo, Woong Jin Plus Academy, Seoul, South Korea, Eduardo
Lagos Flores, English Coordinator, Colegio San Benito, Santiago, Chile, Nguyen Lan Thanh, The International School, Ho Chi Minh City,
Vietnam, Mike Lay, Associate Vice Provost for Academics, American Intercon Institute, Cambodia, Margarita Leal, Alianza, Uruguay, John
Lee, British Council, Ho Chi Minh City, Vietnam, Sophie Lewis, British Council, Ho Chi Minh City, Vietnam, Luz Libia Rey, Academic Director,
Centro Colombo Americano de Bogotd, Colombia, Susana Liruso, TT professor at Facultad de Lenguas, Universidad Nacional de Cordoba,
Cérdoba, Argentina, Mabel Liu Liu, Chaoyang Foreign Language School, China, Chen Long, Midi International Learning Center, China,
Pisey Long, Head Teacher, American Intercon Institute, Cambodia, Yolanda Loépez Avila, Colegio Anglo Americano, Bogotd, Colombia,
Catarina M. B. Pontes Kruppa, Cultura Inglesa, Sdo Paulo, Brazil, Vii Mai Trang, Vietnam National University, Hanoi, Vietnam, Patricia
Manrique Galiano, YSP Head, ICPNA, Lima, Peru, Maria Amelia Marcus, School Solutions Coordinator - Young Learner Courses,
Associacao Alumni, Sao Paulo, Brazil, Cynthia Leticia Marquez Paz, Instituto Guatemalteco Americano IGA, Guatemala, Ady Marreo,
Alianza, Uruguay, Silvia Martinez, Academic Director, Alianza Colonia, Uruguay, Gabriela Montejano, Euroamerican School, Nuevo Leén,
Mexico, Seong-Hye Moon, Gaewon Elementary School, Korea, Atsuko Morimoto, Tezukayama Elementary School, Japan, Jhulyana
Mujica, La Salle Colegio, Cusco, Peru, Kerry Murphy, Apollo Vietnam, Ho Chi Minh City, Vietnam, Alicia Nasta, English Coordinator at
Colegio Laureles, Uruguay, Monica Navarro, Coordinadora, Instituto Cultural, Mexico City, Mexico, Mizeyyen Nazli Demirbas, Faculty of
Education, ELT Department, Gazi University, Gazi, Turkey, Andrew Nguyen, Apollo English, Ho Chi Minh City, Vietnam, Vinicius Nobre,
Director of English programs/President of BrasTESOL, Cultura Ingelsa, SGo Paulo, Brazil, Alessandra Noronha de Nascimiento, Teacher,
Colégio Santo Américo, Sdo Paulo, Brazil, Ji-Hyun Oh, Dongsung Elementary School, Korea, Hee-Suk Oh, Banan Elementary School, Korea,
Yuko Ontani, Keisen Women'’s University, Tokyo, Japan, Higinio Ordonez, State English Coordinator, Secretaria de Educacion del Estado de
Mexico, Mexico, Erika Oya, Casa Thomas Jefferson, Brasilia, Brazil, Jill Pagels, KAUST Schools, Saudi Arabia, Audrey Pan, Global Kids
Education, China, Mae-Ran Park, Professor, Pukyong National University, Republic of Korea, Ji hoon Park, Gaewon Elementary School,
Korea, Silvia Pasinato, Professor, Aricana-Rosario Binational Center, Buenos Aires, Argentina, Guillermina Pena, Cengage Learning,
Cristiane Perone, Cultura Inglesa, Sdo Paulo, Brazil, Jeanne Perrett, Greece, Loc Pham, American Preparation Institute, Ho Chi Minh City,
Vietnam, Jose Luis Pimentel, La Salle Colegio, Cusco, Peru, Charchit Pradhan, ILA Vietnam, Ho Chi Minh City, Vietnam, Yonatan Puon
Castro, Coordinator of Continuing Education, Benemerita Universidad Autonoma de Puebla, Mexico, Thomas Pyecroft, Continuing
Education Centre, Chulalongkorn University Bangkok, Thailand, Silvia Helena R. D. Corréa, Educational Director, Rua Umberto Caputi, Sdo
Paulo, Brazil, Maria Righini, Cultura Inglesa, Sdo Paulo, Brazil, Suzanne Robare, Freelancer, China, Philip Roeland, inlingua, Bangkok,
Thailand, Monica Rueda Cervantes, ICPNA, Lima, Peru, Marcos Frasson Ruiz, Coordinator for Advanced Classes, CAN Administracao
National, SGo Paulo, Brazil, Eleonora Salas, English Department Director, IICANA, Cérdoba, Argentina, Irene Salazar Sugizaki, Irene’s
Home English School, Tokyo, Japan, César Sanabria Flérez, Tecnolégico del Sur, Bogotd, Colombia, Mariel Santarelli, English Coordinator,
Colegio Pestalozzi, Buenos Aires, Argentina, Kate Sato, Kitopia, Japan, Ana Maria Scandiuzzi, Casa Thomas Jefferson, Brazil, Nausheen
Shafiq, MAG, Ministry of Education, Dubai, UAE, Grace Shi, Leyang Education, China, Eunjeong Shim, Shinki Elementary School, Korea, Mei
Li Sierra, Coordinator, Colegio Vermont, Mexico City, Mexico, Marcela Cedra Simao, Sdo Paulo, Brazil, Peter Smart, Berlitz, Japan, Alicia
Sotelo Roman, Coordinator, Colegio Simén Bolivar, Mexico City, Mexico, Alicia Suarez P., Tecnolégico del Sur, Bogotd, Colombia, Lucila
Suarez Pinilla, Tecnologico del Sur, Bogotd, Colombia, Sunny Sun, Peizheng School, Beijing, China, Phillip Sweeney, Bangkok, Thailand,
Jenny Taboada Coblentz, Coordinator, Secretaria de Educaciéon Publica D.F, Mexico City, Mexico, Mayumi Tabuchi, Ristumeikan Elementary
School, Japan, Roxana Tenano Guimet, Head of Studies, Asocacion Educativa Trifre, Peru, Huynh Thi Ai Nguyen, VUS, Vietnam, Pham Thi
Tua Ha, University of Languages and International Studies, Hanoi, Vietnam, David Thompson, ILA Vietnam, Ho Chi Minh City, Vietnam, Isa
Tirado Rodriguez, Proulex — Universidad de Guadaljara, Guadalajara, Mexico, Maria Eugenia Tizzi, ARICANA, Argentina, Phiev Tong Him,
Deputy English Academic Manager, New York Institute, Cambodia, Agustina Torquinst, Director, St. Trinneans College, Buenos Aires,
Argentina, Carolina Tripodi, Proulex - Universidad de Gauadalajara, Jalisco, Mexico, Bui Truong Thien Trang, AMA, Vietnam, D. Turner,
inlingua, Bangkok, Thailand, Isabel Urrutia, ICPNA, Cusco, Peru, Le Van Khan, Griggs University, Hanoi, Vietnam, Duong Van Loc, VAS,
Vietnam, Claudia Varela Quiroga, Colegio Superior Americano, Bogotd, Colombia, Kong Veasna, Principal & Training Coordinator,
Sovannaphumi School, Cambodia, Patricia Vecino, English Department Coordinator, ICANA, Buenos Aires, Argentina, Cecilia Vivanco,
ARIANCA (Rosario), Argentina, Jordan Wang, Teachall Education, Beijing, China, Audrey Wang, Global Kids, Beijing, China, Erik
Wennermark, ILA Vietnam, Ho Chi Minh City, Vietnam, Rodrigo Whipple, Executive Director, Gestion Educacional, Chile, MaryAnn Wilson,
France, Diana Valeria Zamarripa, Instituto Simén Bolivar, Mexico City, Mexico.
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Seasons and months Be the Expert

Welcome to Our Class. © Look. listen, and say. e

Classroom Language Our World in Context

Seasons and Months o Look, listen, and say. =:2

The Northern Hemisphere is the part
of the world north of the equator;

the Southern Hemisphere is the area
south of the equator. As Earth orbits
the Sun, one hemisphere tilts, or
leans, toward the Sun. The other leans
away from it. The hemisphere that
tilts toward the Sun is warmer during

Resources Workbook p. I; Audio CD
TR: 2-5; Picture Cards 347-350

|
l'.‘ A

How do you say
borrador in English?
L]

M

spring summer winter

4 - that time. For example, in the month
w pa : ) . ) of July, the Northern Hemisphere
Crc:uld ylou rte?peat _ e Look and listen. Point and say. tr:4 oibs Semeiel e S, 86 RS SURITER
| that, please? ! . . ’ . .
<=} . in that hemisphere and winter in the
. @) wook, listen, and say. s Southern Hemisphere.

What's the difference between
next to and in front of?

| don't und
you help m

erstand. Can
e, please?

It's December,
but it's hot here.

It's December.
It's cold here. i

Classroom language €)

° o Have students open their books to p. 2. Say se.ntence. Repeat this process With the next three . e Play TR: 3. Have students repeat the word for . o Direct students’ attention to the calendar on
Welcome to our class. Gesture to thg classroom. dialogues on the page. Call on different students. each season when they hear it. p. 3. Say Let’s talk about months. Say Repeat each
Have students repeat. Say We work in class. We . . month after you hear it. Play TR: 5. Pause the audio
work in groups. We work with partners. We help Seasons and months 9 9 o . e Play TR: 4. Say Listen. Point to the photo. for students to repeat each month.
other students in the class. « Sav Now look at 3 Let's talk about Pause the audio after each season is named. Have

. . . ay ow fook at page 5. bets tatk about seasons students point in their books. Then have students * Expand Point to a month. Ask What's the weather

* Point to the first dialogue at the top left corner of and months. Have students repeat the words . . .

. . . ) repeat the name of the season. like? What season is it? For example, point to
the page. Say We say words in English. Point to the seasons and months. Show Picture Card 347 ) .
. . . . . December. Ask What'’s the weather like? What season

second dialogue. Say We spell words in English. (spring). Say It’s spring. There are flowers on the e Say Now I'll talk about a season. You say what . , .

) . . . is it? Students may respond: It’s (snowy). It’s (winter).
We write letters. Point to the third. Say We read trees. It’s sunny and cool. Show Picture Card 348 season it is. Let’s begin. It’s cold. It’s snowy. The
and learn. We don’t always understand everything (summer). Say It's summer. The trees are green. trees have no leaves. What season is it? (winter) Say e Ask When'’s your birthday? What month? List the
right away. Point to the fourth dialogue. Say We It's hot! It's sunny. Show Picture Card 349 (fall). The trees have flowers. What season is it? (spring) months aloud and have students raise their hands
help others. Say It’s fall. The trees are orange, brown, and red. Say It's hot. It’s sunny. The trees are green. What when their birthday months are named. Say Raise

« Play TR: 2. Pause the audio after the first two It’s CO,OL I.t’S windy. Show Picture Card 350 '(Winter). season is it? (summer) Say The trees are different your hand when I say your birthday month. Then
sentences. Call on two students to role-play the Say It’s winter. The trees have no leaves. It’s cold Fo{ors. I see orange, red, and brown. What season have students stanc! in li.ne in oro!er of birthd.oy
dialogue. One reads the question, and the other and snowy. is it? (fall) months: students with birthdays in January line up
reads the answer. Have the class repeat each first, etc.
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e Look, listen, and say. :s

20 21 22 23 24
Numbers 20 to 1 billion and Math twenty twenty-one twenty-two twenty-three twenty-four
language
Ordinal numbers 25 26 27 28 29
Academic Language equation, order twenty-five twenty-six twenty-seven twenty-eight twenty-nine
Resources Workbook p. 2; Audio
CD TR: 6-8; Teacher’s Resource 30 40 50 60 70
CD-ROM: Graphic Organizers thirty forty fifty sixty seventy
(Two-column chart); Picture Card 35l
80 90 100 101 102
eighty ninety one hundred one hundred one hundred
and one and two
200
two hundred
1,000 1,000,000 1,000,000,000
one thousand one million one billion
+ — =
plus minus equals

24+2= 80+9= 300-50 =
100+10= 35+5= 1,000 + 1,000 =
60+20= 40-30= 99-9=

Work with a partner. Listen. Do the math
together. Listen to check your answers. re.; [ Twentvplus

five equals . ..

Numbers 20 to 1 billion and
Math language @ O

J e Say Open your books to page 4. Let’s count.
Play TR: 6. Pause the audio after each row of
numbers. Ask one student to repeat the numbers
of that row, in order. Have the class repeat.

* Write 20 + | = 2I. Show Picture Card 35I. Say plus,
minus, and equals. Circle the plus sign on the
board and say plus. Circle the equal sign and say
equals. Have students repeat. Point to the complete
equation on the board. Say Twenty plus one equals
twenty-one. Have students repeat.

* Write on the board: 23 - 3 = 20. Say minus. Circle
the minus sign on the board. Call on a student to
circle the equal sign. Then read aloud Twenty-three
minus three equals twenty. Have students repeat.

34 Unit 0
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* Point to the minus, equal, and plus signs on the

board at random. Have students name the symbols

as you point.

. e Pair students. Play TR: A7. Pause after each
equation to give students time to solve it and
write the answer. When students have solved

each equation, play the second half of the audio.
Pause after each fully solved equation and have a
student repeat it aloud. Then have the class repeat.

» Modify If students have trouble solving the
equations, supply the answer to each equation

aloud. Have students listen to the answer and write

the number. For example, for the first equation,
say The answer is twenty-six. Students should
write 26.

o Look, listen, and say. :s

1st
first

6th sixth
7th seventh
8th eighth

9th ninth

o Ask and answer.

When's your birthday?

2nd

second

10th tenth

11th eleventh

12th twelfth

13th thirteenth

Ordinal numbers @ ©

J o Draw students’ attention to p. 5. Play TR: 8.
Pause the audio after fifth. Point to each runner in

Be the Expert

Teaching Tip

When you introduce an activity, read
or have a student read aloud the
instructions. Then call on another
student to repeat the instructions.

If the activity is complicated, you
might call on several students to
explain each one of the steps. This
will help students pay attention and
understand what they’re supposed to
do before they begin an activity.

3rd 4th 5th
third fourth fifth
14th fourteenth 18th eighteenth
15th fifteenth 19th nineteenth

16th sixteenth

20th twentieth

17th seventeenth | 21st twenty-first

the image as you say aloud the number. Say first,
second, third, fourth, fifth. Have students point in

their books and repeat. Continue to play the audio.
Pause after every four numbers and have students

repeat them aloud.

e Expand Call out a number such as /7. Ask
students to change the number to tell about order.

(seventeenth) Repeat with more numbers.

J Q Say My birthday’s in (September). Ask a student

What month is your birthday? Repeat the question
to other students. Then point to the dialogue at
the bottom of p. 5. Role-play the conversation with
a student. Have the student read the question.

Respond September I5th. My birthday’s September
I5th. Then ask a different student When'’s your
birthday? Tell me the month and the day. Correct
any mistakes. For example, if a student responds
September 15, guide him to say fifteenth.

e Distribute Two-column charts. Have students walk
around the room, asking one another When'’s your
birthday? Students should take notes in their charts.
Have them write classmates’ names in the first
column and their birthdays in the second. After a
few minutes, have students share information about
their classmates’ birthdays.
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Possessive pronouns

Object pronouns

Resources Workbook p. 3; Audio CD
TR: 9; Picture Cards 352, 353

Whose pencil is this?

o Look, listen, and say. :9

The coat is yours. The ball is his.

The grapes are ours. The pencils are yours.  The game is theirs.

@ Look around your classroom. Ask and answer.

It's yours.

Possessive pronouns @) D)

* Build background Hold up a pencil. Say I have
a pencil. Point to yourself. Say The pencil is mine.
Ask a student to hold up her pencil. Model and
say You have a pencil. It’s your pencil. Hold up
your pencil.

e Expand Have students turn to p. 6. Point to the
kite in the first picture. Ask and answer Whose kite
is that? The kite is mine. Point to the picture of the
coat. Ask a student Whose coat is that? (The coat
is yours.) Write on the board: Whose

@ Read and write.

her

Be the Expert

Teaching Tip

Give students opportunities to
practice sounding out words and
predicting correct pronunciation.
Before you play an audio track

or model a word aloud, have
students try to read the word aloud
themselves. Call on different students.
Then model pronouncing the word
and have the class repeat.

it us you them
1. John! Jenny! 1 have some lunch for
2. Hey, Dad. Can 1 help ?
3. Thanks, Jenny. Where’s your brother? 1 can’t see
4. Mom is over there. Maybe he’s with
5. Go get It’s time to eat!
6. 1love chicken sandwiches! Give that big one!

7. Dad, we want to play soccer. Do you want to come with

?

8. Okay, where’s the ball? Oh, 1 see !

e \Write this sentence frame on the board: Whose

isthis? It's . Putstudents in
pairs. Have them use the sentence frame to ask and
answer questions about objects in the classroom.

people. Point to the picture in the second row that
shows this. Then ask Do we write you or them?

(you) Then say John! Jenny! I have some lunch for
you. Have students write the word you on the line.

e Place students in pairs to complete the activity.
First, have students identify the person or persons
or thing being talked to or about in each sentence.

Object pronouns (&)

J @ Direct students’ attention to Activity Il on p. 7.

is that? In pairs, have students ask and answer

* Have a few students to hold up their pencils. Say questions about the pictures in Activity 9.

You all have pencils. Hold up your pencils. Gesture
to the students. Say The pencils are yours. Gesture
to the whole classroom. Say We work in this
classroom. Gesture to indicate yourself and the
students. Say The classroom is ours.

. o Play TR: 9. Pause after each sentence. Reread
the sentence, and have students repeat.

36 Unit 0
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J @ Point to a notebook on a student’s desk. Ask
Whose notebook is this? (It’s his/hers.) Point to your
own desk or other object. Ask Whose (desk) is this?
(It’s mine.) Have students look at the dialogue at
the bottom of p. 6. Role-play the dialogue with a
student. Hold up your own pencil as you ask. Have
students repeat the question and answer.

Point to each picture at the top of the page. Say
the word below it. Have the class repeat. For them
and him, hold up Picture Cards 352 and 353. Call
on a student to point to one student in the class
for him. Call on another student to point to several
students to show them.

* Read item | aloud. Say John and Jenny. How many

people? (two people) Say I'm talking to two

Then, have them point to the picture on the page
with the right word. Have them use the picture to
complete the sentence. When groups are finished,
ask different students to read a sentence aloud.
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In This Unit

Theme This unit is about work,
professions, and occupations.
Content Objectives
Students will

e identify and name jobs
and workplaces.

e talk about jobs they like.

Language Objectives
Students will
¢ identify and describe jobs.
e identify where people work.
e identify what they want to be.

Vocabulary

Vocabulary | a farmer, a vet, a
scientist, a doctor, a bus driver,
a police officer, a nurse, a
firefighter, a chef

Vocabulary 2 an inventor, a rock
star, a movie star, an artist, a
soccer player

Grammar

Grammar | use the simple present
tense to discuss occupations

Grammar 2 use the simple present

tense with want + an infinitive
Pacing Guides L3UI
Value Work hard.

Unit Opener

Objectives
Students will
e discuss a photo.
e identify a scientist and talk about
her work.

Resources Video: Introduction;
Classroom Presentation Tool:
Unit Opener; Teacher’s Resource
CD-ROM: Home-School Connection
Letter; Unit Opener Poster; Picture
Cards 35-36, 40-44

Related Vocabulary

algae, mask, oxygen tank
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Unit1

The Wor
of Work

Look and check.

The women are
O in a swimming pool.
O in the ocean.

They are

O working.

O on vacation.

Introduce

e Build background Say Today, I'm a scientist. Pretend to pour
a liquid into a container and act out mixing it. Then act out
looking at it closely and pretend to write down what you see. Say
I look and learn. I write what I see and learn.

* Write scientist on the board and say Scientists study nature to find
out things like how stars are made, what lives in the oceans, and
why there are so many different kinds of animals. They learn how
nature works. Remind students what nature means. Show Picture
Cards 35-36, 40-44 and say Nature is our world outside, like the
stars, weather, oceans, and animals. We all have many questions
about nature. Scientists try to find answers.

e Direct students’ attention to the photo on pp. 8-9. Ask questions
such as the following:

Who is in the photo? (two women; One is in the water.)
Where are they? (under the water; in the ocean)
What are they doing? (looking; learning; working)

Sylvia Earle working outside an
underwater habitat

* Explain Point to the woman in the water and read the caption
aloud. Say This is Sylvia Earle. Sylvia Earle is a famous scientist.
She studies the ocean and animals in it.

* Say Look at page 8. Read the first sentence stem aloud. Then
read aloud each choice and ask Are the women in a swimming
pool? Are they in the ocean? They're in the ocean. Let’s check in
the ocean. Read the second sentence stem aloud. Ask Who can
point to the scientist in the water? What is she doing? (showing
a plant to another woman) Then read each answer choice aloud
and ask Are they working? Are they on vacation? Say Yes, they
are working. Let’s check working.

* Read each completed item aloud, then have students read
it with you. Say Being a scientist is a job. Would you like to be a
scientist?

About the Photo

The photo shows Sylvia Earle,

an ocean explorer. Once chief
scientist at the National Oceanic

and Atmospheric Administration
(NOAA), Earle has led more than

60 underwater research explorations
of the ocean. In 1970, Earle led a team
of all-female “aquanauts” who lived
for two weeks under the sea in the
capsule, or habitat, shown here. In
this photo, she’s holding algae for an
engineer to look at.
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o Listen and say. r:10

Vocabulary 1

e Listen, point, and
Objective

Students will

e identify and use words that
name jobs.

Vocabulary o farmer, a vet,
a scientist, a doctor, a bus
driver, a police officer, a nurse,
a firefighter, a chef

Academic Language jobs, base
words, word endings, suffixes

Resources Workbook p. 4; Audio CD
TR: 10-11; Video: Vocabulary I;
Classroom Presentation Tool:
Vocabulary I; Teacher’s Resource
CD-ROM: Activity Worksheet I.1;
Picture Cards 311-312, 314-317,

319-320, 322
a scientist
Warm Up Present
e Draw a word web on the board and write I'm good * Have students open their books to pp. 10-Il. Point to

at in the center circle. Read the phrase aloud. the photo of the farmer and say Here’s a farmer. We
get many foods from a farmer. Point to the photo

of the vet and say Here’s a vet. A vet helps sick
animals. Point to the photo of the scientist and say

Here’s a scientist. A scientist learns things about

* Model completing the sentence. Say I'm good
at teaching. Then ask What are you good at?
Ask students questions such as Are you good at
drawing? Say Raise your hand if you are. Continue
with other questions, such as Are you good at our world.
singing? Are you good at coloring? Write students’

. e Continue pointing to each photo, reading the
answers in the web.

target words, and giving context sentences such

e Say I'm a teacher. That’s my job. Explain A job is as A bus driver takes us to school.

what a person does to earn money. Today, we’'ll
learn words for jobs.

40 Unit 1
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‘ Is he a firefighter?
| |
= W

Practice @ ©

J O Say It’s time to listen and say. Say each word
and sentence you hear. Model for students. Say A
farmer. He’s a farmer. Have students repeat the
word and sentence. Then play TR: 10.

. e Say Now it’s time to listen, point, and say. Play
TR: 11. As each worker is named, have students point
to the photo on pp. 10-I1. Play the track again and
have them say the job’s name as they point.

Apply ©

J e Model the sample dialogue on p. Il with a
student. Say Now ask and answer. Pick a photo on
pages [0-1l. Don’t tell your partner which photo
you picked. Tell your partner one thing about the
photo. Your partner tries to guess. Take turns.

Be the Expert

Vocabulary Strategy

Base Words and Endings -er, -or
Common suffixes, or word endings,

in English include -er and -or. In some
cases, these word parts mean “a
person who.” For example, a writer is a
person who writes. A runner is a person
who runs. In those examples, the suffix
-er is added to a base word (write, run),
with minor spelling changes.

There are, however, many words in
English that end with -er and do not
refer to a person. These words fall
into two broad categories: words
that compare, such as wider, larger,
happier, and words that name things,
such as soccer, butter, computer. The
suffix -or is similar to the suffix -er,
though less common. Like -er, it is
sometimes added to a root or to a
base word, as in sailor and doctor.

Formative Assessment
Can students
e identify and use words that name jobs?

Hold up Picture Cards 311-312, 314-317,
319-320, 322 one at a time and ask
What job is this?

Review For additional practice, direct
students to Activity Worksheet I.1.

e Model the activity. Say His coat is white. Model
finding the two photos with men wearing white
coats. Ask Is he a chef? Model No, he isn’t. Point to
the intended photo and say He’s a doctor!

Wrap Up

e Say Let’s find out how many students like each
Jjob. Write the target words on the board. Say Who
wants to be a farmer? Raise your hand. Write
the number of raised hands on the board next
to farmer. Ask Why do you want to be a farmer?
Model answers such as I like animals. Repeat with
each target word.

¢ Circle the job that the greatest number of students
like and say Many students want to be (a vet).
They like (animals). Then call on students to say
sentences about the other target words.
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Objective
Students will o Play a game. Spin, ask, and answer. Play with a partner.

e use the simple present tense.

Grammar use the simple present
tense to discuss occupations

Resources Workbook p. 5, Audio
CD TR: 12; Video: Grammar [;
Classroom Presentation Tool:
Grammar |; Picture Cards 311-312,
314-317, 319-320, 322

Materials index cards

12

o Work wit

GRAMMAR 1R:12

What does your father do? He's a chef.
Where does your father work?

He works in a restaurant.

h a partner. Talk about what these people do.
£

Warm Up

* Write these questions on the board as you say
them aloud: What do you like? What do you do?

* Say We ask questions when we want to know
something. Ask What do you like? Accept all
answers, such as I like animals or I like to swim.

e Build background Circle What do you do? on
the board and say We ask this question to find out
about someone’s job. It means “What work do
you do? What is your job?” Have a student ask you
What do you do? Point to yourself and answer I
teach in a school. I'm a teacher.
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Present

* Have students turn to p. I12. Point to the Grammar
box. Read the first question aloud.

* Have students repeat the question as you point to
it. Then hold up the Picture Card for a chef and say
He’s a chef. Write the following on the board:

What does your father do? He'sa

What does your mother do?  She'sa

"4

e Point to the questions and say We ask “What does
your (father) do?” to ask about someone’s job.
Point to the sentences and say We answer “He’s
(a bus driver)” or “She’s (a firefighter).”

e Point to the Grammar box on p. 2. Read the
sentences or play TR: 12.

* Write the following on the board:

Where does your father work?  He works

Where does your mother work?  She works

4

* Point to the questions and say We say “Where does (your
father) work?” to ask where someone works. We answer “He
works (in a restaurant).” Put students in pairs. Have partners
take turns asking and answering the questions on the board.

Practice @)

J o Have students look at p. I2. Direct their attention to Activity
4. Say Now, we’ll play a game. Show students how to use the
spinner. Place a paper clip on the spinner. Hold the point of a
pencil, with the eraser end up, in the end of the paper clip, in
the center of the spinner. Spin the paper clip.

e Demonstrate the game with a student. Spin the spinner, look at
the picture (chef), and ask the student What does your (mother)
do? Prompt the student to look at the space and answer She’s
a chef. Hold up the spinner and point out the labels with each
picture. Then ask the student Where does she work? Prompt
the student to answer She works in a restaurant. Then it’s the
student’s turn to spin and ask you questions.

e Form pairs. Say Now it’s your turn to play the game!
@ Walk around the room as students play. If students have
difficulty, review the Grammar box on p. 12 with students.

Apply O

. e Point to Activity 5 on p. I12. Have students look at the photos.

Say Let’s talk about one of the photos. Point to one and ask a
student What does she do? Have the student answer “She’s a
(vet).” Say Yes. She’s a vet. What do vets do? Vets work with
animals. People bring their pets to vets when they are sick.

* Form new pairs and have students take turns picking a photo
and talking about what the person in the photo does.

Wrap Up

® Form small groups. Say One student asks another student
“What does your father do?” The student answers, then asks
the next student the same question about a different family

member. Take turns until everyone asks and answers a question.

Then have students share their dialogues with the class.

Be the Expert

Grammar in Depth

The simple present tense is used to
express general statements of fact
and general truths. It is also used

to express habitual or everyday
activities. When someone asks about
another person’s job, the simple
present tense is used. The expressions
What do you do? What does she
do? and Where does she work? all
use verbs in the simple present tense
to express habitual, or everyday,
activities.

Teaching Tip

It’s important to give all students an
opportunity to speak in class. When
you ask questions, remember to not
always call on the most eager or
fluent student. Call on many different
students. Try to give everyone an
opportunity to participate in class.

Formative Assessment
Can students
e use the simple present tense?

Hold up Picture Card 322 (a vet). Put

students in pairs and have them ask

and answer questions about the job,
such as What does (a vet) do? Where
does (a vet) work?
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Vocabulary 2

Objective
Students will
e identify and name jobs.

Vocabulary an inventor, a rock star,
a movie star, an artist, a soccer
player

Content Vocabulary action, job

Resources Workbook p. 6; Audio
CD TR: 13-14; Video: Vocabulary 2;
Classroom Presentation Tool:
Vocabulary 2; Teacher’s Resource
CD-ROM: Activity Worksheet 1.2;
Picture Cards 311-312, 314-317,

o Listen and say. Look and write. tr:13

a movie star

319-320, 322-327 an inventor an artist a soccer player

1. This person plays a sport.
2. This person draws and paints pictures.
3. This person sings to lots of people.
4. This person makes new things.

5. This person is in the movies.

She’s a soccer player.

0 Listen and stick. tr:14

13

Warm Up

* Activate prior knowledge Put students in three
groups. Give each group four cards from Picture
Cards 311-312, 314-317, 319-320, 322. Say Look at
your cards. Talk about each job. Then I name a
job. You show me the card and tell me about it.
Give students a few minutes to discuss their cards.

e Say one of the jobs from pp. 10-Il. Ask Who has
the (chef) card? Stand up. Say Tell me about the job.
Continue with the other target words.

Present

* Hold up the Picture Card for an artist and read the
target word. Say An artist colors, draws, and paints.
An artist makes beautiful pictures. Hold up the
Picture Card for an inventor and say An inventor.
An inventor makes new things. Show the Picture
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Card for a movie star and say A movie star. A movie
star is in movies. Hold up the Picture Card for a rock
star and read the target word. Say We know the
word singer. Some singers are rock stars. We listen
to their songs. Hold up the Picture Card for a soccer

player and say A soccer player. She helps win games.

* Say Open your books to page I3. Look at the
photos of people. Point to each photo and say the
occupation. Have students repeat.

e Ask questions such as Who kicks a ball? (a soccer
player) Who has a paintbrush? (an artist) Who's
singing? (a rock star) Who’s wearing a long white
dress? (a movie star) Who'’s working on something
new? (an inventor) & Point to a photo on p. 13
and ask What job is this? If students have difficulty,
help them read the label that identifies the job.

Practice ©® @

. G Say Now listen and say. Play TR: 13 and have students listen
and repeat each target word.

e Point to items |-5 below the photos. Say Read each sentence. Find
the photo that matches it. Write the job. Model completing item I.
Point to item | and read the sentence aloud. Say A sport is an activity
that’s a game. Who's playing a game? Point to the photo of the
soccer player. She’s playing soccer. I write She’s a soccer player.
Have students complete the rest of the activity independently.
Then play TR: 13 for students to check their answers.

. o Say It’s time for stickers! Help students find the stickers at the
back of the book. Identify the image on each sticker with students.
Then play number | on TR: 14. Say I listen. I hear music. I hear a
rock song. People like it. What sticker is it? (a rock star) Say Yes!

I put the rock star sticker on number I. You do the rest. Play the
remainder of TR: 14.

Apply
e Put students in pairs. Write the following on the board:

Who ? Who makes hew things?

"4

e Direct students’ attention to the photos on p. 13 and say Look
at the photos. Point to the Who question frame on the board
and say Ask a Who question. Your partner answers. Take turns.
Model the activity. Ask Who makes new things? Model the
answer. An inventor makes new things.

* Give pairs five minutes to ask and answer questions about the
photos. Then call on students to ask the class questions. Remind
the class to answer using complete sentences.

Wrap Up

¢ Write the following on the board:

An artist runs fast.

An inventor is in movies.

A movie star plays in a band.

A rock star makes new things.

A soccer player draws and paints.

¢ Place students in small groups. Say Match a job to an action.
After group discussions, ask students from each group to
come to the board and draw a line to match one job to an
action. Then have them join the words in each column to form
sentences. Model with A soccer player runs fast.

Be the Expert

Teaching Tip

Classroom Management Because
only one person is actively
participating when a single student is
writing on the board, other students
may stop paying attention. To help
them stay focused, call on students
randomly to say one thing they
learned so far in the lesson, or to
summarize what the previous student
did at the board.

Formative Assessment
Can students
e identify and name jobs?

Hold up Picture Cards 323-327
for students to identify.

Review For additional practice, direct
students to Activity Worksheet I.2.
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Objective
Students will

e use the simple present tense with
want + an infinitive.

Grammar use the simple present
tense with want + an infinitive

Academic Language usually

Resources Workbook pp. 7-8; Audio
CD TR: I5; Video: Grammar 2;
Classroom Presentation Tool:
Grammar 2; Teacher’s Resource
CD-ROM: Activity Worksheet I.3;
Picture Cards 311-312, 314-317,
319-320, 322-327

Materials scissors; tape; glue; index
cards

GRAMMAR 1R:15

What do you want to be one day?
What does vour brother want to be?

| want to be a movie star.
He wants to be a doctor.

0 Read and write.

1. She loves animals. What does she want to be?

2. She plays guitar in a band. What does she want to be?

3. She likes cooking. What does she want to be?

4. He loves to draw and paint. What does he want to be?

o Play a game. Cut out the cube and the cards on page 97.
Play in groups of six.

What do you want
to be one day?

| want to
be a chef.

14

Warm Up

* Activate prior knowledge Write the following
two sets of sentences on the board as you say each
one. Have students complete the last sentence in each

Present

* Have students open their books to p. I4. Point to
the Grammar box at the top of the page and say
Let’s listen. Play TR: 15.

set and then repeat all the sentences with you.

* Repeat the activity with other jobs students
learned. If students have difficulty naming the job,

¢ Write these sentence parts on the board:

She likes to draw. She likes to paint. She's

an . (artist)

He likes food. He likes to cook. He's a
. (chef)

What  doyouwant  tobe  one day?
does she want

does he want

e Say Let’s make questions. Point to each sentence
part in order as you say it. Then have students
say the completed questions with you.

hold up the target Picture Card as you say each
set of sentences.

46

Unit 1

78406_L3U01_ptg01_hires_046-047_G2.indd 46-47

e Model answering each completed question: (I want/She wants/
He wants) to be (an inventor). If students have difficulty
thinking of occupations, have them use the Unit Picture Cards.

e Form pairs. Have pairs use the sentence parts to ask and
answer questions. & Ask What do you want to be one day?
Remind students to answer in complete sentences. If students
have difficulty, play TR: 15 again.

Practice ©)

. 0 Say It’s time to read and write. Point to Activity 8. Model
doing the first item. Say Look at item I. She loves animals. What
does she want to be? Let’s think. Allow time for students to
answer, and then say Vets work with animals. I think she wants
to be a vet. Show students where to write the first answer. Have
them complete the remaining items on their own.

Apply ©

* Form groups of six, making sure each group has scissors, glue,
and tape. Model finding and cutting out, all in one piece, the
boxes with words on p. 97. Show how to fold the boxes and
tape them to make a cube. Because groups need only one cube,
have them cut out just one. Then have each member of the
group cut out the eight photo cards.

. e Read the dialogue, first to the class and then with another
student. Model the game. Say I roll the cube. It says “your
brother.” I look at my cards. Then I say “My brother wants to
be a chef one day.” I glue the picture of the chef on number |I.
Model gluing the card with the picture of the chef on the first
space in the grid on p. l4. Say The next person takes a turn.
Have students complete the activity.

Wrap Up

e Put students in pairs. Say Ask your partner “What do you want
to be one day?” Your partner answers and says why. Model
the activity. Ask What do you want to be one day? Model the
answer I want to be an artist. I like to draw. Give pairs five
minutes to ask and answer the question. Then have pairs tell
the class what their partner wants to be one day and why.

-

Grammar in Depth

In sentences such as She wants to
be a chef, the verb wants, in the
simple present tense, is followed

by the infinitive to be. Make sure
students avoid split infinitives, or the
introduction of a word between to
and the verb. For example, instead
of saying I want to really be a vet,
students should keep the infinitive
together and say I really want to be
a vet.

When changing a positive sentence
like She wants to be a vet. to a
negative sentence, the verb wants
becomes want: She doesn’t want to
be a vet. The infinitive remains the
same.

Teaching Tip

Grouping When students work

in groups, assign specific tasks to
individual students to make sure
everyone is working. For example, one
student can be the recorder and write
the group’s ideas. Another student
can be the reader, in charge of
reading questions aloud or of reading
sections of a text to the group.
Another student can be the captain,
who makes sure everyone does her
job. Rotate the tasks from activity to
activity, so students get to perform
different tasks.

Formative Assessment
Can students

e use the simple present tense with
want + an infinitive?

Ask What do you want to be one day?
Have students answer in a complete
sentence: I want to be (a doctor).

Review For additional practice, direct
students to Activity Worksheet 1.3.
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Song - The Sounds

of English

Song

Vocabulary

Vocabulary | a doctor, a farmer,
a chef

Vocabulary 2 a rock star

Grammar

Grammar | use the simple present
tense to discuss occupations

Grammar 2 use the simple present
tense with want + an infinitive

Resources Workbook p. 9; Audio CD
TR: 16; Video: Song; Classroom
Presentation Tool: Song; Teacher’s
Resource CD-ROM: Activity
Worksheet 1.4; Picture Cards
312-315, 321, 326

Related Vocabulary
microphone, stethoscope

The Sounds of English

Resources Workbook p. 9; Audio
CD TR: I7; Classroom Presentation
Tool: The Sounds of English;
Picture Cards 47, 54, 58, 117, 152,
307, 315, 316; The Sounds of English
Card 10

Use the Song (D)

* Build background Say We'll listen to a song. My
job is in the song. Ask What’s my job? What do I
do? (teach) Say Yes, I'm a teacher. I teach. Have

students repeat the sentences.

e Predict Say Let’s guess what other jobs are in the
song. Brainstorm a list of jobs on the board with
students. Then have students open their books to
p. 15. Draw students’ attention to the woman in the
picture and ask What job does she do? Say That’s
right. She’s a doctor, or a nurse, or maybe a vet.
Let’s see if we have those jobs on our list. Check

20 13103318 3304
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a job from the board. Repeat with each of the next three lines.
After the last group sings the fourth line of the verse, have the
designated student stand up and answer “They work!”

What does your father do?
What does your mother do?
What does your brother do?
What do they do?

Extend

e Play the whole song on TR: 16. Have students follow along
in their books and sing with you. Pause for each target word
(doctor, rock star, farmer, chef) and have students sing the

word.
THE SOUNDS OF ENGLISH Tr:17

farmer e Put students into groups of three. Write I want to be a
!'on the board. Have each group member complete
a frame with a job they learned about. Then have groups

8 @ Listen and say.

bl ‘*  farmer Firefighter take turns singing the last verse of the song, substituting the
J3 sentences they wrote.

2. father fish

3. sofa chef

The Sounds of English: /f/ as in farmer ¢F)

J @ Hold up the Picture Card for farmer. Ask What word is this?
When students answer, say That’s right. It’s farmer. Say farmer
again, emphasizing the sound of f in the first syllable as you
write the word on the board. Say Now let’s listen to other words
like farmer. Play TR: 17 once while students just listen. Then say
Let’s listen and say. Play TR: 17 again and have students repeat
the words.

 For more practice, have students look at pictures, listen, and raise
their hands when they hear /f/ as in farmer. Display Picture Cards
or other pictures that contain the target sound (flower, father,

* Say Look and listen. Raise your hand if you hear /f/ as in farmer.
Hold up a card or picture and say the word. If students raise
their hands in error, repeat the incorrect word and a word with
the target sound to demonstrate the contrast.

J @ Say Now let’s hear a song that asks what jobs
people do. Play the first verse of TR: 16 as students
follow along in their books. Play the verse again
and have students sing along with you.

e Put students in four groups and assign each group
one line of the first verse. Choose one student in
each group to stand and answer the question. Play
the first line and model with a student. Sing “What
does your father do?” Stop the song and have the
student answer with any one of the jobs on the
board: “He’s a (firefighter).”

them off or add them to the list on the board if

they are not already there.

e Say Now let’s all sing our parts! Play the first
line of TR: 16, pointing to the first group to sing

sofa, foot, fish, frog, farmer, firefighter, chef) and some that don’t.

Teaching Tip

Help students transition between
lessons. When a lesson is over, have
students write one thing they learned
and one question they have. Tell
students that these cards are their
“tickets” to the next lesson or activity.

When students have handed in their
cards, they may move on to whatever
comes next in the schedule. The cards
can give you information about how
well students understand the lesson
they just completed.

The Sounds of English Cards

You can use The Sounds of English
Card 10 to teach the /f/ sound. Audio
for this card is available on the
Explore Our World website.

Review For additional practice, direct

along with the question. Then stop the song and
students to Activity Worksheet I.4.

have the one student stand up and answer with

48 Unit 1 Song - The Sounds of English 49
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Reading @ Listen and read. tr:1s

Wonderful Work!

Objectives
Students will Annie Griffiths is a photographer. She travels all
» tell about a photographer’s work. over the world for her work. She takes photographs

e summarize a text.

Academic Language summarize, text

Content Vocabulary adventure, life,
photograph, photographer, places,
scary, takes photographs (takes
photos), travels

Resources Workbook pp. 10-Il; Audio
CD TR: 18; Classroom Presentation
Tool: Reading; Teacher’s Resource
CD-ROM: Graphic Organizers
(Word web); Picture Cards 40,

298, 314

Materials phone with camera
(optional)

Related Vocabulary
waterfall

16

of people at work and people having fun. She also
takes photos of cute animals and some very scary
Reading Strategy Summarize animals. Annie wants all her photos to tell a story.
She wants people to think about them.

| want to take pictures of
the mountains.

“~ Victoria Falls,Zambia

1861 First color 1999 First camera
- "photograph 5 and video phone
1814 First 2 1984 First
photograph s - digital camera

@ Work with a partner. Talk. Today you are a
photographer. What do you want to photograph?

| want to take a picture
of my family.

Warm Up

 Preteach Say Today we're going to read about
a job. The job is photographer. Act out taking a
photograph and say A photographer is someone
who takes photos. Say Photograph is another way
of saying photo. Both words mean the same thing.

e Show the Picture Card for a doctor and say Some
photos show people. Show the Picture Card for a river
and say Some photos show places. Show the Picture
Card for a lion and say Some photos show animals.
Say A photographer takes photos of people, places,
and animals. Have students repeat the last sentence.

Present (P

. @ Read together Say Now let’s read about
a photographer. Her name is Annie Griffiths.

50 Unit 1
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Play TR: 18 and have students listen. Play the track
a second time. Have students open their books to
p. 16 and read along with you.

e Pause at the ends of sentences to check
comprehension. Ask questions such as these:

Sentence I: What job does Annie Griffiths have?
(photographer)

Sentence 2: Where does Annie work? (all over the
world)

Sentences 3 and 4: What does Annie do? (She
takes photos of people and animals.)

 Graphic literacy Point out the time line on
p. 16. Say This a time line. A time line tells about
the past and now. Say Look at the date 1814. What
does it say next to it? Say The first photo was taken

200 years ago! Then ask What is the last date on the time line?
(1999) What happened in 19997 (first camera and video phone)
& Ask When was the first digital camera made? (1984) If
students have difficulty, review the time line again.

Practice

e Play TR: 18 again as students follow along in their books. Then
draw a simple word web on the board. Say When we summarize,
we tell the important parts of a text. A word web helps us
remember what we read so we can tell other people about it.

¢ In the center circle, write Who. In the three outer circles, write
What, Where, Why. Point to the center circle and ask Who is
the Reading about? Write Annie Griffiths, Photographer in the
circle. Point to each of the other three circles in turn and have
students help you fill them in. (What: takes pictures of people
and animals; Where: all over the world; Why: to tell stories)

e Put students in pairs and have them copy the word web. Point
to the center circle on the board and say Talk about Annie. Then
point to the other circles and say Each circle tells something
about Annie. Model by pointing to the circle that says What.
Say One partner says what Annie does. The other partner uses
another circle to tell something else about Annie. Say Take
turns. Talk about all the circles.

Apply ®

o @ Say Let’s read what the mascots are saying. Model the
dialogue at the bottom of p. 16 with a student. Then form pairs
and have students practice the dialogue.

¢ Write the following on the board:

I want to take pictures of
T want to take a picture of

* Read aloud the sentence frames. Then say You're all
photographers. Point to the sentence frames and say Tell your
partner about the photos you want to take. Take turns.

Wrap Up

e Put students in groups of four and give each group one index
card. Say Each of you writes one thing on the card that you
learned about Annie Griffiths and her job. Take turns writing.

e Give students five minutes to write what they learned. After
students practice reading aloud the group’s card, have someone
from each group read the group’s card to the class.

-

About the Photo

This photograph, taken by Annie
Griffiths, shows a person bathing at
the top of Victoria Falls in Zambia

in southern Africa. This famous
waterfall is among the biggest and
most beautiful on the planet. The falls
produce mist that can be seen more
than 20 km (12 mi) away. The name of
the falls in the language native to the
area is Mosi-oa Tunya, which means
“the smoke that thunders.”

Our World in Context

Not all photographers travel. Some
take photos of people at local events,
such as graduations, weddings,

and parties. Others work with
scientists and use microscopes to
take photographs of minute objects.
Some photographers help make
movies. Commercial photographers
work for advertising agencies,
taking photographs of products

for advertisements.

Photojournalists are reporters who
capture current events for news media
through photography.

Reading Strategy

Summarize Summarizing is retelling
the most important ideas in a passage
in one’s own words. Summarizing
answers the question “What are the
most important ideas the author wants
me to learn from this text?” A summary
usually answers the questions who,
what, when, where, why, and how.
Simpler texts may answer only a few

of these questions. Summarizing helps
students check their understanding
and remember a text.

Formative Assessment

Can students

o tell about a photographer’s work?
Ask What does a photographer do?

e summarize a text?

Have students use their word webs
to tell you about Annie Griffiths’s job.
(Annie takes photographs of people
and animals.)

Reading 51
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Value Work hard.

Objectives
Students will
¢ read a sentence about work.
e talk and write about how they
work hard.
Resources Values Poster

Related Vocabulary
basket

Work hard.

Work hard and
enjoy your work.

Do you work harN
What do you do?

NATIONAL
GEOGRAPHIC

\
“‘A."Nmun picks teaileaves in
Yunnarn Province, China.

Value

e Draw a word web on the board and write Work

hard in the center circle. Say We work hard at

* Read the photo caption at the bottom of the page
aloud. Then read the question above it.

school. Give some examples. Use reading, listening,

and learning new words. Write the examples in the

other circles in the web.

* Have students look at the photo on p. 17. Ask What
do you see? (a woman with a basket picking leaves)
Say She’s working. Say She has a basket with tea

leaves. She works hard.

52 Unit 1
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* Form groups of three. Ask How do you work hard?
Say Think about how you work hard at school and
at home. Talk about it. € Have students discuss
the question together. Walk around and listen to
students’ discussions. If students have trouble
getting started, provide this opener. I work hard.
I

Give the Unit Quiz

Hand out the Unit | Quiz. Have students scan the pages.
Say Look at the directions, examples, questions, and pictures.
Think about what you know and what you’ve learned.

Give students two or three minutes to preview the test.

Listening instructions, Section | Point to the pictures in
Section | on page 100. Say Look at the pictures. Point to the
letters. There is a letter next to each picture. Write the letter
that matches the sentence you hear.

Say Now listen to an example. Play TR:AB28. He’s a doctor.
When students have written a letter, ask What letter did you
write? When students respond with the letter A, begin the
quiz. Say Let’s begin. Play the rest of TR:AB28.

When students have completed Section I, have them put down
their pencils. Say Now you're going to read and write. Read the
directions for Section 2 aloud. Ask What do you have to do?
(Complete the questions. Use do or does.) Repeat the process
for Sections 3 and 4. (3: Complete the sentences. Use words
from the box. 4: Read. Circle True or False.)

Have students complete Sections 2-4 independently.

Listening instructions, Section 5 Read the directions
aloud. Ask What do you have to do? (Listen. Complete the
sentences.)

Say Now listen to an example. Write the missing words to
complete the sentence you hear. Play TR:AB29. What does
your aunt do? When students have completed the sentence,
say What sentence did you write? Begin the quiz when
students respond with What does your aunt do? Say Let’s
begin. Play the rest of TR:AB29.

Speaking instructions Point to the images at the top of

p. 123. Say Look at the pictures. Answer my questions. Use
complete sentences. Now listen to an example. Ask What does
he do? Point to the doctor. Say He’s a doctor.

See page 129 of the Assessment Book for questions and
expected student responses.

Resources Assessment Book

pp. 100-101, 123, 129, 132, I36;
Assessment Book Audio CD
TR: AB28, AB29

Testing Tip

Make testing a part of learning
Make testing part of the overall
instructional program. For example,
create review sheets and study guides
that students can use to prepare

for tests. Have a positive attitude
toward testing and test scores to help
students approach testing situations
with constructive feelings.

Assess Unit Objectives

Ask questions such as the following:
e What do people in your family do?
e Where does a chef work?

e What do you want to be one day?

Project For a theme-related closing
activity, direct students to the Unit |
Project Worksheet.

Value and Assessment 53
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Vocabulary 1 a bus driver, a chef, a doctor, a farmer,
a firefighter, a scientist, a nurse

Vocabulary 2 a soccer player, an artist, a rock star,
an inventor, a movie star

Grammar 1 use the simple present tense to discuss
occupations

Grammar 2 use the simple present tense with
want + an infinitive

Song Work
Viewing jobs people do
Story Time What Jobs Do They Do?

Resources Student Book pp. 8-14; Teacher’s Resource
CD-ROM: Graphic Organizers (T-chart, Two-column
chart); Picture Cards 311-312, 314-317, 319-320,
322-327

Before You Watch

e Say We’ll see a video about jobs. Have students
predict what they will see. What jobs do you think
are in the video? Have students name the jobs they
have studied in the unit. If they have difficulty,
review the unit Picture Cards.

While You Watch

* Write all the unit target words on the board. Have
students copy the list and make a check mark for
each word they hear in the video. Pause the video
as necessary to allow students to check off words
they hear.

After You Watch

e Ask What words did you check? Ask questions
about what students saw. Then play several scenes
with the audio off and have students use their lists
to describe what they see in the video.

54 Unit1
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Zoom In

Vocabulary

* Pause after each vocabulary segment. Ask What
Jobs did you hear? Do you want to be a (doctor)?
Why?

Grammar
e Stop the video after the animation with the
elephant. Ask What does the elephant want to be?

Song

* Say One part of the song is “I want to do it all.”
What does “do it all” mean? (It means do a lot of
different jobs.) Have students write I want to do
it all and then write sentences about three jobs,
using I want to.

Viewing

e Give T-charts to students and draw one on the
board with the headings Jobs and Actions. Under
Jobs, write soccer player, firefighter, farmer, chef,
doctor. Under Actions, write feeding sheep, making
cookies, kicking a ball, helping a child, putting out
a fire. Have students match each worker with the
action in the video and then form a sentence using
this frame: The is

Story Time

* View Story Time and say Let’s [ook at the jobs
in the story. Make a Two-column chart with the
headings Job and Does. Work with students to fill
it in. Then have students use the completed chart
to talk about how some of the jobs are alike.

* View What Jobs Do They Do? again. Ask questions
such as Who keeps animals healthy? (vet) Who
keeps people healthy? (doctor) Who works with
food? (chef) Name jobs that help people. (doctor,
firefighter, nurse)

Wk
What Jobs
Do They Do?

What Jobs Do They Do?

Every day while you’re at school, other
people work. Read clues about some
of the jobs people do. Can you guess
each job?

Before You Read

¢ Predict Hold up the book so that students can see the cover.
Have a student read the title. Point to the objects on the cover
and ask What do you see? (something a nurse or doctor listens
with, a dog, a firefighter’s hat, food) Say The pictures tell us
about this book. What jobs do the pictures tell about? (doctor/
nurse, vet, firefighter, chef)

¢ Introduce the strategy Say Let’s ook at page 3. Ask What
do you see? (a dog, a cat, an X-ray) Say The photos help us
understand the words. Hand out Two-column charts to students
and draw one on the board with the headings Pictures and Job.
Say As we read, we’re going to stop to list the photos and tell
what job they show.

While You Read

* Read the book aloud to students. Stop after every few pages to
ask questions that focus on using the photos to understand the
text. Have students complete their Two-column charts as you
read through the text.

p. 4 What does the photo show? Model an answer. The photo
shows a vet looking at a dog’s ears. The words say a vet helps
take care of animals. The photo helps me understand the
words. It shows me one way a vet cares for animals.

p. 7 What job do the photos show?

p. 9 What do the photos tell you about the job of a doctor?

After You Read

* Form pairs. Have students take turns pointing to and identifying
the photos on pp. 3, 5, 7, and 9 and asking and answering What
does this person do?

Unit 1 Reader

Text Type informational text

Vocabulary a vet, a chef,
a firefighter, a doctor

Content Vocabulary stethoscope

Grammar use the simple present
to discuss occupations

Reading Strategy Using Visuals to
Support Comprehension

Resources Classroom Presentation
Tool: Story Time; Teacher’s
Resource CD-ROM: Graphic
Organizers (Two-column chart);
Picture Cards 311-312, 314-317,
319-320, 322-327

Be the Expert

Reading Strategy

Using Visuals to Support
Comprehension Encourage
students to use visuals before, during,
and after they read. Before they read,
students can preview visuals and use
them to predict and to activate prior
knowledge. While reading, students
can use visuals both to help learn new
words and to confirm the meaning of
known words. After reading, students
can use visuals to summarize, or as
aids to summarizing. Students can
also use them to locate and review
specific information.

Text Background

Informational texts take many forms.
This book has a pattern that repeats
similar clues with questions. The
reader finds the answers in words,
photos, and labels. The text also
uses the same rhyme pattern (abcb)
throughout, giving a sing-song
repetition to the text.

Teaching Tip

Model pausing at punctuation marks
while reading aloud. Pause briefly
for commas. Pause a little longer for
periods. Then have partners take
turns reading passages aloud to
each other, pausing appropriately for
commas and periods.

Video and Reader 55
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Audio Script

Student Book
TR:10 o Listen and say.

a farmer He’s a farmer.

a vet She’s a vet.

a scientist She’s a scientist.
a doctor He’s a doctor.

a bus driver He’s a bus driver.

a police officer He’s a police officer.
a nurse She’s a nurse.

a firefighter He’s a firefighter.

a chef He’s a chef.

TR: 11 e Listen, point, and say.

a police officer; a doctor; a chef; a bus driver; a
farmer; a firefighter; a scientist; a nurse; a vet

TR: 12 Grammar

What does your father do? He’s a chef.
Where does your father work? He works in
a restaurant.

TR:13 e Listen and say.

an inventor
a rock star
a movie star

He’s an inventor.
She’s a rock star.
She’s a movie star.
an artist He’s an artist.

a soccer player She’s a soccer player.

TR: 14 0 Listen and stick.

3. What a great movie!
4.1 love these paintings!

TR: 15 Grammar

What do you want to be one day? I want to be a
movie star.

What does your brother want to be? He wants to be
a doctor.

TR: 16 @ Listen. Read and sing.

Note: Lyrics for the song Work are on Student Book
p. 93.

TR:17 @ The Sounds of English /f/ farmer
Listen and say.

I. farmer; firefighter 2. father; fish 3. sofa; chef
56 Unit1
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TR: 18 Listen and read.
Wonderful Work!

Annie Griffiths is a photographer. She travels all over
the world for her work.

She takes photographs of people at work and
people having fun. She also takes photos of cute
animals and some very scary animals. Annie wants
all her photos to tell a story. She wants people to
think about them.

Workbook

TR: 4 Unit . e Listen and write.

Adult: What does your brother want to be?
Boy: He wants to be an artist.

A: What do your sisters want to be?

B: They want to be inventors.

A: What do you want to be one day?

B: I want to be a rock star.

TR:5 9 Listen and read. Can you say these fast?
I. My father’s a fine fast firefighter.
2. Susie Silver sings seven sad songs.

3. The bus driver drives a big brown bus.

TR: 6 @ Listen to the song. Write new verses.
Use words from the box.

Note: Lyrics for the song Work are on Student
Book p. 93.

TR: 7 @ Listen. Which words have f that sounds
like the f in farmer? Check the boxes.

I. fish; fish 2. vet; vet 3. chef; chef 4. firefighter;
firefighter 5. giraffe; giraffe

TR: 8 @ Listen and read.
The Dog Whisperer

Cesar Millan helps dogs. Some dogs have problems.
They are angry or scared. Some dogs bite. People
call Cesar Millan the “Dog Whisperer” because he
teaches bad dogs how to be good.

Cesar knows what dogs like and need. Dogs need a
leader. They need to have rules. Dogs need exercise,
too. Cesar likes to run with the dogs.

The dog is Cesar’s favorite animal. Cesar loves

his job!

Student Book
Unit Opener SBp. 8

in the ocean, working

Ossp.3

I. She’s a soccer player 2. He’s an artist 3. She’s a
rock star 4. He’s an inventor 5. She’s a movie star

€ sep.3

I. a rock star 2. a soccer player 3. a movie star
4. woman touching a painting 5. a scientist / an
inventor

O sep.14

I. She wants to be a vet 2. She wants to be a rock
star 3. She wants to be a chef 4. He wants to be an
artist.

Workbook

Go to pp. 205-206 for the Workbook Answer Key for
this unit.

Audio Script and Answer Key 57
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In This Unit

Theme This unit is about food.

Content Objective
Students will
e learn about different kinds
of foods.
Language Objectives
Students will
e talk about foods.
e say what they like to eat.
e ask politely for things.

Vocabulary

Vocabulary | tomatoes, corn,
bread, potatoes, mangoes, ice
cream, noodles, beans, meat

Vocabulary 2 snacks, grapes,
chips, yogurt, nuts, cheese
Grammar

Grammar | use any in questions
and negative responses

Grammar 2 make and respond to
polite requests with may

Pacing Guides L3U2
Value Eat good food.

Unit Opener

Unit 2

Let’s Eatl

Look and circle.

This animal is small. big.

Itis drinking. eating.

Gecko, Hawaii

Be the Expert

About the Photo

The photo was taken at an outdoor
restaurant in Hawaii, a U.S. state made
up of a group of islands in the Pacific
Ocean. The animal is a gecko, a type
of lizard that usually feeds on insects.

There are about 1,000 different
species of gecko. They live in warm
areas across most of the world. Nearly
all geckos are small. A gecko’s most
distinctive feature is the sticky pads on
its feet. These pads help geckos climb
walls and cliffs—and even scamper
upside down across ceilings. Another
distinctive feature is the gecko’s tail:

if the tail breaks off, a new one may
grow in its place.

Teaching Tip

The best way to get students to

speak in class is to create a risk-

free environment. Help students
understand that mistakes are not only
accepted, but also expected. At the
start of each unit, let students know
that the important thing is to start
using new words and expressions, even
if they don’t use them correctly at first.

Explain that everyone is there to
practice and learn—which always
involves making errors. By reinforcing
this message, you’ll see students
become more willing to take chances
and thus improve their ability to learn.

Objectives Introduce
Students will
» discuss a photo. e Activate prior knowledge Say Our next unit is “Let’s Eat!” I * Indicate the fork, and act out eating with a fork. Point to the fork
* complete sentences to describe think it’s fun to eat. Do you? I like to eat. Hold up Picture Card in the photo. Say This a fork. Someone used the fork to eat. Then
a photo. 129 (apple). Ask What is this? (an apple) Who likes apples? Raise the person left. Now this gecko (point to the gecko) is having fun.
Resources Video: Introduction, your hand. Repeat the question with Picture Cards 130, 132135, Look at its red tongue!
Classroom Presentation Tool: Unit . .
Opener; Teacher's Resource 137, 139-140. If the majority of students like a food, put the ) o o
CD-ROM: Home-School Connection Picture Card for it in a separate pile. * Guide students through the activity on p. 18. Read the directions
Letter; Unit Opener Poster, Picture in bold type. Then read the first item and each answer choice.
Cards 129-130, 132-135, 137, 139140 e After you review all the cards, show the Picture Cards for the Ask Is this animal big? Say Look at the gecko. Is it big? Have
Related Vocabulary foods that most students liked, one at a time. Say Most students a student answer. (No, it's not big. It's small.) Have students
fork, gecko, lizard, plate, tongue like (a cookie). Then have students repeat the sentence with the circle small in their books. Continue with the next statement.
foods shown in the rest of the cards in the pile. Encourage students to answer the question.
e Say Open your books to pages I8 and /9. Ask questions to
encourage discussion of the photo.
What do you see? (an animal/a lizard, a fork, some food, a plate)
What colors? (green, red, blue, black, white, brown)
Look for something green. What’s green? (the animal/lizard)
Look for something blue. What’s blue? (around the eyes)
58 Unit 2 Unit Opener 59
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Vocabulary 1

Objective

Students will

e identify and name foods.
Vocabulary tomatoes, corn, bread,

potatoes, mangoes, ice cream,
noodles, beans, meat

Academic Language clue

Resources Workbook p. 12; Audio
CD TR: 19-20; Video: Vocabulary I;
Classroom Presentation Tool:
Vocabulary I; Teacher’s Resource
CD-ROM: Activity Worksheet 2.1;
Picture Cards 328-329, 33,
333-336, 339-340

Materials photos of a fruit tree,
a beef cow and a dairy cow, and a
vegetable garden (optional); sock
or stick puppet

Related Vocabulary
fruit

Warm Up

* Build background Say We get food from many
different places. Some food grows on trees. Point
to a photo of a fruit tree, and hold up the card for
mangoes. Some food comes from animals. Point
to photos of beef and dairy cows, and hold up
the cards for meat and ice cream. And some food
comes from plants that grow in the ground. Point
to a photo of a vegetable garden, and hold up the
Picture Cards for tomato and potato.

Present

* Say Open your books to pages 20 and 2I. Point to
the photo of tomatoes and say Tomatoes. What
color are tomatoes? (red) I like tomatoes. I eat
tomatoes in a sandwich. Do you like tomatoes?

60 Unit 2
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o Listen and say. r:19

o Listen, point, and say. r:zo0

* Point to the photo of bread and say Bread. I eat
bread with breakfast, lunch, and dinner! Do you?
Point to the photo of meat and say Meat. Meat
comes from cows. We cook meat to eat it.

e Continue pointing to the photos of foods on
pp. 20-2I. Describe the foods, give examples of
how we eat them, and ask students questions
about them.

Practice @ ©

J 0 Hold up the book, showing students pp. 20-2I.
Say Listen. Play TR: 19. Point to the food when you
hear its name. Tell students Now listen and say
the words. Play TR: 19 again. Be sure students are
saying the words correctly. Some students may have

mangoes

noodles

beans

o Work with a partner. Point. Ask and answer.

| Do you like apples

and mangoes? ‘ [ llike apples, but | don't |
like mangoes.

difficulty pronouncing noodles and the /kr/ sound in
ice cream. Ask them to watch as you model saying
the words.

. e Say Now listen. Then point and say. Play TR: 20.

Help students follow the order of the words by
pointing as the foods are named.

Apply ©

. e Model Use a stick or sock puppet. Point to
the Picture Card for corn. Ask the puppet Do you
like corn? Have the puppet say I like corn! Have
students repeat. Show the Picture Card for beans.
This time, have the puppet say I don’t like beans.
Have students repeat.

ice cream

Be the Expert

Our World in Context

Corn, or maize, is native to the
Americas. It has been an important
part of many cultures in North and
South America for thousands of
years. Tomatoes and potatoes also
originated in the Americas and
were introduced to Europe by early
explorers. The mango is native to
eastern Asia. The carrot originally
grew in what is now Afghanistan.
Today, these foods are available
across the globe.

Formative Assessment
Can students
e identify and name foods?

Display a Picture Card with the word
obscured and ask What is this food?

Review For additional practice, direct
students to Activity Worksheet 2.1.

* Model the dialogue at the bottom of p. 21 with
the puppet. Then write on the board and say I like
apples, but I don’t like mangoes. Underline but.
Explain We use but to show differences between
things. The puppet doesn’t feel the same way
about the two foods.

Wrap Up

e Distribute Picture Cards to students so that each
student, or pair of students, has a card. Go around
the room. Call on students or partners to display their
cards and ask the class Do you like 7

¢ Have students who like a food stand up and
together say I like ! Continue until everyone
has had a turn.
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GRAMMAR 1r: 21

Are there any tomatoes?
L. Are there any potatoes? Yes, there are.
Objective Is there any bread?

No, there aren't any tomatoes.

No, there isn't any bread.

Students will Is there any milk? Yes, there is.

e use any in questions and negative

responses. o Play a game. What's the same? Play with a partner.

Grammar use any in questions and
negative responses

Academic Language answer, question

Resources Workbook p. 13, Audio
CD TR: 2I; Video: Grammar |;
Classroom Presentation Tool:
Grammar |; Picture Cards 328-329,
33l, 333-336, 339-340

Materials tray or plate with examples

of real or plastic vegetables, such as
tomatoes and potatoes

\

22

Is there any milk?

No, there isn't. Are there
any potatoes?

Warm Up

* Revisit Display a tray or plate with food items.
Hold up a piece of food and say This is a (tomato).
Ask How many? (one) Say Yes, there is one (tomato).
Have students repeat There is one (tomato).

* Hold up two or more pieces of another vegetable
and say There are two (potatoes). Ask How many?
(two) Have students repeat There are two (potatoes).

e Spiral Say We can count some foods, like
tomatoes and potatoes. But some foods we don’t
count, like bread and meat. Explain For these
foods, we say There is. Say each sentence and have
students repeat it: There is bread on the plate.
There is meat on the table.
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Present

e Display Picture Card 340 (tomatoes). On the board,
write the question Are there any tomatoes? and
the answer Yes, there are. Read the question and
answer with students. Then explain. When I want
to know if there are tomatoes, I can ask, “Are
there any tomatoes?” Underline any. Point to Yes,
there are.

* Say If the answer is “no,” then we say, “There
aren’t any tomatoes.” Now you say it. Write and
underline the words aren’t any.

* Say Open your books to page 22. Listen to the
questions and the answers. Then play TR: 21. Point
to the third question and ask Why do we say “Is
there any bread” and not “Are there any bread?”
Remind students that we can’t count some foods.
We use is to talk about them.

Practice @)

* Hold up your book and show students the two boxes with
pictures of food. Point to and name some food items in the top
box and have students repeat the names. Turn the book upside
down and do the same with food items in that box.

. o Read the directions to Activity 4 aloud and model how to play
the game. Have a student come to the front of the room with her
book. Say to the class We're going to see which foods are in both
pictures. Tell the student to turn her book upside down so that the
bottom box is now the top box.

® Say There are beans in my picture. Then ask your student partner
Are there any beans in your picture? She looks at her picture and
answers No, there aren’t. Then it’s her turn to ask you a question
about a food item in her picture.

e Say to the class Now you play! Have students work in pairs,
taking turns asking and answering questions using Are/Is there
any — ?Tell them to write on a piece of paper or circle
in their books the items that are the same in both pictures. Walk
around the room, checking that students use any correctly and
that their answers are accurate. & Ask Is there any meat? Are
there any apples? If students have difficulty, review the Grammar
box with them.

Apply

¢ Display three Picture Cards from the unit. Be sure to use only the
cards for items that can be counted (beans, mangoes, potatoes,
tomatoes). Review the names of the foods on the cards. Post
them on the board so students can see them easily.

* Point to the cards. Ask Are there any tomatoes? Have students
answer Yes, there are if the card for tomatoes is showing, or No,
there aren’t any tomatoes if it isn’t showing. Repeat the question
for each card displayed as well as for the one that isn’t. Then
replace one of the cards and call on individual students to come
to the board, point to the cards, and ask the class the questions.

Wrap Up

¢ Sing the following song with students to the tune of Row, Row,
Row Your Boat: Is there any milk, any milk today? No, there isn't
any milk, any milk today. Repeat, replacing milk with bread, then
corn, then meat.

Be the Expert

Our World in Context

Different languages have different
ways of forming questions. Many
Western European languages are

like English because they often begin
questions with a verb (Are we going
to the party? as opposed to We are
going to the party). Other languages,
though, don’t change the word

order of a question, or they change

it in other ways. Likewise, not all
languages have a direct translation of
any. Be aware that both the structure
of questions in English and the use

of the English word any may be
completely new to many students.

Grammar in Depth

Although it’s correct to say I don’t
have any money, it’s incorrect to
say I have any money. I don’t have

any — isequivalentto

haveno —, butthe first
construction is more idiomatic and
more common. Any also appears in
yes/no questions that begin Is there
and Do you. For example, Is there any
more pizza? or Do you see any green
socks?

Negative answers to these questions
use any (No, there isn’t any more
pizza/No, I don’t see any green socks).
However, yes answers do not use the
word any. (Yes, there is more pizza./
Yes, I see green socks.)

Formative Assessment
Can students

e use any in questions and negative
responses?

Have students ask you questions about
the foods pictured on p. 22. Then ask
them if there are any potatoes pictured
on the page.
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Vocabulary 2

Objective
Students will
e identify and name foods.

Vocabulary snacks, grapes, chips,
yogurt, nuts, cheese

Resources Workbook p. 14; Audio CD
TR: 22; Video: Vocabulary 2;
Classroom Presentation Tool:
Vocabulary 2; Teacher’s Resource
CD-ROM: Graphic Organizers
(Word web), Activity Worksheet 2.2;
Picture Cards 328-329, 33lI, 333-336,
339-346

Materials stickers; drawing materials

yogurt

1. 1 eat chips after school.

2. My favorite snack is cheese.

o Listen and say. Look and write the letter. 1r: 2z

cheese

4.1 don’t like nuts.

5. Red grapes

are delicious!
3. 1like yogurt for breakfast.
0 Work with a partner. This is a boy.
Talk. Guess and stick. | Is he eating grapes?
No, heisn't. |
| Is he eating nuts?
Yes, heis! |

23

Warm Up

* Recycle Put students in pairs and give one card
from Picture Cards 328-3249, 33I, 333-336, 339-340
to each pair. Say I tell you about a food. You raise
your card if I'm talking about your food. This food
is red. It’s round. What is the food? (tomatoes)
Continue asking questions about each Picture Card.

* Hold up Picture Cards 341-346, showing students
the picture side of the cards. For each card, ask
Do you eat this? Then say It’s time to learn some
new words for foods.

Present

* Give examples Say Now we'll learn more words
for foods. Open your books to page 23. Point to the
photo for snacks and say Snacks. There are four
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snacks on this tray. When you eat a snack, you eat
a little bit of food. Use your hands to model the
relative sizes of a snack and a meal.

e Point to the grapes. Say Grapes grow on plants.
They can be purple, green, or red. Pretend to pick
grapes from a grapevine.

* Point to the chips. Say Chips. Chips are made from
potatoes or corn. They’re crunchy and salty. Mime
eating crunchy, salty chips. Say Crunch! Crunch!
and pretend to lick your fingers.

* Point to the photo of yogurt. Say Yogurt. Yogurt is
made from milk. I eat yogurt in the morning. It’s a
good snack any time of the day!

* Point to the photo of cheese. Say Cheese. Cheese
is made from milk too! You can make cheese from
cow’s milk, goat’s milk, or sheep’s milk.

e Point to the photo of nuts. Say Nuts. Most nuts grow on trees.
Nuts are a good snack, too, but not everyone can eat nuts. &
Use Picture Cards 341-346. Choose one and ask What’s this? If
students have difficulty, review the target words on p. 23.

Practice @

o e Say Listen, then say the words and sentences. Play
TR: 22. As each food is mentioned, point to its photo.

e Point to items -5 under the photos. Model completing item I.
Read the sentence aloud. Say This sentence is about chips. Ask
What letter stands for chips? Say The letter b is on the photo for
chips, so I write b in the blank. Have students write b in the first
blank. Have students name each photo and the letter on it. Tell
students that not all target words will be used. Then have them
complete items 2-5 on their own.

Apply @

. G Help students find the stickers for this unit at the back of the
book. Say I see some girls. I see some boys. They’re eating snacks.
Say Point to a girl eating grapes. Point to a boy eating grapes.

* Model the activity with a student. Say Pick a sticker. Don’t show
me. Tell me “This is a boy” or “This is a girl.” Make guesses like
the ones in the student book: Is he eating ? The student
answers Yes, he is. or No, he isn’t.

* Have students work in pairs, taking turns giving clues. When
students identify a sticker correctly, they stick it in their books.

Wrap Up
e Ask students to draw themselves eating a snack they like. Say Your
snack must be one of the foods we learned about in this lesson.

* Have students label their pictures. Then have them show their
pictures to the class and tell about them.

Be the Expert

Our World in Context

Cheese is made from the spoiled, or
curdled, milk of cows, goats, yaks, or
other mammals. It has been eaten
since ancient times. Legend has it that
the first cheese was made accidentally
by an Arabian merchant crossing

the desert. Milk he had stored in a
bag made from a sheep’s stomach
separated into curds and whey. He
drank the liquid whey and ate the
cheesy curds.

Vocabulary Strategy

Using a Dictionary

Teach students how to locate words
using alphabetical order. Help
students understand the concept of
ABC order to the second letter (or the
third, fourth, and so on).

For instance, words beginning with sa
come before words beginning with sc
or sn, and words beginning with che
are listed before words that begin
with chi.

Formative Assessment
Can students
e identify and name foods?

Display Picture Cards 341-346 for the
new vocabulary words. Ask students to
name the foods as you point to them.

Review For additional practice, direct
students to Activity Worksheet 2.2.
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Objectives
Students will
e make polite requests with may.
e respond to requests politely.

Grammar make and respond to
polite requests with may

Academic Language ask, answer

May | have some chips, please?
May we have some noodles, please? Yes. Sure.

GRAMMAR T1Rr:23

Not right now. Dinner is at 7:00.

o Look. Write questions.

Content Vocabulary polite

Resources Workbook pp. 15-16;
Audio CD TR: 23; Video:
Grammar 2; Classroom
Presentation Tool: Grammar 2;
Teacher’s Resource CD-ROM:
Activity Worksheet 2.3; Picture
Cards 328-324, 331, 333-336,

‘ ) = }
~RAEITE / R~ 3
(-ﬁ:’iy v = _
Sk
’ *" ~

339-346

Materials note cards; scissors; glue

24

Play a game. Cut out the gameboard and the pictures on
page 99. Glue. Play with a partner.

B2. May | have some Sorry. | don't have any chips. C1.
chips, please? May | have some lemonade, please?

Warm Up

e Revisit Write smiling and frowning on two separate
note cards. Then have two students come to the
front of the class. Give one card to each student. Say
Don’t say your word. Have the students act out the
words one at a time. Ask the class Is (Mia) smiling or
frowning? Repeat with the second student.

* Set the stage Say Imagine your friend has candy,
and you want a little. What do you say? Frown and
make your voice loud and angry. “Give me some
candy!” Then, in your normal voice, ask Is that nice
or not nice? (not nice)

 Preteach On the board write May I have some
candy, please? Read it aloud and have students
repeat it.
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* Smile and in your normal voice ask May I have
some candy, please? Then ask Is that nice or not
nice? (nice) Right. This is polite. When you’re polite,
you ask for things nicely. Then say This lesson is
about polite ways of asking for things.

Present

* Point to the grammar box at the top of p. 24. Play
TR: 23. Have students follow in their books. Point
out that in each sentence the speaker is asking for
some food.

e Write the word may on the board. Say Use the
word may to ask for things. It’s polite. Write the
word please on the board. Say The word please
is polite, too. Play TR: 23 again and have students
show a sign of approval, such as a thumbs-up,
when they hear a polite word.

e Call students’ attention to the answers in the Grammar box. Say
The child asks politely, but the mother says no and explains why.
Dinner is soon. Both mother and child are polite.

Practice @)

. 0 Point to the food in each picture in Activity 7 and ask
students What food is this? (corn, chips, ice cream, noodles)
Say Imagine that you want the food in the picture. What do
you say? Write the question. Model completing the first item.
Point to the bowl and ask What's in the bowl!? (corn) Then say
You want some corn. You ask, “May I have some corn, please?”
Write the sentence on the board. Have students complete the
rest of the activity on their own. & Say I have gropes. You
want some. What do you say? Review the Grammar box if
students have difficulty.

Apply ©

. o Read the directions for Activity 8. Have students cut out the
gameboard and the game pieces from p. 99.

e Form pairs and say Choose nine game pieces. Glue the pieces on
your board. Set aside the other pieces.

* Read aloud the model dialogue with a student. Sketch the
gameboard on the board. Draw apples in Bl. Say My board has
apples on Bl. Say I say to my partner, “Bl.” Then I say, “May I
have some apples, please?”

* Then explain that the partner says “Yes, here you are.” if the
partner’s board includes apples or “Sorry. I don’t have any
apples.” if his board has no apples. Say Take turns. Ask and
answer.

Wrap Up

¢ Hold up Picture Cards 328-3249, 33I, 333-336, 339-346. Divide
the cards between five students. Have a student without a card
ask for a food shown on the cards, using the polite request
May I have some (mangoes), please? The student with that
card takes it to her classmate and says Yes, here are some
(mangoes). Continue until each student without a card has
asked a question.

Be the Expert

Grammar in Depth

All languages have polite and not-
so-polite ways to ask for things, and
English is no exception. The phrase
May I have is among the most polite
ways to formulate a question. It’s
usually considered more polite and
respectful than Could I have and Can
I have, and it is far more polite than
I want or Give me.

The word please is also a word that
indicates politeness. Thus, saying
May I have some cookies, please?
is a very courteous way of asking
for something. Note that the word
please can come in different places
in the sentence: Please may I have

, May I please
have —, and May
Thave | please?

Formative Assessment

Can students
¢ make polite requests with may?

Display Picture Card 346 (yogurt).
Have students politely ask you for the
pictured food.

e respond to requests politely?

Ask May I have some chips, please?
Have students answer politely with a
sentence such as Yes, here you are or
Sorry, I don’t have any chips.

Review For additional practice, direct
students to Activity Worksheet 2.3.
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Song - The Sounds © uisten. Read and sing. rr:24 Be the Expert
of English L ei,ls E CI|'| Extend
[ ] . .
* Have students write the target words on index cards. Then play Teaching Tip
Song Let's eat! Do you like chicken? all of TR: 24 and have students sing the song as they read the When you ask students to name items
e ds in their books. C lete lvri student Book b. 93 or share ideas, it’s easy for them to
Vocabulary e yth o words in elr. ooks. Complete lyrics are on Student Book p. 93. pay more attention to what they will
Vocabulary | bread, mangoes, R R Have them raise the correct card when they hear a target word say than to what their fellow students
beans, meat et in the song. are saying. One way to help change
Vocabulary 2 cheese, yogurt Are there any mangoes? this. is to have students repeat what
Is there any cheese? o Write the following on the board: their classmates say. Suppose the class
Grammar Is there any yogurt? is naming their favorite colors, and
Grammar | use any in questions May | have some, please? (Fernando) says My favorite color is

Let's eat! green. If (Kim) is the next student, she
should say (Fernando’s) favorite color

and negative responses
Grammar 2 make and respond to

polite requests with may Doyoulike 2 is green. or (Fernando) likes green.
. . Let's eat! before she names her own favorite
Res»C()Du_ll'_;es;4W\<;r(lj<boosl< p- I7’C'lA‘Ud'° color. That will encourage students to
: 24; Video: Song; Classroom . . .
Presentation Tool: Song; Teacher’s Do you like 2 listen to what their classmates say.
Resource CD-ROM: Activity Let's eaf! .
Worksheet 2.4; Picture Cards 334, ) The Sounds of EnghSh Cards
341, 346 : Are there any > You can use The Sounds of English .
Materials index cards THE SOUNDS OF ENGLISH rr:25 Card 19 to teach the /m/ sound. Audio
Let's eaf! for this card is available on the Explore

mango J Our World website.

The Sounds of English

Resources Workbook p. I17; Audio @ Listen and say.
CD: TR: 25; Classroom Presentation

Tool: The Sounds of English; Picture
Cards 48, 57, 122, 141, 158, 162, 22I,
334; The Sounds of English Card 19

e Put students in groups and have them use the target words to
complete the sentence frames. Then have groups take turns
singing the new chorus aloud.

1. mango meat
2. marker map

3. grandmother room

The Sounds of English: /m/ as in mango ()

° @ Hold up Picture Card 334 (mangoes) and point to one
mango. Ask, What is this? When students answer, say That’s
right. It’s a mango. Say mango again, emphasizing the sound
of min the first syllable as you write the word on the board in
large letters. Say Now let’s listen to words that have the same m
sound you hear in mango. Play TR: 25 once while students just

Use the Song 9 listen. Then say Let’s listen and say. Play TR: 25 again and have

students repeat the words.

* Set the stage Say On weekends, my friends come listen. Play the same part a second time and have
to visit. I make some food. Act out stirring a pot students sing along. « For more practice, have students look at pictures, listen, and
and holding a dish. We sit at the table. Then we raise their hands when they hear /m/ as in mango. Display

* Display the Picture Cards for mangoes, cheese,
and yogurt. Then divide the class into four groups.
Assign the first three groups one of the three target

have dinner. Pretend to be eating. Then rub your
stomach, smile, and say It is good! We eat some

Picture Cards that contain the target sound (moon, mother,
mouth, lemonade, climb, swim, umbrella) and some that don’t.

good food. ) )
words. Assign the fourth group the line, "May I * Hold up a Picture Card, say the word, and have students raise
* Explain Say Open your books to page 25. What's have some, please?” their hands if they hear the target sound. Say Look and listen.
the title of the song? What do you think the song Raise your hand if you hear /m/. Repeat the word with students.

* Play the first part of TR: 24 and have the whole
class sing along to the chorus. Then have each of
the four groups stand and sing along with their
assigned line. Repeat several times.

is about? Hold up your book and ask What foods
do you see in the pictures? Help students name the
foods they see, then list them on the board.

If students raise their hands in error, repeat the incorrect word
and a word with the target sound to demonstrate the contrast.

. o Say Listen! Play the chorus and the first verse of

the song (TR: 24). Have students read along as they Revi
€VIeW For additional practice, direct
students to Activity Worksheet 2.4.
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Reading

Objectives
Students will

e describe different snacks from
around the world.

e scan text for information.

Reading Strategy Scan Text for
Information

Content Vocabulary ants, termites,
grasshoppers, silkworms, scorpions,
insects, lollipops

Resources Workbook pp. 18-19; Audio
CD TR: 26; Classroom Presentation
Tool: Reading; Teacher’s Resource
CD-ROM: Graphic Organizers

@ Listen and read. r:26

Super Snacks!

People all over the world eat snacks
such as fruit, chips, nuts, and candy. What
other snacks do people enjoy?

Do you like fried butter or garlic ice
cream? What about ice cream with fish? You can
eat these snacks in some parts of North America.

In some countries in Latin America, you can eat insects
such as ants, termites, and grasshoppers. In some parts of Asia,
you can eat fried silkworms, water bugs, and scorpions on sticks.

In Australia, people like to eat honey ants. In other places,
lollipops with insects are popular.

1t’s snack time! How about a sweet cricket, worm, or
scorpion lollipop?

(Word web); World Map Poster . .
(or other world map or globe) @ Talk with a partner. Which of these snacks do “‘?-.f"”
you want to try? 'fm_ﬁ

Materials index cards (optional)

26

Cats can't
taste candy.

Warm Up

* Build background Display a globe or world
map. Point out Mexico, Central America, and South
America. Say This is called Latin America.

* Preteach Point to the photo at the top of p. 26.
Say This is candy. But this candy is different. It has
insects inside! Some insects look scary!

Present (&)

. @ Predict Say Open your books to page 26.
Look at the title of the Reading. Then look at the
photos. Give students some time to study the page.
Then say What do you think this Reading is about?

e Say Let’s listen and read. Play TR: 26. Have students
follow along in their books.
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* Review the Reading. Ask these questions:

Paragraph 2: What do people eat for snacks in
some parts of North America? (fried butter,
garlic ice cream, ice cream with fish)

Paragraph 3: What can you eat for a snack in
Asia? (silkworms, water bugs, scorpions on sticks)

Paragraph 4: What is a snack people like to eat
in Australia? (honey ants)

Practice

Write the following sentences on the board:
I. Insects are popular snacks all over the world.

2. In Australia, you can eat honey ants for a
snack.

* Say Let’s do a True-False activity. But first, we’ll play the Reading
again. Play TR: 26 as students read along with the recording.

e Explain that True means “correct” or “right” and False means
“not correct” or “wrong.” Then read sentence | on the board to
students. Ask Is this true?

e  Think Aloud | Model finding the answer. Read sentence
| aloud again and say I remember reading that snacks are
popular all over the world, but I'm not sure about insect snacks.
I'll look for the word insect in the Reading. That will help me
find out if the sentence is true or false. I read “In some countries
in Latin America, you can eat insects.” I also read that in some
parts of Asia, you can eat insects, and people in Australia like to
eat honey ants.

Latin America, Asia, and Australia are parts of the world, not the
whole world. The answer is false.

* Have students work in pairs to find out if sentence 2 is true or
false. When students are finished, have pairs volunteer the
answer. Have them explain how they figured out whether the
statement is true or false.

Apply (®

. @ Read the directions for Activity 12 with students. Put students
in pairs. Then say First, let’s list the snacks we read about in “Super
Snacks!” Insect lollipops is one. Begin a list of the snacks on the
board. Have students call out others from the Reading or have
them come up and add to the list on the board.

* When the list is complete, say Now talk to your partner about
which snacks you want to try.

o If students need help, say Look through the Reading. You don’t
have to read every word. Look for the words you can eat or
people like to eat. You’ll find some snacks there.

Wrap Up

¢ Have students invent and draw a picture of an unusual snack.
Have them use target vocabulary words from this or other
units. Then put students in small groups, and have them show
their pictures and describe their snacks to their group. Remind
students to name their snacks. Have groups share their pictures
with the class.

Be the Expert

Our World in Context

Many people across the world
consider insects to be a great delicacy.
By some estimates, at least one third
of the world’s population eat insects.
Some experts believe that everyone,
Americans in particular, should add
more insects to their diets. They point
out that insects can be an excellent
source of protein, and that raising
them doesn’t cause the environmental
damage that raising larger, traditional
farm animals does.

Reading Strategy

Scan Text for Information The
purpose of scanning is to find
information quickly. When you scan,
you move your eyes quickly across

a page of text in search of specific
words. Scanning is different from
reading, because you don’t read every
word when you scan.

When scanning, readers start by
thinking about an important word,
name, or phrase to look for. They run
their eyes rapidly back and forth to
find that word or phrase in the text.
When they find the word(s) they’re
looking for, they read the surrounding
text carefully to locate the information
they need.

Teaching Tip

Students are often asked to follow
along in their own books when
someone else is reading. This can be
difficult for some students. If they lose
their place, it can be hard for them

to find it again. One way to help is to
give each student a note card. Have
students place the card across the page
so only the first line of the text is visible.
As the reading continues, students can
slide the card down one line at a time.

Formative Assessment
Can students

e describe different snacks
around the world?

Ask questions about super snacks, such
as What super snack would you like to
try? Can you tell me something about it?

e scan text for information?

Ask students how they can quickly find
information in the reading, such as
Where do people eat water bugs?
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o«

Value Eat good food.

Eat good food.

Objectives
Students will

e discuss food-related values and
activities.

e talk about their favorite healthy
foods and drinks.

Resources Values Poster

Eat fruits and vegetables{'T
Have good snacks. Drink <~
water every day. =

What good things do you eat?
What good things do you drink?

NATIONAL
GEOGRAPHIC

Value

* Read the title at the top of p. 27. Say Let’s find out ® On the board, write Breakfast, Lunch, Dinner, and
what foods are good for you to eat. Snacks. Read aloud the two questions at the bottom

¢ Read the sentences with students. Ask What kinds of of the page with students. Say Think about what

foods should you eat? (fruits and vegetables) Give you eat and drink every day. What good things do

? i ink?
examples of several fruits and vegetables, including you eat? What good things do you drink:

those students learned in this unit. Then ask What e Draw a three-column chart on the board. Label

should you do every day? (drink water) the columns Breakfast, Lunch, and Dinner. Have
students come to the board to list healthy foods
and drinks under the appropriate meals. Then have
students form small groups and talk about what
they like to eat and drink at each meal.
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Give the Unit Quiz

¢ Hand out the Unit 2 Quiz. Have students scan the pages. Say
Look at the directions, examples, questions, and pictures. Think
about what you know and what you’ve learned.

Resources Assessment Book

pp. 102-103, 123, 129, 132, 136;
Assessment Book Audio CD TR:
AB30, AB3I; Picture Cards 33lI,
333-335, 339-342

Give students two or three minutes to preview the test.

Listening instructions, Section | Point to the pictures on
page 102. Say Look at the pictures. Point to the letters. There is
a letter next to each picture. Write the letter that matches the
sentence you hear.

e Say Now listen to an example. Play TR: AB30. These are beans.
When students have written a letter, ask What letter did you Testing Tip
write? When students respond with the letter D, begin the quiz. Review regularly Review content

Say Let’s begin. Play the rest of TR: AB30. ineibsel wegmdyy I dless o el
reinforce learning. Reviewing will
also help students prepare for

quizzes and tests.

When students have completed Section I, have them put down
their pencils. Say Now you're going to read and write. Read the
directions for Section 2 aloud. Ask What do you have to do?
(Complete the sentences. Use words from the box.) Repeat the
process for Sections 3 and 4. (3: Complete the questions. Use
May I or May we. 4: Read. Circle True or False.)

Have students complete Sections 2-4 independently.

Listening instructions, Section 5 Read the directions aloud.
Ask What do you have to do? (Listen. Complete the sentences.)

Say Now listen to an example. Write the missing words to
complete the sentence you hear. Play TR: AB31. Are there any
beans? When students have completed the sentence, say What
sentence did you write? Begin the quiz when students respond
with Are there any beans? Say Let’s begin. Play the rest of

TR: AB31.

Speaking instructions Point to the image at the bottom
of p. 123. Say Look at the picture. Answer my questions. Use
complete sentences. Now listen to an example. Ask Are there any
tomatoes? Say No, there aren’t any tomatoes.
Assess Unit Objectives

e See page 129 of the Assessment Book for questions and Ask questions such as the following:

expected student responses. * Do you like to eat noodles?

e Display Picture Cards 33I, 333-335,
339-342. Have students look at the
Picture Cards. Ask Is there any cheese?

e What do you like to eat?

Project For a theme-related closing
activity, direct students to the Unit 2
Project Worksheet.

Value - Assessment 73
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Vocabulary 1 bread, meat, beans, ice cream,
potatoes, tomatoes, mangoes, corn

Vocabulary 2 cheese, chips, grapes, nuts, yogurt

Grammar 1 use any in questions and negative
responses

Grammar 2 make and respond to polite requests
with may

Song Let’s Eat!
Viewing families preparing and eating dinner
Story Time Stone Soup

Resources Student Book pp. 18-24; Teacher’s Resource
CD-ROM: Graphic Organizers (Three-column chart)

Before You Watch

e Play the introduction. Stop the segment when
Anna says It’s a tomato. and It’s a carrot. and
have students repeat each sentence. Then say This
video is all about food.

While You Watch

* Hand out and draw on the board a Three-column
chart with the headings Foods I Like, Foods I Don’t
Like, and I Don’t Know. Say Listen to the names of
foods in the video. Point to the first column and say
Write foods you like here. Point to the second column
and say Write foods you don’t like here. Point to the
last column and say Write other foods here.

e Pause the video as necessary to allow students to
record each food in the proper column.

After You Watch

* Ask students to look over their completed charts.
Have them compare their charts with a partner.

* Ask What foods do you and your partner both like?
What foods do you both not like? Then ask Who
has the most foods in the Foods I Like column?
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Zoom In

Vocabulary

e Put students in pairs. Pause after each set of target
words. Have one student choose one food and act
out eating it. The partner guesses the food.

Grammar
* Play Grammar I. Then have students retell the
story, using the word any as appropriate.

* Play Grammar 2. Then replay the segment and
have students ask the questions along with the
characters.

Song

e Play Let’s Eat! and have students sing along. Have
them stand up when they hear the word any and
touch their shoulders when they hear a question
with May I?

Viewing

¢ Pause the video as a food is shown. Have students
identify what food is being cooked or eaten.
Restart the video to name the food.

Story Time

* Have students view Story Time once. Pause the
video from time to time to have students retell the
story in their own words. Ask questions such as
What do you think happens next? What do you
think the farmer is going to do? Do you think the
soup tastes good? Why or why not?

e Play Stone Soup again. Tell students to pay attention
to and explain how the soldier tricks the people.

Stone Soup

The soldier is hungry. He has only a
pot, a stone, and some water. But he
has an idea. Can he make soup with a
stone and some water?

Before You Read

* Activate prior knowledge Draw a word web on the board.
Write soup in the center circle and read it aloud. Say This story
is about soup. What is soup? What can you put in soup? Write
students’ responses in the outer circles of the web. Hold up
Picture Cards 328, 330, 33, and 340, if students have difficulty
thinking of possibilities.

¢ Introduce the strategy Point to the book cover and say
This book is about a soldier. He has a problem. His problem
is that he has nothing to eat! Show p. 2 and read the text on
the page. Then rub your stomach and look hungry; open your
hands wide to show that you have no food. Then say
Let’s read to find out how the soldier solves his problem.

While You Read

e Distribute copies of the Word web Graphic Organizer. Have
students write the word soup in the center. Say I'm going to
read the story out loud. Listen for the things the soldier puts into
the soup. Write those things in the outside circles. Read the book
aloud to students. Stop every few pages to ask questions such
as the following:

p. 3: What did the soldier put in the pot? (water and a stone)

p. 5: What did the soldier ask for? (carrots)

p. 10: How did the soldier make soup from a stone? (He used
the vegetables from the people.)

After You Read

* Ask What foods does the soldier put into the soup? (corn,
tomatoes, beans, carrots)

e Say The soldier has a problem. He’s hungry. He has no food
and no money. How does he solve his problem? (He pretends
to make soup from a stone, and then he says he needs other
things. People give him other foods. The other foods make the
soup taste good.)

Unit 2 Reader

Text Type folktale
Vocabulary beans, corn, tomatoes

Academic Language problem,
solution, solve

Content Vocabulary soldier

Grammar use any in questions
and negative responses, make
and respond to polite requests
with may

Reading Strategy Identifying
Problems and Solutions

Resources Picture Cards 328, 330, 33I,
and 340; Classroom Presentation
Tool: Story Time; Video: Story
Time; Teacher’s Resource CD-ROM:
Graphic Organizers (Word web)

Related Vocabulary

carrots

Be the Expert

Text Background

Many folktales, such as Cinderella
or Snow White, include elements of
magic, but Stone Soup is an example
of a realistic folktale. The characters,
the setting, and the situation are

all drawn from reality. There’s no
evidence that the events described

in the story ever took place, but they
could have happened.

Reading Strategy

Identifying Problems and
Solutions Problems and solutions
are central to fiction. The characters
in a story almost always have a
problem that needs to be solved. The
problem in this story, for example, is
that the soldier is hungry and has no
food or money. Most stories also have
a solution. In this case, the solution to
the problem is that the soldier cleverly
gets the villagers to feed him.

By identifying the problem in the story
and then reading to find the solution,
students increase their comprehension
of the story and their general
understanding of story structure.

Video and Reader 75
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Audio Script

Student Book
TR:19 o Listen and say.

tomatoes My brother doesn’t like tomatoes.
corn I like corn.

bread I don’t like bread.

potatoes Tabor likes potatoes.

mangoes I like mangoes.

ice cream We want ice cream!

noodles I like noodles.

beans We want beans for lunch.

meat I don’t like meat.

TR: 20 e Listen, point, and say.

mangoes; potatoes; beans; ice cream; corn; meat;
noodles; bread; tomatoes

TR: 21 Grammar

Are there any tomatoes? No, there aren’t any
tomatoes.

Are there any potatoes? Yes, there are.
Is there any bread? No, there isn’t any bread.

Is there any milk? Yes, there is.

TR: 22 9 Listen and say.

snacks I like snacks.

grapes I love grapes. Yum!

chips I have chips after school.
yogurt I like yogurt.

nuts Do you want some nuts?
cheese My favorite snack is cheese.

TR: 23 Grammar

May I have some chips, please? Not right now.
Dinner is at 7:00.

May we have some noodles, please? Yes. Sure.

TR: 24 o Listen. Read and sing.

Note: Lyrics for the song Let’s Eat! are on Student
Book p. 93.
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TR: 25 @ The Sounds of English /m/ mango
Listen and say.

I. mango; meat 2. marker; map
3. grandmother; room

TR: 26 @ Listen and read. Super Snacks!

People all over the world eat snacks such as fruit,
chips, nuts, and candy. What other snacks do people
enjoy?

Do you like fried butter or garlic ice cream? What
about ice cream with fish? You can eat these snacks
in some parts of North America.

In some countries in Latin America, you can eat
insects such as ants, termites, and grasshoppers.
In some parts of Asia, you can eat fried silkworms,
water bugs, and scorpions on sticks.

In Australia, people like to eat honey ants. In other
places, lollipops with insects are popular.

It’s snack time! How about a sweet cricket, worm, or
scorpion lollipop?

Workbook
TR: 9 Unit 2. e Listen. Read and circle.

I. Person |: Are there any noodles? Person 2: No,
there aren’t any noodles.

2. Pl: Is there any corn? P2: No, there isn’t any corn.
3. Pl: Is there any ice cream? P2: Yes, there is.

4. Pl: Are there any potatoes? P2: No, there aren’t
any potatoes.

5. Pl: Are there any tomatoes? P2: Yes, there are.

TR: 10 e Listen. Read and write.

I. Ken: Let’s have a snack. Patty: Are there any nuts?
Ken: No, there aren’t. But there are some grapes.
Patty: OK. Let’s eat grapes.

2. Jill: I want a sandwich. Is there any cheese?
Joe: No, there isn’t. Sorry. Jill: Well, is there any
chicken? Joe: Yes, there is. Here.

TR: 11 o Listen and write.

I. Child: May I have some nuts, please? Adult:
Yes. Sure.

2. C: May we have some bread, please? A: Not
right now.

3. C: May we have some cheese, please? A: Yes,
here you are.

4. C: May I have a snack, please? A: Not right now.
Dinner is at eight.

TR:12 o Play a game. Start at A. Listen and
draw a line when the answer is yes.

Child: May I have some cheese, please? Adult: Not
right now.

C: May I have some corn, please? A: Yes. Sure.

C: Is there any chicken? A: Yes, there is. You may
have some chicken.

: Is there a mango? A: No, there isn’t a mango.

: Are there any tomatoes? A: Yes, there are.

: Are there any noodles? A: Yes, there are.

: May I have some beans, please? A: Yes. Sure.
: May I have some apples, please? A: Yes, here you
are. A: I have a lot of food. We can make soup!

NN OO0 0ON0O~N

TR:13 @ Listen and read. Can you say
these fast?

I. Patty Peters likes peppers on her pizza.

Student Book
Unit Opener SB p. 18

small, eating

@ sep.22

the same: two sandwiches, tomatoes

© sBp.23

I.Lb 2.e 3.c 4.d 5.a

: Are there any chips? A: No, there aren’t any chips.
: May I have some bread, please? A: Not right now.

2. Charlie’s eating cheese with his chips.

3. May we have tomatoes, potatoes, noodles,
and nuts?

TR: 14 @ Listen to the song. Write another verse.
Use some words from the box.

Note: Lyrics for the song Let’s Eat! are on Student
Book p. 93.

TR: 15 @ Which words have m that sounds like
the m in mango? Circle, then color the pictures.

I. marker; marker 2. map; map 3. meat; meat
4. pants; pants 5. computer; computer

TR: 16 @ Listen and read.
Super Foods!

Some foods help people be healthy. They are super
foods!

Chicken, meat, fish, beans, eggs, and nuts are good
for you. Brown rice and whole grains are good for
you. Milk and foods made from milk are good for
you, too.

Fruits and vegetables are great foods! There are
fruits and vegetables of many colors. Eat a few
different colors every day!

Candy and sugary foods taste good, but don’t eat

too much of them. Instead, eat super foods that can
keep you strong and healthy.

€ sep. 24

May I have some corn, May we have some ice
please? cream, please?

May I have some chips, May we have some
please? noodles, please?

Workbook

Go to pp. 207-208 for the Workbook Answer Key for
this unit.

Audio Script and Answer Key 77
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In This Unit

Theme This unit is about helping
others.
Content Objective
Students will
e identify and describe how and
when they care for others.
Language Objectives
Students will
e talk about caring for others.
e describe daily routines.
e talk about how many times
people do things.
Vocabulary

Vocabulary | carry, help, hug,
teach, feed my pet, a goldfish,
take care of my pet, a hamster,
protect

Vocabulary 2 take a shower, make
my bed, come home, have a
snack, do my homework

Grammar

Grammar | time phrases with
before and after

Grammar 2 adverbs of frequency
Pacing Guides L3U3

Value Take care of others.

Unit Opener

Objectives
Students will
e discuss a photo.
e describe people, animals, and
actions in the photo.

Resources Video: Introduction;
Classroom Presentation Tool: Unit
Opener; Teacher’s Resource CD-
ROM: Home-School Connection
Letter; Unit Opener Poster;

World Map Poster

Related Vocabulary
bottle

78 Unit 3
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Look and check.
This is a baby The woman is

O zebra. O smiling.
O tiger. O crying.

Zookeeper feeds tiger cub,
Gianyar, Indonesia

Introduce

* Build background Say The name of this unit is “A Helping
Hand.” Hold out your hands and say These are my hands. Say
Show me your hands. Have students hold out their hands. Say
We can use our hands to help.

e Point to the photo and say Here are a woman and a tiger. She’s
using her hands to help. She’s feeding a baby tiger. She’s giving it
milk. She’s helping the tiger.

 Preteach Say There are many ways we can use our hands to
help. Pick up a piece of scrap paper and put it in a wastebasket.
Say I can use my hands to pick up trash. Pick up a book and ask
What else can I pick up? Say I can carry things with my hands.
I can put things away. Carry a book or object across the room and
put it away. Ask What can you carry? What can you put away?

e Point to the photo on pp. 28-29. Ask questions such as the
following to encourage discussion of the photo:

What do you see in the photo? (a woman, a tiger, a bottle)
What is the woman holding in her hands? (a tiger, a bottle)
What is the woman giving to the tiger? (a bottle of milk)

Is the woman happy or sad? (happy)

e Guide students through the activity on p. 28. Read each statement
and option aloud. For each option, have students say Yes or No.
Discuss each statement. Then confirm the correct answers.

Be the Expert

About the Photo

This photo was taken on the
Indonesian island of Bali. If possible,
show students where Indonesia is on
a world map. Help students trace a
route from Indonesia to their home
country.

Because Indonesia’s tiger population
is declining, Indonesia is trying to save
its remaining tigers. It has created
protected parks such as Kerinci Seblat
National Park, where 135 Sumatran
tigers live.

Indonesia and other countries have
also promised to help double the
number of tigers in the wild by 2022.
The year 2022 was chosen because
it is the next Year of the Tiger in the
traditional Chinese zodiac calendar.

Teaching Tip

When you ask students a question,
allow them enough time to form an
answer. Students are thinking in a
new language, so they may remain
silent after a question is asked.
Silence doesn’t always mean students
don’t know the answer. They may just
need extra time to form an answer
before speaking.

Unit Opener 79
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Vocabulary 1

Objectives
Students will

e identify and use verbs related to
caring for others.

e describe who and what they
care for.

Vocabulary carry, help, hug, teach,
feed my pet, a goldfish, take care
of my pet, a hamster, protect

Resources Workbook p. 20; Audio CD
TR: 27-28; Video: Vocabulary I;
Classroom Presentation Tool:
Vocabulary I; Teacher’s Resource
CD-ROM: Activity Worksheet 3.1

Related Vocabulary
fishbowl

Warm Up

e Activate prior knowledge Say Today we’re going
to talk about caring for others. Ask Who are
some people who help? (teachers, doctors, police,
family) Write doctors on the board. Say Doctors
are people who help.

e Write a list on the board of people who help. Next,
point to each word and ask How does this person
help?

Present

 Say Open your books to pages 30 and 3I. Look at
the ways to take care of people and animals. As
you point to each photo, say the vocabulary word
or words and have students repeat after you.

80 Unit 3
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e Say We care for people, and people care for us.
Point to the help photo. Ask Who helps you? (My
mother. My teacher.) How do they help you?

(My mother helps me with my homework. My
teacher helps me learn new things.)

¢ Point to the photos of feed my pet and take
care of my pet. Say each phrase aloud and have
students repeat. Say We take care of our pets. Ask
Do you have a pet? What pets do you have? How
do you help your pets?

Practice @ ©

o o Say We’re going to read and listen to
information about caring for others. Read the

words on pages 30 and 3/ as you listen. Play TR: 27.

feed my pet

' a goldfish

protect

* Review the target words and phrases. For each
word or phrase, develop a hand gesture or motion
to perform along with the word as you say it. For
example, for carry, pretend to hold a baby in your
arms. Practice the motions with students.

J 9 Say Now we’re going to hear words and listen
to sentences with those words. Repeat each word
and sentence after you hear it. Play TR: 28. Have
students repeat each word and sentence.

e Say I like to hug my sister. Using the vocabulary on
pp- 30 and 3, create sentence frames such as the
ones listed below. Have students work in groups to
write sentences and say them aloud.

T like to hug . Ilike to teach

I like to help . Ilike to feed

Be the Expert

Vocabulary Strategy

Context Clues To help students
learn new words, have them focus
on context clues. Explain that context
clues can be pictures or words.
Have students focus on pictures
and the other words in a sentence
to understand the meaning of a
new word. For example, point to
the picture at left that shows a girl
feeding her fish. Explain that the
picture is a clue to the meaning of
feed my pet.

Formative Assessment
Can students

e identify and use verbs related to caring
for others?

Write a verb on the board and ask
students to act it out.

e describe who they like to care for?

Point to a photo, such as teach, and
ask Who do you teach? How do you
teach them?

Review For additional practice, direct
31 students to Activity Worksheet 3.1.

Apply ©

. o Say Let’s talk about how we like to care for
others. Model the dialogue on p. 3l with a student.
Pair students and ask them to alternate asking
and answering the questions.

Wrap Up

¢ Write four problems on different slips of paper, such
as Something fell on the floor. My cat is hungry.
Your bed is messy. Your little sister fell and hurt
her knee. Have students form groups of four. Give
each group a problem. Say Read the sentence.
Talk about how you can help.

* Give students time for discussion. Then have them
write a sentence to tell how they can help. Have
groups read aloud their problems and solutions.

Vocabulary 1 81
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toothbrush

Objectives
Students will

e use time phrases with before and
after.

e identify the difference between
before and after.

e describe daily routines.

Grammar use time phrases with
before and after

Resources Workbook p. 2l;

Audio CD TR: 29; Video:

Grammar |; Classroom Presentation
Tool: Grammar |

Materials spinners with numbered
spaces (or other implements,

such as number cards or dice, for
moving around a game board) and
game pieces

Related Vocabulary

32

blue frame = before school
green frame = after school

GRAMMAR 1r:29

What does she do before breakfast?  She gets dressed before breakfast.
What does he do after school?

He feeds his bird after school.

o Play a game. Play with a partner.

What does he do He brushes his teeth
before school? before school.

Warm Up

* Set the stage Say Think about your morning.
What did you do at home this morning? Describe a
routine. Say Amanda cares for others in the morning
before school. She hugs her mom and dad before
school. She feeds her dog before school. Then say
Amanda also cares for others after school. Amanda
helps her grandfather after school. She teaches her
sister the ABCs after school.

 Write the following in two columns on the board:
Amanda teaches her sister
Amanda hugs her mom and dad before school.

Amanda feeds her dog after school.

Amanda helps her grandfather

82 Unit 3
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¢ Ask How does Amanda care for others before
school? (hugs her mom and dad, feeds her dog)
Ask How does Amanda care for others after
school? (helps her grandfather, teaches her sister)

e As students respond, draw a line from the phrase
in the left-hand column to the correct ending
in the right-hand column. Have students read
the completed sentences aloud with you.

Present

e Point to the Grammar box on p. 32. Say the
sentences or play TR: 29, acting out the activities
as you say or hear them.

» Contextualize Draw four clocks with hands at 7:00, 8:00, 3:00,
and 4:00. Say Evan goes to school at 8:00 in the morning. He
feeds his dog at 7:00 in the morning. Ask Does Evan feed his dog
before school or after school? (before school)

Say Evan leaves school at 3:00 in the afternoon. He takes care of
his goldfish at 4:00 in the afternoon. Does Evan take care of his
goldfish before school or after school? (after school)

Practice

¢ Write each of the following sentences in large print on individual
cards: Evan feeds his dog at 7:00 in the morning. Evan goes
to school at 8:00 in the morning. Evan comes home at 3:00 in
the afternoon. Evan takes care of his goldfish at 4:00 in the
afternoon. Select four students and give each a card. Say Place
your card under the correct clock.

* Have partners ask and answer questions about what Evan does
before school and after school.

Apply O

. o Say Look at Activity 4 on page 32. Read the directions and
the key aloud. Point out that each picture has either a blue or a
green frame. Hold up your book and point to the picture of the
boy and his cat. Ask What is the boy doing? (taking care of his
cat) Say This picture has a green frame. Does the boy take care
of his cat before school or after school? (after school)

* Model the game with a student. Spin. Start at the top point and
move the game piece clockwise around the star. If you land,
for example, on the drawing of the boy getting dressed, show
your partner the picture. Point out that it has a blue frame. Ask
What does he do before school? Prompt her to answer, “He gets
dressed.” Then switch roles.

e Say to the class Now it’s your turn! Form pairs and give each pair
a spinner. Tell students to use the sample dialogue at the bottom
of p. 32 to help them. Students can move around the star several
times for additional practice.

Wrap Up

* Write these questions on the board: What do you do before
in the morning? What do you do after
in the afternoon?

Arrange students in a circle. Point to one student and ask What
do you do before 7 in the morning? Ask the next student What

do you do after 4 in the afternoon? Continue around the circle,
varying the time for each student.

Be the Expert

Our World in Context

In Japan, many students continue to
study in juku after school. Juku are
private tutoring centers. Students can
go after school to receive extra help
with class subjects and exams. Some
juku are in tutors’ homes. Juku may
offer art, music, and martial arts
classes.

Grammar in Depth

The phrases before school and after
school can be used at the beginning
or ending of a sentence. For example,
I go to the park after school. and
After school, I go to the park. When
phrases with before and after are
used at the beginning of a sentence,
place a comma after the phrase:
Before school, I walk my dog.

Teaching Tip

Grouping When you have students
work in pairs or groups, walk around
the classroom to monitor their
progress. As you observe students’
conversations, offer feedback and
answer questions.

Formative Assessment
Can students

e identify the difference between before
and after?

Review the pictures in Activity 4 and
ask Does he brush his teeth before
school or after school?

e describe daily routines?

Ask What do you do before school?
What do you do after school?

Grammar 1 83
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Vocabulary 2

Objective
Students will
e identify when they do things in
daily routines.

Vocabulary take a shower, make my
bed, come home, have a snack, do
my homework

Related Vocabulary a.m., p.m.

Resources Workbook p. 22; Audio
CD TR: 30, Video: Vocabulary 2;
Classroom Presentation Tool:
Vocabulary 2; Teacher’s Resource
CD-ROM: Activity Worksheet 3.2

1. She makes her bed at eight fifteen.

o Stick and write times.
Work with a partner.

e Listen and say. Check T for True and F for False. tr:30

take a shower make my bed come home

.30 mmze

8:15 am.

o |l

have a snack

2. She has a snack at four forty-five. @ @
3. She does her homework at five o’clock. @ @
4. She takes a shower at six thirty. @ @
5. She comes home at three twenty-five. @ @

What time do you take a shower?

| | take a shower at 7:45.

33

Warm Up

e Draw three clocks with hands at 7:30, 8:15,
and 3:20. Point to each clock and ask What
time is it? Have students say the time. Under the
corresponding clock, write 7:30 a.m., 8:15 a.m.,
and 3:20 r.m. Point to each clock and ask Is this
before school or after school?

Present

* Set the stage Point to the clocks on the board,
then act out and say I take a shower at 7:30 in
the morning. I make my bed at 8:/5. I come home
at 3:20 in the afternoon. Say “What time do ...?”
or “What time does ...?” are questions we ask to
find out about time. We ask them to learn when
someone does something. What time do I come
home? I come home at 3:20.

84 Unit 3
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* Ask What do I do at 7:30 in the morning? (take a
shower) What do I do at 3:20 in the afternoon?
(come home) What do I do at 8:15 in the morning?
(make my bed)

* Recycle Have students name ways they care for
others. Then ask “What time?” questions such as
What time do you help your mom?

Practice @

e Say Open your books to page 33. Point to each
photo, read the phrase, and have students repeat.
Point to and say each time. Have students repeat.

e Say Imagine you're the person in the photo. Point to
the first photo and say I take a shower at 7:30 aA.m.

e Point to the second photo and ask When do you make your
bed? Provide the following sentence frame: I make my bed
at . Create sentence frames for the remaining
vocabulary items.

After students say each vocabulary phrase, say Now you're
going to hear words and sentences with those words. Repeat
each word and sentence. Play TR: 30.

* Now say Let’s talk about the girl in the photos. Point to the first
photo and say She takes a shower at 7:30 in the morning. Point
to the next photo and ask What time does she make her bed?
Continue with the remaining pictures. You may wish to provide
the following sentence frame: She at

. o Say We’re going to read sentences. Some are true, and some
are not. When a sentence is not true, we say it is false. Read aloud
item | with students. Point to the picture and read aloud the label
make my bed and the time (8:/5). Ask Does she make her bed
at eight fifteen? (yes) Say Yes, the sentence is true. Let’s check T
for true.

Model putting a check mark on the T, then read each sentence
aloud with students. Ask Is this sentence true or false? Have
students check T for true and F for false. € If students are having
difficulty, rewrite each sentence with the time written in numerical
form, for example, 8:/5 for eight fifteen.

Apply O

J e Say Let’s do a sticker activity. Say Look at Activity 6. Model
the dialogue with a student. Hold up the homework sticker. On
the board, write I do my homeworkat . Ask What
time do you do your homework?

e Assign partners and have them complete the activity. Provide
the question frame What timedoyou —_____ ?

e Have students record their answers in a two-column chart
labeled Activity and Time. For example, write Take a shower
under Activity and 7:30 under Time.

Wrap Up

e Pair students. Say Talk about your partner. When does she come
home? When does she have a snack? When does she do her
homework?

Be the Expert

Teaching Tip

Try to avoid using a student’s name
or saying “you” when correcting
speaking errors. When correcting

a speaking error, instead of saying
Jean (or “You”) said “I has a snack

at 3:45,” say I heard “I has a snack
at 3:45.” Then ask students if they can
correct the error.

Vocabulary Strategy

As students continue to learn
vocabulary, have them record new
language on note cards. These cards
can be used as flash cards anytime
during a unit for review activities,
games, and comprehension tests.
Have students store vocabulary flash
cards in a notebook pocket, a plastic
bag, or an envelope.

Formative Assessment
Can students

e identify and use key vocabulary
phrases?

Write the following words in two
columns on the board. Have students
draw lines to complete the phrases:

do a shower
take my homework
come a snack

make home

have my bed

Review For additional practice, direct
students to Activity Worksheet 3.2.
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Objective
Students will

e explain how often they do certain
activities using never, sometimes,
usually, or always.

Grammar use adverbs of frequency Heena
Tom
Academic Language how often
Resources Workbook pp. 23-24; 1. Meena
Audio CD TR: 3I; Video: Grammar 2;
Classroom Presentation Tool: 2. Tom
Grammar 2; Teacher’s Resource
CD-ROM: Activity Worksheet 3.3 3. Meena
4. Tom
5. Meena

34

0 Read and write.

GRAMMAR 1r:31

| never eat lunch at 12:30.
| usually eat lunch at 12:30.

| sometimes eat lunch at 12:30.
| always eat lunch at 12:30.

never OOO sometimes @OO
usually @@O always 9@ @

W 815 63 630 & 630 @ 85

1

1

1

1

1

1 49)O) OO0 Q9O 0o
Ll @O0 0]0]e) Q90O

never play soccer at 6:30.

take a shower at 8:15.

help at home at 6:30.

go to bed at 8:45.

take a shower at 8:15.

Play a game. Cut out the game board and cards on page 101.
Play with a partner.

| always make my
bed in the morning.

SN

| usually make my
bed in the morning.

So we're different.

\

Warm Up

* Draw the following chart on the board:

Monday Tuesday | Wednesday | Thursday Friday

do my do my do my do my do my
homework | homework | homework | homework | homework

have a have a have a
shack snack snack

play play
basketball basketball

* Say Let’s talk about how many times we do things.
We can always do things. We can usually do things.
We can sometimes do things. We can never do things.

* Draw students’ attention to the chart. Point to do my
homework on each day of the week. Say I always
do my homework. Ask When do I have a snack?
(Monday, Wednesday, Thursday) I have a snack
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three out of five days. So, I usually have a snack.
Continue drawing conclusions based on the chart
with sentences such as I sometimes play basketball.

Present

e Point to the Grammar box on p. 34. Play TR: 31. Ask
students to repeat the sentences as they hear them.

e Erase the writing in the lower part of the chart. Write
eat lunch at 12:30 under Monday and say I sometimes
eat lunch at 12:30. Write eat lunch at 12:30 under
Wednesday and Thursday. Say I usually eat lunch
at 12:30. Write eat lunch at 12:30 under all five days.

o Write I eat lunch at 12:30. Have students
orally fill in the blank. (always) Erase eat lunch
at 12:30 completely from the chart and point to
I eatlunch at 2:30. Have students
fill in the blank. (never)

Practice @)

. o Point to the chart on page 34. Have students point to each
column head as you say Take a shower at 8:15. Play soccer at
6:30. Help at home at 6:30. Go to bed at 8:45. Have students
repeat each phrase after you say it.

* Graphic literacy Read the column and row headings. Point
to the key and say This is a key. The key tells us what the circles
mean. Three filled-in blue circles mean “always.” Two filled-
in blue circles mean “usually.” One filled-in blue circle means
“sometimes.” No filled-in blue circles means “never.” ¢ Draw
three empty circles. Ask What does this mean? (never) Fill in one
circle and ask What does this mean? (sometimes)

* Read item | with students. Point to the key and say There are no
filled-in blue circles. Meena never plays soccer at 6:30.

¢ Read item 2. Point to the shower at 8:15 column and ask How
many filled-in blue circles are there for Tom? (three) Point to the
key and ask Which word has three filled-in blue circles? (always)
Say Tom always takes a shower at 8:15.

* Have students work in pairs to complete the activity. After
students have completed each sentence, have them read it
aloud to their partners.

Apply ©

J 0 Have students cut out the game board and cards on
p. 101. Then read the model dialogue at the bottom of p. 34
with students. Read item | on the game board. Say I always
do my homework in the evening. My brother always does his
homework in the evening. We’re the same. Read item 2. Say I
usually eat lunch at 12:00. My brother sometimes eats lunch at
12:00. We’re different, too.

* Pair students. Have them read each item and put down a
frequency card. Next, have students tell whether they are the
same or different.

Wrap Up

* Form groups of three to four students. Have each group choose
a pet. Ask What does your pet always do? What does your pet
usually do? What does your pet sometimes do? What does your
pet never do? Have each group write sentences and read them
to the class.

Be the Expert

Grammar in Depth

Sometimes and usually both describe
how often events happen. The
difference between these two terms
can be hard to understand. Usually
describes events that are part of a
routine. Use usually to describe events
that normally happen. Use sometimes
to describe events that do not form
part of a normal routine.

Formative Assessment
Can students

e use adverbs of frequency to describe
how often they do an activity?

Write never, sometimes, usually, and
always on individual note cards. Have
students pick a card and say a sentence
using the selected word.

Review For additional practice, direct
students to Activity Worksheet 3.3.
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Song - The Sounds

of English

Vocabulary

Vocabulary | take care of my pet,
hug, feed my pet, protect, teach,
carry

Grammar

Grammar | time phrases with
before and after

Resources Workbook p. 25; Audio
CD TR: 32; Video: Song; Classroom
Presentation Tool: Song; Teacher’s
Resource CD-ROM: Activity
Worksheet 3.4

Materials markers; colored pencils;
scissors

The Sounds of English

Resources Workbook p. 25; Audio
CD: TR: 33; Classroom Presentation
Tool: The Sounds of English; Picture
Cards 124, 154, 217, 245, 254, 357, 394,
453; The Sounds of English Card 4l

Use the Song ©

 Say Open your books to pages 30 and 3I. We’ve
talked about how to care for others. What are
some more ways we care for others? Introduce and
act out new “care for” words students will hear in
the song, such as, comb, wash, brush, read.

e Say Now, turn to page 35. Ask What animals do
you see? Point to the cat. Say Raise your hand if you
have a pet cat. Ask How do you care for your cat?

o o Say We’re going to listen to a song about
caring for animals and people. Play the first verse
of TR: 32 as students listen. Then play the verse
again and have students read along in their books.

e Call on a student to read the last line of the first

THE SOUNDS OF ENGLISH 1r:33

home

o Listen. Read and sing. r:3z

Taking Care

Song | love taking care of my pets.

I love taking care of my family.

| love taking care of them all.

I'm happy that there are so many!

Ask Does the boy have a lot of pets or just one?

(a lot) Ask Do you think his family is big or small?
(big) Tell students the rest of the song tells about
the animals and people the boy takes care of.
Draw a chart on the board like the one below.
Ask What animals and people do you think will be
in the rest of the song? Let’s list some. Work with
students to fill in the chart.

Animals People
cat snake mother brothers
dog hamster father grandmother
bird goldfish sisters grandfather

Extend

e Say Now we’ll listen to the whole song. Complete lyrics are
on Student Book p. 94. Play TR:32 all the way through. After
students listen to the song a second time, revise the animals
and people in the chart on the board to match the song. Then
ask How does the boy care for his cat? (He combs his cat.) How
does the boy care for his sister? (He reads to his sister.) Repeat
with the remaining animals and people.

e Pair students. Assign pairs an animal or person from the song.
Say Draw a picture to show how the boy in the song takes care
of your animal or person. For example, students may draw a
snake getting a bath.

¢ When students complete the drawing activity, have them
display their drawings. Play the song again (TR: 32) and have
students sing along. Say When you sing the name of your
person or animal, hold up your drawing.

The Sounds of English: /ou/ as in home (1)

. @ Show Picture Cards or pictures of a goldfish, a stove, and
a coat. Ask What’s this? Have students reply It’s a (goldfish).
Repeat the word slowly as you write it on the board in large
letters. Do the same for each word. Next, say goldfish and
underline the letter o in the word. Do the same with stove. Say
The letter o can stand for the /ou/ sound. Then say coat and
underline the letters oa in the word. Say The letters oa also can
stand for the /ou/ sound.

Have students look at page 35 in their books. Play item | from
TR: 33. Have students listen and repeat. Do the same for items 2
and 3. You may want to play the audio a second or third time.

To check understanding, display Picture Cards or pictures of
known items such as a phone, a globe, a nose, a boat, a goat,
and a loaf of bread (in addition to a coat, a goldfish, and a
stove). Say Look and listen. Stand up when you hear the /ou/
sound. Hold up a picture (a stove) and say (stove) twice.
Students should quickly stand and say the word. Hold up a few
pictures without the target sound as well. Students should stay
seated if they don’t hear the sound. Gradually increase the
pace.

e If students stand in error, repeat the incorrect word and a word
with the target sound to demonstrate the contrast.

Be the Expert

Our World in Context

Dogs are one of the two most
common pets in the world. Cats are
the other. There are over 400 breeds
of dogs kept as pets. Humans who
lived 12,000 years ago owned dogs as
pets! Ancient drawings of dogs have
been found on Spanish cave walls,
Egyptian tombs and buildings, and
traditional Chinese pottery.

Teaching Tip

Classroom Management Singing
songs can be a great way to boost
class energy or offer a change of

pace. When your students show signs
of fatigue during a lesson, do a song
activity as a way to refresh their energy.

The Sounds of English Cards

You can use The Sounds of English
Card 4l to teach the /ou/ sound.
Audio for this card is available on the
Explore Our World website.

J Review For additional practice, direct

verse aloud: “I'm happy that there are so many!” students to Activity Worksheet 3.4.
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Reading

Objectives
Students will
e explain how people help whooping
cranes fly to warm areas.
e outline a sequence of events.
e compare by using a diagram.

Reading Strategy Identify Sequence
of Events

Academic Language order

Content Vocabulary generation,
Journey, whooping crane, wingspan

Resources Workbook pp. 26-27;
Audio CD TR: 34; Classroom
Presentation Tool: Reading;
Teacher’s Resource CD-ROM:
Graphic Organizers (Venn diagram)

Materials ruler, meter stick, or
measuring tape

Warm Up

* Activate prior knowledge Write mom on the
board. Explain that mom is another way of saying

mother.

e Say Animals have moms, just like we do. Let’s talk
about one kind of animal with a mom.

@ Listen and read. tr:34

My Mom, the Airplane

There are not many whooping cranes in the
world. People have to protect these birds and help
them live safely. Luckily, there are some special
places in North America where people protect the
whooping crane’s eggs. They also take care of the

baby cranes.

whooping crane
These baby cranes have no mothers to teach

them, so they follow a scientist who wears a
crane suit. Then they learn to follow a small
airplane. They listen to the airplane, too. Soon
they’re happy to fly with the airplane—they think
the airplane is their mother!

All birds come
from dinosaurs!
@ Compare. Work with a partner.

How are airplanes and birds alike?

How are birds and dinosaurs alike?

wingspans
244 cm
ft. R
@) ‘( I 46 cm
(1.5 ft)
parrot

whooping crane

36

Present ¢¥)

e Direct students to p. 36. Ask What do you see in
the picture? (a plane, birds) Ask How are airplanes
and birds the same? How are they different? List
students’ answers in a Venn diagram.

airplanes  both birds

* Wave your arms up and down as if flapping your
wings. Ask What animal am I? (a bird) Say Mom

birds take care of their babies. They feed them and
protect them, and they teach them to fly.
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. @ Say We’re going to read about some birds
called whooping cranes that don’t have mothers.
We’'ll learn how people teach them to fly. Play
TR: 34 as students read along.

e Say We’'re going to listen to the reading again. Pay attention to
the order. What happens first? What happens next? Play TR: 34.
Pause at the end of each paragraph to ask questions such as

Paragraph I: Are there lots of whooping cranes in the world?
Where are some whooping crane eqgs protected?

Paragraph 2: Do the baby cranes first follow an airplane or a
scientist? Who do the cranes think the airplane is?

 Graphic literacy Point to the diagram on p. 36. Say This
diagram shows the wingspans of a whooping crane and a parrot.
Hold your arms open to show wingspan. Say The wingspan of a parrot
is 46 cm. Ask What'’s the wingspan of a whooping crane? (244 cm or
8 ft) Which has a longer wingspan? (the whooping crane) Demonstrate
244 cm and 46 cm with a measuring tape.

Practice

List the following sentences on the board: The cranes follow an
airplane. People protect the whooping cranes’ eqggs. The cranes
follow a scientist in a crane suit. The cranes fly on their own.

e Say First, people protect the cranes’ eqgs. Write the number | next
to that sentence. Ask What happens next? Have students scan
the Reading again to find the next step. Have them tell you how
to number the remaining sentences in order.

* Write each sentence on a strip of paper. Have groups arrange the
strips of paper and read the sentences aloud in the correct order.

Apply B

e Point out the photo of the whooping crane at the top of the page
and the cranes flying next to the plane. Then point to the Venn
diagram on the board. Ask How are the cranes and the plane
alike? (They both fly; The birds have two wings, and the plane
has one big wing.) Add any additional responses to the diagram.

e Write their responses on the board.

. @ Pair students. Read the Activity 12 directions and the
sentences below the directions aloud. Have pairs talk about the
two questions. Review the information on the board if students
need help.

Wrap Up

e Ask students to think of three things they did yesterday and list
them in sequence. If time allows, have students draw a picture to
represent each activity.

-

About the Photo

In 200I, scientists in the U.S. state of
Wisconsin collected whooping crane
eggs from captive cranes in research
centers. They taught the baby birds to
follow a small ultralight airplane. This
photo shows whooping cranes flying
with an ultralight.

Reading Strategy

Sequence of Events As students
read, have them keep in mind key
questions such as What happens first?
What happens next? What happens
last? Review the terms then, soon,
before, and when. These words are
commonly used to show a sequence
of events. Have students look out for
the words then and soon as they read.

Our World in Context

The Arctic tern is a small white bird that
lives in Greenland. It makes the longest
migration in the world. A migration

is the journey an animal makes from
one geographic location to another,
often for feeding or nesting purposes.
The Arctic tern flies from Greenland

to Antarctica and then returns to
Greenland. The Arctic tern flies a total
of 71,000 km (44,120 mi).

Formative Assessment
Can students

e tell how people help whooping cranes
learn to fly?

Ask yes / no questions such as Do the
cranes think the airplane is their father?
Does the airplane follow the baby
cranes?

outline a sequence of events?

Have students arrange the following
sentences in order:

The cranes follow the airplane. The
cranes fly on their own. People protect
the cranes’ eggs.

describe the wingspan of a whooping
crane and a parrot?

Ask Which bird’s wingspan is 244 cm?
Which bird’s wingspan is 46 cm?

Reading 91
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Value Take care of others.

Objective
Students will

e talk and write about taking care
of others.

Resources Values Poster

Related Vocabulary
beak, wings

Value

* Have students look at the photo and caption
on p. 37. Say This is an Emperor penguin and
its baby, or chick. A penguin feeds its chick. Ask
What’s another way a penguin cares for its chick?
(protects it, teaches it, keeps it warm)

* Read the text on p. 37 aloud. Explain that Be
caring. means “help and take care of others.”

92 Unit 3
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Take care of others.

Sometimes other
people need your help.
Be caring.

How can you take care of others?

37

e Ask a student to read the question at the bottom
of the page aloud. Have students brainstorm ways
they have learned to care for others. Write their
responses on the board.

e Group students and have them talk about how
they can care for others. Then form new groups
and have students share what they talked about.

Give the Unit Quiz

¢ Hand out the Unit 3 Quiz. Have students scan the pages.
Say Look at the directions, examples, questions, and pictures.
Think about what you know and what you’ve learned.

* Give students two or three minutes to preview the test.

e Listening instructions, Section | Point to pictures on p. 104. Say
Look at these pictures. Point to letters. Say There is a letter
next to each picture. Write the letter that matches the sentence
you hear.

e Say Now listen to an example. Play the example from TR: AB32.
(She hugs her grandmother.) When students have written a
letter, ask What letter did you write? When students respond
with the letter B, begin the quiz. Say Let’s begin. Play the rest
of TR: AB32.

When students have completed Section I, have them put down
their pencils. Say Now you’re going to read and write. Read
the directions for Section 2 aloud. Ask What do you have to
do? (Complete the sentences. Use before or after.) Repeat the
process for Sections 3 and 4. (3: Complete the sentences. Use
words from the box. 4: Read. Circle True or False.)

Have students complete Sections 2-4 independently.

e Listening instructions, Section 5 Read the directions aloud.
Ask What do you have to do? (Listen. Look. Complete the
sentences.)

Say Now listen to an example. Look at the picture. Write the
missing words to complete the sentence you hear. Play the
example from TR: AB33. This vet takes care of a tiger. When
students have completed the sentence, say What sentence did
you write? Begin the quiz when students respond with This vet
takes care of a tiger. Say Let’s begin. Play the rest of TR: AB33.

e Speaking instructions Point to the images at the top of p. 124.
Say Look at the pictures. Answer my questions. Use complete
sentences. Now listen to an example. Her name is Maria.

Point to the girl in the images. Ask What does Maria do in the
morning? Point to picture labeled 8:15 a.m. Say She makes
her bed.

e See p. 129 of the Assessment Book for questions and expected
student responses.

Resources Assessment Book

pp. 104-105, 124, 129, 133, 136;
Assessment Book Audio CD TR:
AB32, AB33

Testing Tip

Be prepared. Before any test, think
about what will be needed for the
testing situation. Bring extra pencils,
scrap paper, and erasers. Plan for
what students will do after the test
while other students are finishing.
Bring English magazines or reading
materials that students can use after
they finish their tests.

Write all of the directions and
guidelines on the board before
the testing session and state them
verbally so that testing procedures
are clear to all students.

Assess Unit Objectives

Ask questions such as the following:
e What do you do before school?

e How do you help at home?

e When do you eat dinner? Do you
always eat dinner at that time?

Project For a theme-related closing
activity, direct students to the Unit 3
Project Worksheet.

Value - Assessment 93
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Vocabulary 1 a goldfish, a hamster, feed my pet, carry,
protect, teach, hug, take care of my pet

Vocabulary 2 make my bed, have a snack, take a
shower, do my homework, come home

Grammar 1 time phrases with before and after
Grammar 2 adverbs of frequency

Song Taking Care

Viewing caring for others

Story Time Caring for Elephant Orphans

Resources Student Book pp. 28-34; Teacher’s Resource
CD-ROM: Graphic Organizers (Three-column chart,
Venn diagram)

Before You Watch

e Play the introduction to the video.

e Point out the new hosts of the video, Ellen and
Sofia. Say This video is about taking care of pets.
Ask Do you have any pets? How do you take care
of your pets?

While You Watch

e As they watch the video, have students listen for
words that describe caring. Have them sort the
words into a three-column chart. Label the columns
Care for Other People, Care for Pets, and Care for
Myself.

* Ask How can you care for your pet? (feed my pet)
Have students write this phrase in the Care for Pets
column. Some vocabulary items may belong in
more than one column.

After You Watch

* Have students form groups of three or four. Ask
Did you write the same things as your group
members? Have students compare what they
listed in their charts.

94 Unit 3
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Zoom In

Vocabulary

e Fast-forward through Vocabulary 1. Stop at the
images in the picture frames. Say each vocabulary
item and have students use it in a sentence.

Grammar

e Say Listen for the words before and after. While
viewing Grammar |, pause and ask comprehension
questions such as What does Jasmine do after
breakfast? (go to school)

» Write always, sometimes, and usually on the board.
Say Listen for these words. List what Laurie always,
sometimes, and usually does.

Song

¢ View the Song segment. Have students form
groups. Assign each group a verse. Play Taking
Care (TR: 32) again. Have each group sing its
assigned verse.

Viewing

e Draw a Venn diagram labeled Animals, People,
and Both. Play the animal section of the viewing.
Ask How do animals take care of their babies?
Write responses. Watch the second portion and ask
and record responses. Ask What do both humans
and animals do? Write answers in the center.

Story Time

¢ View Story Time. Pause the video and ask questions
such as How do the babies feel when they arrive at
the orphanage? (They’re scared.)

&3

Caring for

S

Caring for Elephant Orphans

Elephants in Africa are in trouble.
Some lose their land to people. Some
lose their families to hunters. But
there is a special place in Kenya where
people take care of orphan elephants.

Before You Read

* Activate prior knowledge Say How do humans take care of
whooping cranes that do not have moms? (teach them to fly) Say
Humans also care for elephant babies that don’t have moms.

e Introduce the strategy Say A cause tells why something
happens. An effect is what happens. Say My goldfish is hungry.
I feed my goldfish. Ask Why do I feed my goldfish? (because it’s
hungry) Write Cause: My goldfish is hungry. Effect: I feed my
goldfish.

* Say As we read, let’s use charts to organize causes and effects.
Distribute copies of the Two-column chart to students. Draw a
two-column chart on the board, labeled Cause and Effect with
an arrow from left to right between them. Have students copy
the labels and the arrow on their charts.

e Say As we read, we can write causes and effects in the chart.

While You Read

e As students read, ask the following questions. Then ask Is this a
cause? Is it an effect?

p. 3: What's the cause of the problem? (Some people harm
elephants.) What is the effect of the problem? (Baby
elephants become orphans.)

p. 9: Why do keepers sleep next to baby elephants? (Elephants
cry if they’re alone. Cause.)

p. ll: What’s one reason elephants come back to visit keepers?
(They want to say hello. Cause.)

After You Read

e Pair students. Say Reread the story and find causes and effects.
Write them in your charts. Have partners share with the class.

Unit 3 Reader

Text Type nonfiction article

Vocabulary help, protect, take care,
feed

Grammar use time phrases with
before and after; use adverbs of
frequency

Reading Strategy Cause and Effect

Resources Video: Story Time;
Classroom Presentation Tool: Story
Time; Teacher’s Resource CD-ROM:
Graphic Organizers (Two-column
chart)

Materials World Map Poster

Related Vocabulary
cuddle, play with, clean

Be the Expert

Our World in Context

Asia and Africa are the only two
continents with wild elephant
populations. African elephants are
larger and have bigger ears than
Asian elephants. For thousands of
years, humans have used Asian
elephants to help them travel, work,
and move or lift heavy things. African
elephants, though, are usually found
only in the wild.

Reading Strategy

Cause and Effect The relationship
between causes and effects can be
described with the word because.
This word helps students see the
connection between causes and
effects: Keepers sleep with elephants
atnight because _—__ (the
elephants cry if they’re left alone)

Text Background

This Reader focuses on Kenya, a
country in East Africa. Most orphaned
elephants come to Tsavo National
Park in southern Kenya. These
elephants usually live with their
keepers at the orphanage for eight to
ten years. Then the orphans join one
of the elephant families living in the
national park.

Video and Reader 95
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Audio Script

Student Book
TR: 27 Unit 3. o Listen and read.

We care for each other and we care for animals. We
help in many different ways.

carry; help; hug; teach; feed my pet; a goldfish; take
care of my pet; a hamster; protect

TR: 28 e Listen and say.

carry A lion mother carries its
baby.

help I like to help my friends.

hug I like to hug my grandma.

teach My mom teaches me to ride
my bike.

feed my pet I like to feed my pet.

a goldfish I feed my goldfish after
school.

take care of my pet I take care of my pet after
school.

a hamster I have a hamster called
George.

protect Elephant mothers protect
their babies.

TR: 29 Grammar

What does she do before breakfast? She gets
dressed before breakfast.

What does he do after school? He feeds his bird
after school.

TR: 30 o Listen and say.

I take a shower at 7:30.

I make my bed at 8:I5.

I come home at 3:20.

I have a snack at 3:45.

I do my homework at 5:00.

take a shower
make my bed
come home

have a snack

do my homework

TR: 31 Grammar

I never eat lunch at 12:30. I sometimes eat lunch at
12:30. I usually eat lunch at 12:30. I always eat lunch
at 12:30.

96 Unit 3
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TR: 32 e Listen. Read and sing.

Note: Lyrics for the song Taking Care are on Student
Book p. 94.

TR: 33 @ The Sounds of English /ov/ home
Listen and say.

I. home; goldfish 2. cold; coat 3. stove; yellow

TR: 34 @ Listen and read. My Mom, the Airplane

There are not many whooping cranes in the world.
People have to protect these birds and help them
live safely. Luckily, there are some special places in
North America where people protect the whooping
crane’s eggs. They also take care of the baby cranes.

These baby cranes have no mothers to teach them, so
they follow a scientist who wears a crane suit. Then
they learn to follow a small airplane. They listen to
the airplane, too. Soon they’re happy to fly with the
airplane—they think the airplane is their mother!

Workbook

TR: 17 Unit 3. o Listen and write. Then listen
again. Read and match.

I. Child: I help my grandmother. 2. Boy: I feed my
goldfish. 3. Adult: An animal mother can protect
her baby. 4. Girl: I hug my mother. 5. Boy: I carry the
baby. 6. Boy: I teach my brother the ABCs. 7. Girl: I
take care of my bird.

TR: 18 e Listen. Match. Draw lines.

I. Girl: What do you do after school?

Boy: I help my mother after school.

2. G: What do you do before breakfast?

B: I feed my cat before breakfast.

3. B: What do you do after breakfast?

G: I hug my grandmother after breakfast.
4. G: What do you do before school?

B: I take care of my brother before school.

TR: 19 o Listen and write.

I. I make my bed before breakfast. 2. I take a shower
after breakfast. 3. I come home before dinner.

4. I have a snack after school. 5. After my snack, I do
my homework.

TR: 20 o Listen. Draw lines to match.

I. She sometimes helps at home at five thirty. 2. She
always has a snack at three fifteen. 3. He never
takes a shower at six thirty. 4. She usually does her
homework at four forty-five. 5. He usually makes his
bed at eight o’clock. 6. He sometimes comes home at
three forty-five.

TR: 21 @ Listen and read. Can you say these fast?

I. I slurp soup and sodas at six sixteen. 2. Meena
makes many milk shakes in the morning. 3. Before
four, fix the fifteenth flower vase.

TR: 22 @ Listen to the song. Read and underline.

Note: Lyrics for the song Taking Care are on Student
Book p. 94.

Student Book
Unit Opener SB p. 28

tiger, smiling

O ssp.33

I.T 2.F3.T 4 F5.F

€)ssp.34

I. never 2. always 3. usually 4. usually 5. sometimes

TR: 23 @ Listen. Which words have a sound like
the o in home? Draw a line to connect the pictures.

I. cold; cold 2. stove; stove 3. robot; robot 4. goldfish;
goldfish 5. coat; coat

TR: 24 @ Listen and read.

The Daily Lives of Animals
People and animals usually live in different ways.
They eat, sleep, and take care of babies differently.

The koala lives in Australia. It only eats eucalyptus
tree leaves at night. The koala sleeps in the morning,
afternoon, and evening. It sleeps more than fifteen
hours a day! It has a small baby that grows in its
mother’s pouch.

The great white shark lives in oceans all over the
world. The great white shark never stops swimming.
It always eats and never sleeps. The mother doesn’t
take care of its babies. The babies swim away from
their hungry mother!

M sBp. 36

Sample answers: Airplanes and birds have wings;
they can both fly. Birds came from dinosaurs; some
dinosaurs had wings and flew.

Workbook

Go to pp. 209-210 for the Workbook Answer Key for
this unit.
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In This Unit

Theme This unit is about exploring a
town and giving directions.
Content Objective
Students will
e identify and discuss different
places in a town.
Language Objectives
Students will
e ask for help.
e give directions.
e talk about their towns.

Vocabulary

Vocabulary | a bakery,
a restaurant, a park, a hospital,
a museum, a supermarket,
a train station, a toy store,
a movie theater, a police station

Vocabulary 2 a library, a swimming
pool, a mall, a zoo, a stadium
Grammar
Grammar | ask for help with can
Grammar 2 give directions with an
imperative + adverb
Pacing Guides L3U4

Value Explore your town.

Unit Opener

Obijectives
Students will
e discuss a photo.
e identify parts of a photo.
Resources Video: Introduction;
Classroom Presentation Tool: Unit
Opener; Teacher’s Resource CD-
ROM: Home-School Connection

Letter; Unit Opener Poster; World
Map Poster

Materials globe

Related Vocabulary
continent

98 Unit 4
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Look and check.
1 can see

O North America.
O South America.

O Asia.

Introduce

e Brainstorm Ask What are some places you know? (home,
school, playground) Write students’ responses on the board.
Encourage them to also name places they’ve visited in different
parts of the country or world.

* Say The name of our next unit is “My Place in the World.” Say
Look at the photo on pages 38 and 39. The girl is drawing the
world. Say You’re going to draw pictures of the world, too. What
do you need to show? Have students brainstorm what goes on a
map. (land, water, countries)

e Give students time to draw their own pictures of the world. Have
them label what they know.

¢ Ask questions such as the following:

What do you see in the photo? (a girl, chalk, a drawing of
the world, the ground)

What's the girl doing? (drawing the world)

What’s the girl drawing on? (the ground)

How do you know? (I see the ground. It looks like a street.)

¢ Point to the blue areas of the map. Say The color blue shows the
water on Earth. Point to the green areas of the map. Say The
color green shows the land. Say The girl’s picture shows oceans
and land. Ask Does the real world have oceans and land?

e Guide students through the activity on p. 38. Read the name
of each continent aloud and have the class repeat after you.
Have students point to where they think each continent is on the
drawing. Guide them in pointing out Europe, Africa, and Australia.
Then use a world map or globe to confirm the correct answers.

-

Our World in Context

Long ago, most of the land masses
on Earth were joined together. They
were surrounded by one ocean. Over
time, this land mass split up and
became the seven continents we have
today: Asia, Africa, North America,
South America, Antarctica, Europe,
and Australia.

Teaching Tip

Brainstorming is a good way to
introduce content. To help students
brainstorm, write a one- or two-word
description of the topic on the board.
A visual cue will help students stay
focused.

Before beginning the brainstorming
session, tell students that they should
avoid saying negative things about
anyone’s ideas. Be encouraging
during the session and make sure all
students have a chance to share their
ideas.

Unit Opener 99
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Vocabulary 1

Objective
Students will

e identify and use nouns related to
places.

Vocabulary a bakery, a restaurant,
a park, a hospital, a museum,
a supermarket, a train station,
a toy store, a movie theater,
a police station

Content Vocabulary town, village

Resources Workbook p. 28; Audio
CD TR: 35-36; Video: Vocabulary I[;
Classroom Presentation Tool:
Vocabulary I; Teacher’s Resource

o Listen and read. tr:3s

9 Listen and say. 1r:36

a hospital| ;'
You can find the places in these photos # ('
in most cities. Do you have these < Ul
places where you live?

. amuseum
SN

CD-ROM: Graphic Organizers
(Two-column chart); Activity
Worksheet 4.1

Warm Up

* Activate prior knowledge Ask What can you do
in your town? What places can you go to? What can
you do there? Say Today we’re going to learn words
about places. Think about the places you go to.

Present

* Say Open your books to pages 40 and 4l. Look at
these photos of places. Point to each place and say
its name. Then have students repeat after you.

e Say Look at the photos again. Ask questions:
What can you do at a supermarket? (buy food)
Which place helps sick people? (hospital)
Which place helps keep people safe? (police

station)

100  unit4
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* Ask What places do you go to in your town? What
places do you like? What places don’t you like?

e For students who need more support, ask Yes/
No questions such as Do you like the toy store? or
provide sentence frames such as I like
I don’t like

Practice €@ ©

o 0 Say We’re going to read and hear about places
to go. Read the paragraph on page 40 and the
words on pages 40 and 4/ as you listen. Play TR: 35.

e Discuss the paragraph and photos. Ask questions:
Where can you find these places? (most cities)
Do small towns and villages have interesting

places? (yes)

EN I ERGEELES

a train station

Be the Expert

Vocabulary Strategy

Compound Words Compound
words are made up of two smaller
words. The two words have a single
meaning when used together. Some
compound words are written as a
single word, for example, notebook.
Other compound words, such as
orange juice, are written as two words.
Both kinds of compound words are
used in the lesson (supermarket, train
station, toy store, movie theater, police

o Work with a partner. Describe and guess.
Use these words.

a doctor atoycar food movies
paintings  bread a police officer

e

Which of the places in the photos can you find in
most towns and villages? (supermarket, park,
movie theater, bakery, etc.)

What photo shows people near a train?

(train station)
Where do people go to eat a meal? (restaurant)

J e Say Now we’re going to hear words. Then we’ll
listen to sentences with those words. Say each
word and sentence after you hear it. Play TR: 36.
Have students repeat each word and sentence.

e Put students in groups of three or four. Assign two
or three vocabulary words to each group. Have
groups write their own sentence for each word.
Then have one student from each group read the
sentences out loud.

station).

Formative Assessment
Can students

¢ identify and use nouns related to
places?

Point to a photo of a place and ask Is
this a (museum) or a (train station)?
What can you see at this place? What
can you do there?

Review For additional practice, direct
students to Activity Worksheet 4.1.

Apply ©

J e Model the dialogue on p. 4l with a student.
Then pair students. Say Tell about a place. Use the
words listed below Activity 3 on page 4. Have your
partner guess the place. Say complete sentences.
Take turns until you have used all the words.

Wrap Up

e Say Let’s play a game. I'll draw a picture on the
board from a place we learned about. Use the
picture to guess the place. Model the activity. Draw
a tree and a bench or swing on the board. Students
should identify a park as the correct place. Repeat
with other vocabulary words. Then have students
come up to the board and draw a picture clue.

Vocabulary1 101
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Objectives
Students will
e ask for help with can.

¢ answer requests for help with can.
Grammar ask for help with can

Content Vocabulary across, behind,
next

Academic Language request

Resources Workbook p. 29; Audio
CD TR: 37; Video: Grammar [;
Classroom Presentation Tool:
Grammar |; Teacher’s Resource
CD-ROM: Graphic Organizers
(Two-column chart)

Warm Up

GRAMMAR 1r:37

Can you help me?

13341S 1syid

Sure. How can | help?

(1]
HOSPITAL

. POLICE STATION
H EE

N
B

BB EE RN .

MAIN STREET

. across from I Il on the corner of

o Work with a partner. Ask and answer.

N
. Sure. How can | help? |
‘ Yy

. Can you help me? \
A

w Where's the supermarket? =,

42

.
SARARS

R om—>mx- §
-

SUPERMARKET ’

aid JQ -

masssssseses

e

~

~ It's next to the police station |
. and across from the theater.

)
/

* Recycle Review vocabulary from Unit 3. Write
help on the board. Ask What are ways we can help
our family? (hug, teach, carry) Have students think
of other ways family members help one another.

Write responses on the board.

Present

» Contextualize Ask What are some words we
learned for places? (a hospital, a park, a police
station) Do you know where these places are in
your city or town? Then say Think about a new
person in town. She needs to find the train station.

What can she do? (ask for help)

e Point out the Grammar box on p. 42. Say the

questions out loud or play TR: 37.

102 Unit 4
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» Model Say When we need help, we can ask, “Can
you help me?” Model how to ask for help finding a
place. Say I'm a new student at school. I can’t find

my classroom. I see a teacher. I can ask her “Can you

help me, please? Where’s the classroom?” Point out

that it’s polite to say please when asking for help.

* Write the following on the board:

Can you help me, please?
Where'sthe 2

v

* Arrange students in pairs. Say Think of a place at
school. Write it on a piece of paper. Now pretend
you’re new at school. You can’t find the place on

your paper. Ask your partner for help. Use the

questions on the board. Have students role-play

their dialogue.

Practice @)

* Have students look at the map below the Grammar box on p. 42.
Ask What places are on the map? (park, hospital, police station,
supermarket, museum, restaurant, theater)

e Point out the picture of the boy asking the girl for help. Ask How
does the boy ask for help? (He says “Can you help me?”) Ask
What question does the boy ask? (Where’s the supermarket?)
What does the girl tell the boy? (It’s next to the police station
and across from the theater.) Tell students to use the directions to
point to the supermarket in their books.

* Demonstrate next to, across from, and on the corner of. Have
two students stand near each other to demonstrate next to. Then
have several students form two lines. Point out students standing
across from one another in line. Finally, using the map on p. 42 as
a guide, draw First Street and Main Street on the board.

Draw the hospital and the police station. Say The hospital is
next to the police station. Then point to the corner where First
Street and Main Street intersect. Say Another way to describe the
hospital’s location is to say “It’s on the corner of First Street and
Main Street.”

J O Have partners do Activity 4 on p. 42. When students have
finished, have a student from each pair read one question
and answer aloud. If students are having difficulty, review the
vocabulary words.

Apply

¢ Have students tell about places in their city or town. Model by
giving examples of places found where you live. Say My town has
a police station and a supermarket. It doesn’t have a museum.
For students who need support, use Yes/No questions such as
Does your town have a hospital? Does it have a park? Have
students review the photos on pp. 40-4I| for more ideas.

e Pair students and have them use the model on p. 42 to ask and
answer questions about where they live. Remind them to use can.

Wrap Up

e Say Let’s play a game about things in the classroom. Ask a
student about the location of a classroom item. For example, say
Can you help me, (Hyo)? Where’s the chalkboard? The student
answers by saying Yes, I can help you. The chalkboard is at
the front of the classroom. The student who answers then asks
another student about a new object.

Be the Expert

Grammar in Depth

The words can and may are helping
verbs. In declarative sentences,

can often indicates an ability to do
something. For example, You can
read. means you have the ability to
read. May often expresses permission
or possibility. For example, You may
read. means that you are allowed to
read, or that reading is a possibility.
However, either can or may can be
used in response to a request for help:
How can I help? How may I help?

Teaching Tip

Students may have different learning
styles. For example, some students
learn best when information is
presented visually. Some students
need information verbally, while
others may need to write it down. Still
others may benefit from performing
hands-on activities, or activities
involving physical movement. Be sure
to include a variety of visual, verbal,
written, and movement activities

in your class to support different
learning styles.

Formative Assessment
Can students
e ask for help with can?

Present students with the following
scenario: Imagine you need bread but
can’t find the bakery. What do you say
to ask for help? Have students use can
to form their requests.

e answer requests for help with can?

Ask questions such as What do you say
to the person asking you for help?

Grammar 1 103
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Vocabulary 2

Objective
Students will

¢ identify and use more nouns 7
related to places. Nab. .l

Vocabulary a library, a swimming
pool, a mall, a zoo, a stadium

Content Vocabulary favorite

Resources Workbook p. 30; Audio
CD TR: 38-39; Video: Vocabulary 2;
Classroom Presentation Tool:
Vocabulary 2; Teacher’s Resource
CD-ROM: Activity Worksheet 4.2;
Picture Cards 383-387

e Listen and say.
Read and write. tr: 38

“‘

1. Min wants to go to the
She loves the crocodiles and the monkeys.

2. Aziz wants to go to the
He likes to see his favorite soccer team.

3. Janica wants to go to the
She has a new bathing suit.

4. Mounira wants to go to the
She wants to buy some new clothes.

5. Leo wants to go the
He wants to read some books.

W= T s wa A e

= a swimming pool azoo

.. 4l

a stadium

e Listen and stick. tr:39

43

Warm Up

» Recycle Say Let’s talk about the words you
learned for places. Ask What place has puzzles and
games? (a toy store) What place has doctors and
nurses? (a hospital) Give clues for other vocabulary
words. Each clue should name a person or object in
each place.

Present

» Explain Say We're going to learn five new words
about places. One place has books to read. Show
students a book. Another place is for swimming.
Act out swimming. Then say One place has stores.
Another place has all kinds of animals. People
watch sports at another place. Ask Do you know
what these places are?

104 unit4
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¢ Have students open their books to p. 43. Hold
up Picture Card 383. Ask What does this picture
show? (a boy reading a book, books on shelves)
Ask Where is he? Have students say the vocabulary
word out loud.

* Repeat with the other four vocabulary words and
Picture Cards. If needed, tell students what the
photos of the mall and the stadium show.

Practice @

o e Say Now we’re going to hear words. Then we’ll
listen to sentences with those words. Say each
word and sentence out loud after you hear it.

Play TR: 38. Have students repeat each word and
sentence after they hear it.

* Say Look again at the photos of places on page 43. Ask
students questions such as these:

What place has a panda? (a zoo) Do you think this place has
other animals? (yes) What other animals are there? (lions,
giraffes, zebras, etc.)

What place has water? (a swimming pool) What do people do
there? (swim)

What place has books? (a library) Can you read books at this
place? (yes)

What place has people walking inside? (a mall) What do they
do there? (buy things)

What place has many people sitting? (a stadium) What do
you think they do there? (watch games)

e Point out the new word favorite in item 2. Say Your favorite
thing is the thing you like best. My favorite food is pizza.
Ask What'’s your favorite food?

e Read item | out loud. Ask What does Min love? (crocodiles and
monkeys) What place has these things? (a zoo) Have students
write the answer to item I. Then have them complete items 2-5.
Use this activity to see if students understand the vocabulary.
& Walk around the room to check students’ work. If students
are having trouble completing the sentence frames, give them
more examples as clues.

Apply O

* Point to Monday in the first box. Say Monday is a day of the
week. Have the class say Monday out loud. Then say the other
four days of the week out loud. Have students repeat each one
after you.

o G Say Let’s do a sticker activity. Assign partners. Say Listen for a
day of the week. Then put a sticker in the right box. Play TR: 39.
Check partners’ work. Each box should have one sticker in it.

Wrap Up

¢ Write each vocabulary word on the board. Leave space below
each word. Point to each vocabulary word and have students
say it out loud. Then say Before we end class today, let’s name
new things we see in each place. Encourage students to think of
things other than the ones in the book. Examples might include
computers at the library, towels at the swimming pool, or
elephants at the zoo.

Be the Expert

Teaching Tip

To help students remember new
vocabulary terms, have them apply
the vocabulary to their own lives.
Encourage students to choose their
favorite place out of the five places
listed on p. 43. Have groups discuss
their favorite place, when they went
there, how often they go, and who
they go with.

Formative Assessment
Can students

e identify and use more nouns related to
places?

Ask questions such as Where can you
borrow a book to read? Where do
you see tigers? Where do you watch a
baseball game?

Review For additional practice, direct
students to Activity Worksheet 4.2.

Vocabulary2 105
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Objectives

Students will o

e give directions.

e give directions with an imperative +
adverb.

Grammar give directions with an
imperative + adverb

Content Vocabulary directions, left,
right, straight

Resources Workbook pp. 31-32;
Audio CD TR: 40; Video:
Grammar 2; Classroom
Presentation Tool: Grammar 2;
Teacher’s Resource CD-ROM:
Activity Worksheet 4.3

Materials scissors

44

GRAMMAR 1Rr: 40

How can | get to the bakery?

Go straight A
Turn left € on Third Avenue.
Turn right - at the supermarket.

Look at the map below. Follow and write.

1. How can 1 get to the ? Turn left on Summer
Street. Go straight. Turn right on Spring Street. 1t’s next to the mall.

2. How ? Go straight on Green
Street. Turn left on Middle Street. 1t’s on the corner of Middle Street
and Second Avenue.

3. How ? Go straight on Green
Street. Turn right on Middle Street. Turn left on Black Street. 1t’s next
to the swimming pool.

4. How ? Turn left on Summer
Street. Turn right on Second Avenue. Go straight on to Sunny Street.
It’s next to the book store.

-
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0 Play a game. Cut out the cards on page 103.
Play with a partner. Ask for directions. Take turns.
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Warm Up

* Build background Put students into small groups.
Assign each group a number. Give each group a note
card with directions to a location in the classroom.
For example, Walk straight to the front of the room.
Then turn left. Walk five steps and stop.

* Have group members work together to follow your
directions. When groups are at their locations, ask
Group I, where are you? (the bookshelves) Group 2,
where are you? (the chalkboard)

* Say You followed directions to get to a place in
the classroom. Directions tell you where to go.
Ask What directions did you follow? Have students
read their directions aloud.
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Present

» Explain Direct students’ attention to the Grammar
box at the top of p. 44. Play TR: 40. Point out Go
straight. Then point to the arrow next to Go straight.
Say The arrow shows the way to go. This arrow
points straight up. That means to go straight ahead.

e Repeat for Turn left and Turn right. To help
students remember left and right, tell them to form
an L with their index finger and thumb on their
left hand. Say L stands for “left.” You use your left
hand to make an L.

* Write the following sentence frames on the board:

Go . A
Turn |-«
Turn >

4

¢ Complete the sentence frames as a class. Remind students to look at
each arrow to see where it points.

Practice @

J o Complete item | as a class. Say Put your finger at Begin here
on the map. Follow with your finger as I talk. Go straight on
Green Street to Summer Street. Point to the “straight” arrow on
the board. Continue to read the directions in item | aloud as
students trace the route, pointing to the arrows on the board as
needed.

* When you’ve finished reading item | aloud, ask What place do
you see? (the museum) Say That'’s right! The museum is next to
the mall. Have students complete items 2-4. Walk around the
room to watch students work.

Apply ©

¢ Write the following question frame on the board:

HowcanIgettothe 2

J 9 Put students into pairs. Have partners cut out the cards
on p. 103. Say One student picks a card and reads the place,
for example, the mall. Ask your partner “How can I get to the
mall?” Your partner will use the map to give directions. Model
the activity with a student. € Observe partners as they play
the game. Make sure the student asking for directions uses How
can I get to the (mall)? Remind students to look at the question
frame on the board.

Wrap Up

* Say Look at the map on page 44. Some places on the map don’t
have names. What are they? (the stadium, the swimming pool,
the park) Have students write directions to one or two of them.
Remind them to start from Begin here on the map. Call on
students to read their directions aloud.

Be the Expert

Grammar in Depth

An imperative sentence can express a
command (Come here!) or a request.
(Please keep off the grass) It can also
give instructions or directions (Take
one card from the box.) The subject of
an imperative sentence is the pronoun
you. However, the word you does

not actually appear in imperative
sentences. It is implied, or understood,
for example, when you say Bring me
the book. rather than You bring me
the book.

Formative Assessment
Can students
e ask for directions?

Name the following places: hospital,
train station, toy store, movie theater.
Have students ask for directions to
each place.

e give directions with an imperative +
adverb?

Ask students to give directions to
places in school, such as the cafeteria,
nurse’s office, or library.

Review For additional practice, direct
students to Activity Worksheet 4.3.
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Song - The Sounds of

English

Song

Vocabulary

Vocabulary | a toy store,
a supermarket, a park, a bakery,
a movie theater

Vocabulary 2 a library, a zoo,
a swimming pool

Grammar
Grammar | ask for help with can

Resources Workbook p. 33; Audio
CD TR: 4l; Video: Song; Classroom
Presentation Tool: Song; Teacher’s
Resource CD-ROM: Activity
Worksheet 4.4; Picture Cards
371-372, 374-387

Materials drawing paper; colored
pencils or markers

Related Vocabulary post office

The Sounds of English

Resources Workbook p. 33; Audio
CD: TR: 42; Classroom Presentation
Tool: The Sounds of English; Picture
Cards 25, 376, 404; The Sounds of
English Cards 23, 3I

Use the Song ©

I'm new in town. | think I'm lo.
Can you help me find my way?
I'm new in town.

Can you help me with my busy da

THE SOUNDS OF ENGLISH r1r:42

museum

@ Listen and say.

1. museum music

2. January community

3. beautiful

the person in the song? Yes, I can help you; Sure.

Extend

e Say I'm going to play the song again. Listen for the words you
have learned in this unit. Complete song lyrics are on Student
Book p. 94. Have students raise their hands when they hear
one of the unit terms in the song (toy store, supermarket, park,
bakery, library, zoo, swimming pool, movie theater). Then have
students identify the terms that were not in the song (museum,
hospital, restaurant, train station, police station, mall, stadium).

e Display Picture Cards 371-372, 374-387 and review them with the
class. Then put students in groups and distribute two or three
Picture Cards to each group. Play TR: 41 and have groups hold
up the corresponding card when they hear one of their words.
Play the song again and have groups sing along when they hear
their words.

The Sounds of English: /ju:/ as in museum (1)

. @ Show the Picture Card for museum and ask What's this? Say
That’s right. It’s a museum. We go to a museum to see beautiful
paintings. Write We go to a museum to see beautiful paintings.
on the board and have students read the sentence with you.

¢ Underline museum and beautiful, say the words, and have
students repeat. Then circle the first u in museum and eau in
beautiful. Say the two words again, emphasizing the blended
sounds the circled letters make. Tell students that different letters
can stand for the same sound.

* Say Now let’s listen to words like museum and beautiful. Play
TR: 42 once while students just listen. Then say Let’s listen and
say. Play TR: 42 again and have students repeat the words.

e To check understanding, display the Picture Cards for museum,

Be the Expert

Teaching Tip

Provide opportunities for different
students to lead minor activities.
Giving students a chance to be leaders
can help build confidence, develop
motivation, and give practice applying
vocabulary. For example, identify
students who are musically talented
or auditory learners. Encourage them
to lead the class in singing the song.
Ask them for suggestions on how to
perform a song.

The Sounds of English Cards

You can use The Sounds of English
Cards 23, 3l to teach the /ju:/ sound.
Audio for this card is available on the
Explore Our World website.

e Say There are many places people go in a town. computer, and beautiful, as well as pictures or drawings that

illustrate common words containing the target sound, for
example music (sheet music), January (the first month from a
calendar), menu, cute (a baby animal), and cube (an ice cube).
Also gather cards for words that do not include the target sound.

Have students turn to p. 45. Ask What places can How can I help?
people go to in this town? Have students point to
each place and say its name out loud. Ask What can
people do in (the toy store)? Have students name one
activity that people do in each place.

e Put students into groups of three or four. Give each
group one of these places to draw: a toy store,
a supermarket, a park, a bakery, a library, a zoo,

a school, a swimming pool, or a movie theater. * Hold up a card or picture, say the word, and have students raise

their hands if they hear the target sound. Say Look and listen.
Raise your hand if you hear /ju:/ as in museum. If students raise
their hands in error, repeat the incorrect word and a word with
the target sound to demonstrate the contrast.

« Set the stage Say Ivan is new in town. He
doesn’t know where everything is. He wants to go
to the library. Ask What can Ivan do? (ask for help)
Say Right. He can ask for help.

* When students have finished drawing, play TR: 41
all the way through. Tell groups to hold up their
pictures when they hear their place in the song.
Then have students ask group members for help

. o Play the first two verses of A Great New Town finding a place.

(TR: 41). When students have listened to the two

verses once or twice, ask How would you answer * Have one student ask Can you help me? Where's the

toy store? Have the student holding the picture of
the place answer I can help you. Here’s the toy store.

Review For additional practice, direct
students to Activity Worksheet 4.4.
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Reading

Objectives
Students will
e find places on a map.
e talk about their town.

Reading Strategy Text Features
Academic Language caption, label

Content Vocabulary machine,
satellite, space, weather

Resources Workbook pp. 34-35;
Audio CD TR: 43; Classroom
Presentation Tool: Reading

Materials maps or photos of students’
town (optional); colored markers or
crayons; construction paper

This satellite is called GeoEye 1. It’s the same size as a
big car. It takes photos of our planet. These photos can show
continents and oceans. They can show streets and houses, too!

@ Work with a partner. Talk about your town.
You can use a photo or map.

@ Listen and read. rr: 43

Eye in the Sky

Satellites are machines in space that circle Earth. They help
us talk to people on the other side of the planet. They can also
study the planet’s weather.

, A satellite can see
i} an open umbrella
Y from space!

This is part of Asia, the biggest continent.
Now we can see the countries clearly.
Here we can see South Korea.

Now we can see one town.
This is Pohang in South
Korea. Look! Can you see
the river?

Warm Up

* Activate prior knowledge Ask Where's the
sky? Point and show me. Then have a group of
students come to the board. Ask the rest of the
class to name things in the sky (cloud, sun, bird).
Have the students at the board draw and label
what the class names. Say The sky is very big.
There are many things in the sky.

e \Write satellite on the board. Say it aloud and have
students repeat. Say Satellites are special machines
that go above the sky, into space.

Present ¢¥)

e Predict Say Open your books to page 46. Have
students read the title out loud. Look at the
photos and read the words. What do you think

110 Unit 4
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this Reading is about? (satellites and photos) Have
students write their predictions on paper.

. @ Read together Play TR: 43. Have students
read along. Ask What's the Reading about? Then
discuss the predictions students wrote.

e Play TR: 43 again. Ask questions to check
comprehension:
Paragraph I: What are satellites? What can
satellites help us do?
Paragraph 2: What's GeoEye |? What does it do?

* Graphic literacy Draw students’ attention to
the diagram of the GeoEye | satellite on p. 46. Ask
What does the photo show? (GeoEye 1) Say This is
a satellite. The lines and numbers tell us how far it
is from Earth. How far from Earth is the satellite?
(68l kilometers, or 423 miles)

Practice

e Say Look at the satellite images on page 46. Remind students that
satellites take photos of continents and countries. Hold up your
book and indicate the large background photo. Ask What does this
photo show? (a map of the world, continents, oceans, countries)

e Focus students’ attention on the circled images. Make sure they
understand that each circled area is a different view of the
same place—the country of Korea.

e List the seven continents on the board:

1. Africa 5. Europe

2. Antarctica 6. North America
3. Asia 7. South America
4. Australia

* Model finding and labeling places on a map. Say I know that
Antarctica is a cold place covered in ice. I see a big white space
at the bottom of the map. Hold up your book and point it out
to students. Say That’s Antarctica. I will write Antarctica there
in my book. Point to the word Antarctica on the board and have
students write the name on the map in their books. Tell them to
use a pen with dark ink.

e Put students in small groups and have them work together to
identify and label the continents in their books. When groups are
finished, confirm the continents and their locations with the class.

Apply B

* Say Maps help you learn about a place. Look at the words on
the map on page 46. Point to the caption below the image
of South Korea at the bottom left of the page. Say This is a
caption. A caption tells you about a photo.

¢ Have students read the two captions on p. 46. Talk about the
places shown on the satellite photos and how they are different.
Ask What can you see in the photo on the right that you can’t
see in the one on the left? (a town, a river, buildings)

J @ Direct students’ attention to Activity 12. Read the directions
aloud. Then put students into pairs and have partners complete
the activity. If possible, provide maps or photos of students’
towns for them to use in this activity.

Wrap Up

* Say Before we finish class today, tell me three things you learned
about satellites.

About the Photo

The city shown in the satellite photos
is Pohang in South Korea. Pohang is a
city on the east coast of the country. It
has been home to many small fishing
villages since 1500 B.C.E.

In 1930, the city began to grow. The
steel industry became an important
part of the city’s economy. In recent
years, the city has encouraged interest
in the environment and culture.

Reading Strategy

Text Features Text features are
parts in a text that stand out. They
help organize the information and
make it easy to find. Text features
include headings, photos, drawings,
captions and labels, maps, diagrams,
charts, and tables.

Understanding text features helps
students see the “big picture,” or
what the text is mainly about. Before
students begin reading a text, have
them look quickly at the text features.
Ask them which features they noticed
first and why. Ask students to identify
what they learned from the feature.

Formative Assessment
Can students
e find places on a map?

Show students a world map or globe.
Ask them to find certain continents,
countries, and so on.

¢ talk about their town?

Have students ask their partners
questions about their town, such as
Does our town have a library? What
street is it on? They should answer
using complete sentences.
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Value Explore your town.

Objective
Students will

e talk about exploring their town.

Resources Values poster

Related Vocabulary

building, tower, vacation, visit

Value

* Point to the photo on p. 47. Say This boy is in
Shanghai, China. Ask What's he doing? (looking
at a tower, holding a toy) What does the toy look
like? (the tower in the photo)

* Read the two sentences at the top of the page out
loud. Tell students that explore means to look at
something to learn more about it. Say The boy is

exploring his town.

112 Unit 4
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Explore your town.

-

It’s fun to find new things
and places to explore.

How can you explore your town?

NATIONAL
GEOGRAPHIC Shanghai, China

* Read the question at the bottom of the page out
loud. Say Let’s think about how we can explore our
town. Brainstorm with students a list of places to
explore in their town. Tell them to think of some
of the places they learned about in this unit. Write
students’ ideas on the board.

e Put students in small groups and have them talk
about ways to explore their town. When students
have finished, have groups share their ideas with
the class.

Give the Unit Quiz

» Listening instructions, Section | Point to the pictures on
p. 106. Say Look at the pictures. Point to the letters. Say There
is a letter on each picture. Write the letter that matches the
sentence you hear. Now listen to an example. Play TR: AB34.
(There are toys in the toy store.) After students write a letter,
ask What letter did you write? When students respond with the
letter B, begin the quiz. Play the rest of TR: AB34.

 After students complete Section I, read the directions for Section

2 aloud. Ask What do you have to do? (Read. Look at the map

and write.) Repeat the process for Section 3. (Read. Circle True or

False.) Have students complete Sections 2 and 3 independently.

» Listening instructions, Section 4 Read the directions aloud.

Ask What do you have to do? (Listen. Complete the sentences.)
Say Now listen to an example. Write words to complete the
sentence you hear. Play TR: AB35. (Can you help me?) Ask What
sentence did you write? Begin the quiz after students respond
with Can you help me? Play the rest of TR: AB35.

» Speaking instructions Point to the map at the bottom of
p. 124. Say Use the map to answer my questions. Begin here.
Point to the dot above Begin here on the map. Say Now listen
to an example. Ask How can I get to the hospital? Point to the
hospital. Say Go straight on Green Street. Turn right on Summer
Street. Turn left on Black Street. As you give directions, show the
route on the map.

Give the Mastery Test

» Listening instructions, Section | For the example on page
116, play TR: AB44. Say It’s ice cream. Correct response: G.

e Confirm understanding of the directions. (2: Look. Complete the
sentences. Use words from the box. 3: Complete the questions.
Use do or does. 4: Read. Circle True or False.)

* Listening instructions, Section 5 Use the Listening
instructions, Section 4 in the Give the Unit Quiz section above.
For the example, play TR: AB45, (Can you help me?) Continue
the test when students complete the sentence correctly.

« Speaking instructions Point to the image at the top of p.
127, and use the following example. Ask How can I get to the
school? Point to the school. Say Go straight on Green Street.
Turn left on Summer Street. Turn right on Second Avenue. See
page 131 of the Assessment Book for questions and expected
student responses.

Resources Assessment Book pp.
106-107, 116-117, 124, 127, 130-13I,
133-135, 137-138 Audio CD TR: AB34,
AB35, AB44, AB45; Unit 4 Project
Worksheet

Be the Expert

Testing Tip

Manage Time Teach students to pace
themselves based on how long the
test should take to complete. Even
though time is an important factor,
remind students not to rush, and to
do their best. Also, remind them to
keep focused on the test and not to
get distracted by one or two difficult
questions.

Assess Unit Objectives

Ask questions such as the following:

e Is there a park in your town?

¢ How can I get to the park?

e Is there a supermarket in your town?

Project For a theme-related closing
activity, direct students to the Unit 4
Project Worksheet.
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Vocabulary 1 a restaurant, a police station, a hospital,
a train station, a toy store, a supermarket, a bakery,
a movie theater, a museum, a park

Vocabulary 2 a mall, a library, a zoo, a stadium,
a swimming pool

Grammar 1 ask for help with can

Grammar 2 give directions with an imperative +
adverb

Song A Great New Town
Viewing places in the world
Story Time Country Mouse Visits City Mouse

Resources Video: Story Time; Student Book pp. 38-44;
Teacher’s Resource CD-ROM: Graphic Organizers
(Two-column chart)

Before You Watch

e Play the introduction to the video. Say This video is
all about places. Ask What are some places you go
with your family? What places do you like best?

While You Watch

e Hand out a Two-column chart to students. Have
them label one column Inside and the other
column Outside. Say Look and listen for words that
name places. Have students put each word they
see and hear into the correct column.

e Say Name one place that is inside. (restaurant)
Then say Name one place that’s outside. (park)
Ask What other places are inside? What other
places are outside?

* Pause the video as necessary to allow students to
identify and list words for places. Have them use
the images to determine whether the place is inside
or outside.

After You Watch

e Have students review their completed Two-column
charts. Say Choose one inside place and one
outside place. Write three things you see in
each place.

114  unit4
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Zoom In

Vocabulary
e During the vocabulary segments, pause at each
image and have students name the place.

Grammar
* Play Grammar |. What does the girl say to ask for
help? (Can you help me find my hippo?)

* Play Grammar 2. Freeze on the first caption. Ask
What do the words tell the robot to do? (Move
quickly.) Then have students identify the other
commands the robot receives.

Song

* Play the song segment. Say What are some
places named in the song? (post office, toy store,
supermarket) Put the class into two groups. Have
groups take turns singing each set of lines in
the song.

Viewing

e Play a few seconds of the viewing segment. Freeze
on a frame of a place. Ask What place is this? How
do you know?

e Have students brainstorm ideas for other places to
show in the video. Write the ideas on the board.
Then have groups of students each write examples
of people and things in each place. Have groups
read their ideas aloud.

Story Time
e View Story Time once with the class.

* Play the story segment again. Pause to ask
questions such as How does Country Mouse get
to the city? (He takes the train.) What places do
Country Mouse and City Mouse visit? (the museum,
the library, the bakery, the park)

— T

Country Mouse Visits 4

City Mouse WD

One day, City Mouse invites Country m m
Mouse to visit him in the big city. Visite
Country Mouse arrives by train, and CITYy MOUSE
City Mouse takes his cousin on a tour Based on an Aesop's Fable

of the city. The two mice go to many by S Kovey OSullvan
wonderful places in the city. What
does Country Mouse think of the city?
Does he miss his country home?

Before You Read

* Activate prior knowledge Ask What are some places you
know? What things do you see in each place? How are these
places like where you live? How are they different?

* Introduce the strategy Show students a pencil and a pen.
Say When I compare two things, I tell how they’re alike. The
pencil and the pen are both long. Both are for writing. Then
say When I contrast two things, I tell how they’re different. The
pencil is yellow. The pen is blue. The pencil has an eraser. The
pen doesn’t. I can sharpen the pencil. I can’t sharpen the pen.

e Point out the title of the Reader. Say As we read the story, keep
track of how the country and the city are alike and different.
Draw a Venn diagram on the board. Label one circle Country
and the other City. Write Both where the circles overlap. Say
We’ll use this graphic organizer to list ways the country and city
are alike and different. We can also talk about how characters
are alike and different. Look at the picture on the cover. How are
the two characters alike? How are they different?

While You Read

e Stop after every few pages to compare and contrast the country
and the city with students.

p. 7: How is the library like Country Mouse’s bookshelf at home?
How’s it different?

p. 8: How'’s the bread at the bakery different from the bread
Country Mouse has at home?

p.9: What does Country Mouse say about the park? How'’s the
park like Country Mouse’s home?

After You Read

e After finishing the story, look at the completed Venn diagram
with students. Have students use the different parts of the
diagram to write a short summary of how the country and city
are alike and different.

Unit 4 Reader

Text Type fable

Vocabulary a train station, a
museum, a library, a bakery, a park

Grammar ask for help with can

Reading Strategy Compare and
Contrast

Resources Video: Story Time;
Classroom Presentation Tool: Story
Time; Teacher’s Resource CD-ROM:
Graphic Organizers (Venn
diagram); World Map Poster

Be the Expert

Our World in Context

Country Mouse Visits City Mouse takes
place in Paris. Paris is the largest city
in France, as well as the country’s
capital. Located in the north-central
area of France, Paris is home to more
than two million people.

Text Background

Country Mouse Visits City Mouse is
based on a fable credited to Aesop,

a legendary storyteller of ancient
Greece. Many of Aesop’s original
fables end with a moral, or lesson.
It’s unclear whether Aesop the person
ever actually existed.

Reading Strategy

Compare and Contrast
Comparing and contrasting details

in a text helps students better
understand parts of a story, such as
characters and settings. As students
read Country Mouse Visits City Mouse,
have them look carefully for details
describing each place and think
about whether the details describe
similarities or differences.
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Audio Script

Student Book
TR: 35 Unit 4. o Listen and read.

You can find the places in these photos in most cities.
Do you have these places where you live?

a bakery; a restaurant; a park; a hospital; a museum;
a supermarket; a train station; a toy store; a movie
theater; a police station

TR: 36 e Listen and say.

a bakery You can buy bread in a
bakery.

a restaurant You can eat food in a
restaurant.

a park You can play on the swings
in the park.

a hospital You can see doctors and
nurses at the hospital.

a museum You can see paintings in a

museum.

You can find lots of food at
the supermarket.

You can get on a train at a
train station.

You can buy toys at the toy
store.

a supermarket
a train station
a toy store

You can see movies at the
movie theater.

You can see police officers
in police cars at the police
station.

a movie theater

a police station

TR: 37 Grammar

Can you help me? Sure. How can I help?

TR: 38 o Listen and say.

a library He wants to go to the library.
a swimming pool I want to go to the
swimming pool.

a mall I want to go to the mall.

a zoo We all want to go to the
zoo.

a stadium They want to go to the
stadium.
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TR: 39 G Listen and stick.

When do you want to go to the mall? Let’s go

on Friday.

Do you want to go to the library? I can’t today. Let’s
go on Tuesday.

Do you want to go to the museum? Yes! Let’s go on
Thursday.

Are you going to the game on Monday? Yes! I'll see
you at the stadium.

Do you want to go to the swimming pool today? I
can’t... Let’s go on Wednesday.

TR: 40 Grammar

How can I get to the bakery? Go straight. Turn left
on Third Avenue. Turn right at the supermarket.

TR: 41 o Listen. Read and sing.

Note: Lyrics for the song A Great New Town are on
Student Book p. 94.

TR: 42 @ The Sounds of English /ju:/ museum
Listen and say.

I. museum; music 2. January; community
3. beautiful; menu

TR: 43 @ Listen and read. Eye in the Sky

Satellites are machines in space that circle Earth.
They help us talk to people on the other side of the
planet. They can also study the planet’s weather.
This satellite is called GeoEye I. It’s the same size as
a big car. It takes photos of our planet. These photos
can show continents and oceans. They can show
streets and houses, too!

This is part of Asia, the biggest continent. Now we can
see the countries clearly. Here we can see South Korea.
Now we can see one town. This is Pohang in South
Korea. Look! Can you see the river?

Workbook

TR: 25 Unit 4. e Listen and match.

I. Adult I: Can you help me? Adult 2: Sure. How can I
help? Al: Where’s the supermarket? A2: It’s on the
corner of Main Street and First Street.

2. Al: Can you help me? A2: Sure. How can I help? Al:
Where’s the toy store? A2: It’s next to the museum.

3. Al: Can you help me? A2: Sure. How can I help? Al:
Where’s the restaurant? A2: It’s behind the movie
theater.

4. Al: Can you help me? A2: Sure. How can I help? Al:
Where’s the hospital? A2: It’s across from the bakery.

5. Al: Can you help me? A2: Sure. How can I help? Al:
Where’s the bakery? A2: It’s between the toy store
and the park.

TR: 26 e Listen. Circle the answers.

I. She wants to go to the stadium. She wants to see
her favorite baseball team.

2. I want to go to the library. I want to study.

3. He wants to go to the mall. He wants to buy some
new shoes.

4. She wants to go to the swimming pool. She wants
to play in the water.

5. I want to go to the zoo. I love to see the elephants!

TR: 27 0 Listen and read. Can you say these fast?
. Six supermarkets sell salty shellfish.

2. Bill is busy at the bookstore buying big blue books.
3. Lisa is looking left for the library, but she’s lost.

TR: 28 o Listen to the song. Write a new verse.
Write about your town.

Note: Lyrics for the song A Great New Town are on
Student Book p. 94.

Student Book
Unit Opener SB p. 38

North America, South America, Asia

©sBp.43

l. zoo

2. stadium

3. swimming pool
4. mall

5. library

O ssp.43

Monday: stadium
Tuesday: library

TR: 29 @ Listen. Which words have “u” that
sounds like the u in museum. Circle the number.

I. February; February 2. moon; moon 3. cube; cube
4. museum; museum 5. music; music

TR: 30 @ Listen and read. A Town in Antarctica

The town of Villa las Estrellas is in the continent of
Antarctica. Antarctica is very cold. People usually

live there only for the summer, but some live all year
round in Villa las Estrellas. About 150 people live there
in summer. About seventy people live there in winter.
Nights are long in winter. The sun shines only four or
five hours a day. The sun always shines in summer.

Villa las Estrellas has houses, a bank, a school, a

hospital, small stores, a post office, and a church.
Many people come to visit. They like to go to the

post office and send letters from Antarctica!

TR: 31 Review: Units | through 4. e Listen.
Circle the answers.

I. Student I: What does he do before school? Student
2: He feeds his pet before school.

2. SI: What does he do after school? S2: He comes
home.

3. S2: What does he do after breakfast? SI: He
sometimes helps his grandma.

4. S2: What do you do in the evening? Sl: I always do
my homework at four forty-five.

Wednesday: swimming pool
Thursday: museum
Friday: mall

€) B p. 44

I. museum

2. can I get to the school

3. can I get to the restaurant
4. can I get to the zoo

Workbook

Go to pp. 211-212 for the Workbook Answer Key for
this unit.
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Review: Units 1-4

Vocabulary UI-U4

Grammar Ul-U4

Content Vocabulary heads, tails
Resources Workbook pp. 36-37

Materials coins, playing pieces
(buttons, tokens, or other
small, flat objects)

Finish

* Play the game Say Let’s play a game! Turn to
pages 48 and 49. Read aloud the directions and
the model dialogue on p. 49. Then say Look at the
pictures and read the sentences.

* Remind students that they’ve learned how to ask
and answer questions about finding places. Ask
Can you help me? Prompt students to respond
with Sure. How can I help? Ask Where’s the
stadium? Tell students to find the picture of the
stadium on p. 48 and point to it. Then ask Who
has a pet? Raise your hand. Say I have a cat.

I feed my cat every morning before school.

e Point out the word Finish on p. 48. Then have
students find the two spaces on the game board
that don’t have pictures. Have them read the
sentences. Make sure students understand what
to do if they land on these spaces.

118 Units 1-4
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Your pet is
hungry.
Go back

two spaces!

¢ Demonstrate the game with a student. Put a playing
piece on Start. Explain that the circle with the soccer
ball is the first space. Flip the coin. Say (Tails.) Move
(one space) as you count aloud. Ask a student a
question about the picture you land on. For example,
ask (Alejandro), do you sometimes play soccer at
five o’clock? (No, I never play soccer at five o’clock.)

¢ Have the student flip the coin, move the correct
number of spaces, and ask you a question about
the picture he lands on. Provide a sentence frame
if necessary, for example, May I have some
, please?

e Pair students and give each pair a coin and playing
pieces. Say Now, you play! Remember to take turns.
Make sure students understand that if they land on
a space that shows a place, they should ask and
answer questions about that place.

You work hard.
Go forward
two spaces!

Tails! One space. What
. do you do after school?
*
Heads= Tails =
2 spaces 1 space

« Sentence frames If students need help thinking of
questions and answers, write examples on the board:

Can you help me? Is there any ?
Where's the ?
Are there any ?
G . Turn
° o What do you want to
What does she do before  be one day?
ing to school.

gomg fo sehoo T want to be
Sh b i
to zchool efore going Do you like to eat

' 2
What d do aft
Yohat doyoudo after N, T dortt. Tlike
T usually , but '
sometimes T

I

Be the Expert

Teaching Tip

Playing games can be a welcome
change of pace from reading and
writing activities and other seated
work. Incorporate movement into
games. For example, have students
stand when they take a turn.

Encourage students to choose a
movement to go with the actions in
the game, such as walking or jogging
in place when they move their game
pieces forward. Students may also act
out pictured activities, the actions in
questions, or responses.

| play soccer with

=D

my friends.

* Modify Pair students with limited English-
language skills with peers who speak more fluently.
One option for this grouping strategy is to guide
more proficient students to frame questions as yes/
no questions, such as Is the stadium next to the
museum? Encourage their partners to respond by
repeating words in the question to form complete
sentences. For example: Yes, the stadium is next to
the museum.

Review 119
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In This Unit

Theme This unit is about using
different kinds of transportation.
Content Objectives
Students will

e discuss different kinds of
transportation.

e talk about how they and others
use transportation.
Language Objectives
Students will

e identify different kinds of
transportation.

e describe ways of traveling.
e compare and contrast.

Vocabulary

Vocabulary | a boat, an airplane,
a helicopter, a bus, the subway,
a ship, a scooter, a taxi, a
motorcycle

Vocabulary 2 get on, uphill,
downhill, get off, park
Grammar

Grammar | agree and disagree
with too and not
(I do, too/I don’t)

Grammar 2 express contrast
with but

Pacing Guides L3U5

Value Be safe on the street.

Unit Opener

Objective
Students will
e discuss a photo.

Related Vocabulary food cart,
sidewalk, statue

Resources Video: Introduction;
Classroom Presentation Tool: Unit
Opener; Teacher’s Resource CD-
ROM: Home-School Connection
Letter; Unit Opener Poster

120 Uunits
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On the A “ ovel

d ! e -l

Introduce
* Activate prior knowledge Say The name of our next unit is

“On the Move!” Ask How do we move? We can run! Run in place.

We can walk. Walk in place. We can swim. Act out swimming.
We can dance! Act out dancing. Ask How do animals move?
(swim, fly, hop, run) Can things move?

* Set the stage Say Sometimes we move to go from one place
to another place. This morning, I rode my bike to school. Act
out riding a bike. Last week, I took the train. Sometimes, I take
the bus. A bike, a bus, and a train are kinds of transportation.
They help us move from one place to another. Ask Do you use
transportation to get to school?

* Place students in groups of three or four and have them look at the
photo on pp. 50-5I. Explain that the blurry shapes in the photo are
people and things that are moving. Say Some of the people in the

picture are walking. Some people are using transportation to move.

* Have groups make a two-column chart with the headings Moving
and Not Moving. Have them look at the photo to find words to
write under each heading. Words under Moving might include
cars, taxis, people, and train. Words under Not Moving might
include trees and some cars. Students may draw and label other
things that don’t move, for example, the statue, or a food cart.

e Ask questions such as the following to encourage students to
discuss the photo.
What moves in the photo? (trains, cars, people)
Can you name two kinds of transportation in the photo?
(cars, trains)

Is everyone in the photo moving? (no)

* Guide students through the activity on p. 50. Read each
statement out loud. Have students raise their hands to vote
whether it is true or false. Have individual students share their
reasons. Help students make any false statements true.

Be the Expert

About the Photo

This photo shows Taksim Square,
Istanbul. Istanbul is the biggest city
in Turkey. It has one shore in Asia
and the other in Europe! Ferries take
people from Asia to Europe and back
across the Bosporus Strait. A bridge
called the Bosporus Bridge also goes
between the two continents. On land,
trams run on tracks through the city.

Teaching Tip

Act out the meaning of new or
unfamiliar verbs or adverbs. Acting
out helps students connect a

new word with a movement they
understand, without extra language
that might confuse them. Encourage
students to join you in acting out a
new word.

Unit Opener 121
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Vocabulary 1

Objective
Students will

e identify types of transportation
and use words to describe them.

Vocabulary a boat, an airplane, a
helicopter, a bus, the subway, a
ship, a scooter, a taxi, a motorcycle

Content Vocabulary transportation

Resources Workbook p. 38; Audio CD
TR: 44-45; Video: Vocabulary I;
Classroom Presentation Tool:
Vocabulary I; Teacher’s Resource

0 Listen and read. r: 44 :

e Listen and say. rr:4s :

Transportation helps us move around.
We can travel in the sky, on water, or
on land. Which is your favorite?

an airplane

CD-ROM: Graphic Organizers
(Two-column chart, Venn
diagram), Activity Worksheet 5.1;
Picture Cards 388-389, 341, 393,
395-398

Related Vocabulary

travel

a helicopter

52

Warm Up

* Activate prior knowledge Say Transportation
helps us get from one place to another place.
Sometimes, our bodies are the transportation. We
can walk or run. Walk and run in place. Sometimes
we use other things to move. We can use trains or
bikes, or other kinds of transportation.

¢ Build background Draw a two-column chart on
the board with the headings Land and Water. Say
Copy this chart. Then draw pictures on it of how
we move on land and how we move in or on water.
When students are finished, have them share and
tell about their drawings.

122 Unit 5
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Present

* Say Open your books to page 52. Look at the
photos of different kinds of transportation. Hold
up Picture Cards for each kind of transportation
and say the name. Have students repeat.

* Ask questions about transportation, for example,
Which kind of transportation travels in the sky?
Which travels on land? Which kind is fast? Which
is slow?

» Contextualize Say People use transportation
to get from one place to another place. Ask How
many people can ride on a bus? Lots of people or
just one? How many people can ride on a scooter?
To simplify, ask questions with yes/no responses,
such as Can you cross the ocean on a scooter?
Can you fly in the subway? Can you fit a lot of
people on a scooter?

a scooter

o Work with a partner. Describe and guess.

It's in the sky.

Practice @ ©

J o Say We’re going to hear words for types of

transportation. Look at the photos on pages 52 and
53. Read and listen. Play TR: 44.

J 9 Discuss the words. Ask questions such as How

can you travel on land? Do you like to travel in
the sky? on the water? Play TR: 45. Pause so that
students can repeat the words and sentences as
they hear them.

e In pairs, have students create stories about a trip.

The trip can be made up, or it can be a trip they
or someone they know took in real life. Students
should include at least three different types of
transportation in their stories. Provide sentence
frames if needed: First, he took a to get to
the airport. Then he rode in a

Is it an airplane?

Teaching Tip

To simplify questions, provide options
for answers. For instance, rather than
just asking Where do ships move?
add In the ocean? Or on land? This
will give students practice using new
vocabulary and also provide them
with frames for answers.

Formative Assessment
Can students

e identify types of transportation and
use words to describe them?

Have students draw pictures and
use written words to describe the

following:
airplane bus
ship scooter

Review For additional practice, direct
students to Activity Worksheets 5.1.

Apply ©

J e Have students read the dialogue on p. 53. Then

model another dialogue: Say Is it a scooter? No. Is
it a helicopter? Allow students to answer. Then say
Think of a kind of transportation. Write clues about
it. Guide students with questions such as Is it fast?
Is it slow? Do you ride it every day? Then have pairs
take turns giving clues and guessing their partner’s
transportation.

Wrap Up

¢ Have students think about when to use types of

transportation. Discuss questions such as these: I'm
going to school. How should I get there? I'm going
to another country/across the ocean/down the
street. How should I get there?

Vocabulary1 123
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Students will

e express agreement or
disagreement with too and not.

e tell what other people do or don’t
do using too and not.

Grammar agree and disagree with
too and not (I do, too/I don’t)

Academic Language survey
Content Vocabulary vacation

Resources Workbook p. 39; Audio CD
TR: 46; Video: Grammar I; Classroom
Presentation Tool: Grammar |

Materials coins, dice, number cards or
spinners

Warm Up

» Set the stage Say I like to fly in airplanes when I go
on trips. My sister does, too. Make a gesture for “yes.”
We fly together. Say My brother doesn’t like to fly.
Make a gesture for “no.” He likes to travel on boats.

 Preteach Say Sometimes I walk to school. Ask a
student Do you walk to school? Model connecting
the two statements. Say I walk to school. (Luis)
does, too. Or I walk to school. (Luis) doesn'’t.

Present

e Say Now open your books to page 54. Have students
look at the Grammar box as you play TR: 46.

124 units
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| sleep with my
teddy bear.

GRAMMAR 1r:46

| ride my scooter to school. I do, too.
| take the bus to school.

Objectives My brother rides his bike to school.
My sister takes the bus to school.

I don’t. | take the subway.

My brother does, too.
My sister doesn’t. She walks.

o Play a game. Play with a partner. Talk about you, your
family, and your friends.

My sister does, too.

* Write I do, too. and I don’t. on the board. Say Ana
rides her bike to work. Point to I do, too. and make
a positive gesture. Say I do, too. Say Raul takes the
train to work. Point to I don’t. on the board and
make a negative gesture. Say I don’t.

Use like to make more statements and have individual
students respond I do, too. or I don’t. For example,
say I like to take the bus. Point to both phrases on the
board and have a student choose one.

e In pairs, have students talk about their likes and
dislikes. Add the sentence frame I like to
on the board to the two sentences above. Partners
should respond with I do, too. or I don’t. Then
switch.

Practice @)

* Write this sentence on the board: They walk to school. Then write
subjects and sentence endings as shown below. Say They walk to
school. Model creating a response by drawing a line from Radl to
does, too. Say Radl does, too.

They walk to school. Radl do, too.
You doesn't.
I don't.
does, too.

e Call on students to draw a line from a subject to a sentence
ending. Say the sentence out loud, and have the class repeat.
Help students make any necessary corrections.

. o Read the directions for Activity 4 aloud, and give students time
to look at the photos. Demonstrate with a student how to play
the game. Flip a coin, throw a die, choose a number card, or use a
spinner to determine the number of spaces to move on the game
board. Look at the photo and make a sentence. Say, for example,
I walk to school. Your partner responds “I (do, too/don’t).”

e Have pairs play the game. Have them take turns moving around
the game board, saying and responding to sentences. Tell them to
use the Grammar box sentences and the model dialogue on p. 54
as a guide.

e When students have finished the game, say Now, you're going
to talk about how you and your friends get to school. Write
sentence frames on the board:

I to school.

does, too./doesn't. She/he

e After partners ask each other about transportation, have them
use the sentence frames to talk about their friends. Then have
students present to the class. Model an example. Say I take the
bus to school. Gabriela doesn’t. She walks.

Wrap Up

e Prompt individual students to use I do, too. or I don’t. when
talking about their likes and dislikes. For example, say I like the
color blue. Students should respond with I do, too. or I don't.

-

Grammar in Depth

Action verbs are used in statements
that tell what a subject does. Linking
verbs are used in sentences that tell
what a subject is, or feels.

What a subject does:

Sara eats lunch. Yu plays soccer.

What a subject is:
Sara is my sister. Yu is scared.

I do, too. or I don’t. can only be used
to agree or disagree with statements
that tell what a person or thing does.
Students can respond to action verbs
with I do, too. or I don’t. Because

the linking verb is does not show an
action, students can agree or disagree
by using statements such as I am, too.
or Yes, heis.

Teaching Tip

Make sure students incorporate new
vocabulary and grammar when
working in pairs. Provide students
with sentence frames that include new
vocabulary and grammar or write
phrases on the board that students
can refer to, as necessary.

Formative Assessment

Can students

e agree or disagree using too and not?
Make simple statements about
activities. For example, say I take the

bus home. Do you? Students should
respond with I do, too. or I don’t.

e tell what other people do or don’t do
using too and not?

Have students write a statement about
what they do: I (usually) after
school. Have them write a second
statement about a friend or sibling,
using does, too or doesn't.

Grammar 1 125
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Vocabulary 2

Objective
Students will

e use verbs to talk about using
transportation.

Vocabulary get on, uphill, downhill,
get off, park

Resources Workbook p. 40; Audio CD
TR: 47-48; Video: Vocabulary 2;
Classroom Presentation Tool:
Vocabulary 2; Teacher’s Resource
CD-ROM: Graphic Organizers
(Word web), Activity Worksheet 5.2

2.1 sometimes go
1 can see the whole town!

4. When 1 get home, 1 my bike and
it. I'm usually hungry, so 1 have a snack.

e Listen and say. Read and write. 1r:47

get off park

1. After school, 1 my bike, and 1 ride home. 1 can ride
home in fifteen minutes.

1 get tired, but at the top of the hill

3. 1like to go too. 1 go fast, but I'm careful.

0 Listen and stick. tr:4s

55

Warm Up

* Say Open your books to pages 52 and 53. Begin a
word web. Write fly in a circle on the board. Say
What do we use to fly? Use your arms to pretend
you’re an airplane. Write airplane in an outer
circle, with a line connecting it to fly.

airplane

e Ask What else do we use to fly? Accept reasonable
responses, for example, hot air balloon, rocket, or
spaceship. Complete the web.

126 Units
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* Write drive in the center of another word web. Say
What do people drive? Act out using a steering wheel.
Complete the web as students respond. (a bus, a taxi)
Have the class repeat each word after you write it.

Present

* Say Think about how you ride a bike. With
prompting, have a student act out each step of
riding a bike. Say What do you do first? What do
you do next? How do you move the bike? What do
you do when you want to stop? Students should
act out each step.

e Explain As the student goes through each step,
describe what she is doing. First, (Sofia) gets on
the bike. Now, she pedals the bike. When she gets
to school, she gets off the bike. The last thing she
does is park the bike.

-9 Say an action, write it on the board, and have the class act
it out. Make sure everyone in the class participates.

Practice ©

* Say Open your books to page 55. Have students look at the
pictures and repeat each phrase after you.

* Draw a diagram on the board, like the one below.

v

e Say The line shows my trip to school. I ride my bike. Trace the line
on the board as you speak. First I go uphill. I get very tired! Then
I go downhill and back up again. I get to school at the end.

* Have students look at the book to respond. Say What do I do
first? I get on my bike. Here’s a hill! What do I do now? (go
uphill) Continue for each part of the route. What do I do when
I get to school? (get off my bike and park it)

o 9 Say Now you’ll hear a student talk about riding his bike.
Point to the words in your book as you hear them. Play TR: 47.

* Read item | aloud. Do I get off my bike after school, or do I get
on my bike after school? (get on) Have students use the pictures
and words to complete items 2-4.

Apply @

. e Say Now let’s do a sticker activity. Listen carefully. When you
hear an action, put the sticker down.

e Play TR: 48. Pause after each statement to give prompts. What
does the boy do first? Now what did the boy do? What sounds
do you hear?

¢ Have students compare the stickers they placed with a classmate.

Wrap Up

e Ask students questions about the words they learned in class.
When do you get on your bike? When do you need to go uphill?
When do you park your bike?

Be the Expert

Teaching Tip

Grouping When students present
information from partner activities to
the class, have each student present
the other’s information. This will
ensure that each student is listening
to the other and paying attention to
his partner’s answers.

Formative Assessment
Can students

e use verbs to talk about using
transportation?

Have students write First, Next, and
Last on a piece of paper. Write the
phrases park, get on, and get off on
the board. Have students write phrases
in the correct order.

Review For additional practice, direct
students to Activity Worksheet 5.2.

Vocabulary2 127
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GRAMMAR 1r:49

My mother takes the bus to work, but my father takes the subway.

Objective o Look at the pictures and complete.

Students will
e use but to express contrast.

Grammar express contrast with but

1. The boy rides his scooter to school, ;

but the girl rides her bike to school.

A

o
¥

Academic Language alike, different

Resources Workbook pp. 41-42; Audio
CD TR: 49; Video: Grammar 2;

2. The girl eats breakfast at eight o'clock,

Classroom Presentation Tool:
Grammar 2; Teacher’s Resource
CD-ROM: Activity Worksheet 5.3

3. The boy has a rabbit,

Bo J &

4. He wants to be a singer,

5. The girl has noodles for lunch,

> bo oo [
“»

56

Jenny wants to fly in an
airplane. Jenny likes cereal for
breakfast. No pair. Your turn!

o Play a game. Cut out the cards on page 105. Play with a partner.
Make sentences about the cards. Find and keep pairs.

Pair! Jenny likes to play tennis
on Saturdays, but Sam likes to
play soccer on Saturdays.

= W
A WS

Warm Up

* Activate Prior Knowledge Ask a student How
do you like to travel? What's your favorite kind of
transportation? Repeat the student’s statement
and respond with a contrast. Sami likes to travel
in a bus. I like to travel on my bike. Sami likes to
travel in a bus, but I like to travel on my bike. Ask
other students the same question. Respond to each
student with a different form of transportation,
then combine the statements using but.

* Preteach Say Draw one kind of transportation.
When students finish drawing, call two students
who drew different things to the front of the class.
Ask what they each drew. Write the word and say
(Maria) drew a bus. (Victor) drew a ship.

128 units
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¢ Write the word but on the board. Have a third
student use but to combine the sentences and
describe the drawings. Model if necessary: (Maria)
drew a bus, but (Victor) drew a ship. Repeat with
additional students.

Present

* Explain Say When we want to talk about how
things are different, we can use the word but. But
is one way to say that two things are not alike.

* Say Open your books to page 56. Play TR: 49. Ask
How does the mother get to work? (bus) How does
the father get to work? (subway) Are those types of
transportation the same or different? (different)

¢ Write sentences in columns on the board as shown below. Then
model how to combine two of the sentences using but, for
example, I take the bus, but you ride your bike.

T take the bus. I ride my bike. T walk.
You take the bus. You ride your bike. You walk.
She takes the bus. He rides his bike. She walks.

=4

» & Call on students to pick two sentences and combine them
using but. If students have difficulty, review the example in the
Grammar box.

Practice @

e Say Open your books to page 56. Look at the first pair of
pictures. Are they the same or different? (different) What is the
boy riding? (a scooter) What's the girl riding? (a bike) Say The
boy and girl are using different kinds of transportation. Say We
use the word but to show differences. He rides his scooter to
school, but she rides her bike to school.

J o Say Look at the other pairs of pictures. Tell how they’re
different. Make sure to use the word but. Have students
complete the activity independently.

Apply ©

J 0 Have students read the model dialogue on p. 56. Say One
sentence is about wanting something. The other is about liking
something. They're not about the same thing. They’re not a
match. Find two cards about wanting to do something or two
cards about liking something. Use but to connect the sentences.
Pair students and have them play the game.

Wrap Up

e Say I like to ride on airplanes, but some people don’t like
airplanes. Begin another sentence aloud, stopping after but:
I ride my scooter every day, but... Have a student finish the
sentence. Call on students to begin and end sentences.

Be the Expert

Grammar in Depth

But is used to express contrast.

When the word but separates two
independent clauses, or complete
thoughts, a comma should always be
used. For example: I like to drive my car
to work, but Tony likes to ride the bus.

Formative Assessment
Can students
e use but to express contrast?
Give sentences for students to

complete using but:

I walk to school with my brother, but

I usually take the bus home, but

Review For additional practice, direct
students to Activity Worksheet 5.3.

Grammar 2 129
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Song - The Sounds

of English

Song

Vocabulary
Vocabulary I a bus,
a subway
Vocabulary 2 downhill

Grammar

Grammar | agree and disagree
with too and not (I do, too/I
don’t)

Resources Workbook p. 43; Audio
CD TR: 50; Video: Song; Classroom
Presentation Tool: Song; Teacher’s
Resource CD-ROM: Activity
Worksheet 5.4; Picture Cards 99,
384, 395, 397, 398

Related Vocabulary
ferry

J 1do, too.

The Sounds of English

Resources Workbook p. 43; Audio CD:
TR: 5l; Classroom Presentation Tool:
The Sounds of English; Picture Cards
48,70, 90, 140, 143, 199, 207, 297, 395;
The Sounds of English Card 31

Use the Song ©

* Revisit Say We've learned about different ways to
travel. Some people travel to school by bus. Others
walk to school. Others ride a bike to school. Then
have students open their books to pp. 52-53 and
look at the photos.

e Put students into groups of four or five. One at a
time, have students draw a picture of a type of
transportation. Group members call out guesses as
each student draws. When a correct answer is guessed,
the next student draws a picture for others to guess.

9) Listen. Read and sing. m E l
How' Do You; é

How do you get to school?
How do you get to school?

I'take the bus to school.
| do, too.
| ride my bike to school.

THE SOUNDS OF ENGLISH T1r:51

scooter
Listen and say.
1. scooter balloons

2. room kangaroo

3. June blue

. 9 Play the first two verses of the song How Do
You Get to School? (TR: 50) once. Have students
listen for the types of transportation named. Then
stop the audio and ask What transportation words
did you hear? (bus, bike)

* Replay the first two verses of the song and have
students sing along. Then sing or call out a line
from the song and have students respond with the
next line. For example, call or sing out I take the
bus to school! The class responds I do, too.

Extend

e Tell students the rest of the song names other ways to get
to school. Play TR: 50 all the way through as students listen.
Complete song lyrics are on p. 95. Replay the song and have
students sing along with the chorus.

e Put students into five groups and give each group one of the
following Picture Cards: bike, bus, scooter, subway, taxi. Then, as
a class, sing the chorus (the verse that repeats “How do you get
to school?” four times). One group holds up its card as the group
members sing out how they get to school. (“I ride my scooter to
school.”) Repeat until each group takes a turn.

The Sounds of English: /u:/ as in scooter (1)

o @ Show the Picture Card for scooter and ask What's this?
(a scooter). Say Yes. It’s a scooter. We can ride a scooter to
school. Have students repeat We can ride a scooter to school.
Write We can ride a scooter to school. on the board and have
students read the sentence with you.

¢ Underline scooter and school, say the words, and have students
repeat. Then circle oo in each word. Say the two words again,
emphasizing the /u:/ sound.

e Say Now let’s listen to words like scooter and school. Play TR: 51
once while students just listen. Then say Let’s listen and say. Play
TR: 51 again and have students repeat the words.

e To check understanding, display Picture Cards that contain
the target sound (bedroom, boots, glue, kangaroo, moon,
orange juice, scooter, shoes, soup) as well as cards for words
that don’t.

e Hold up a card or picture, say the word, and have students raise
their hands if they hear the target sound. Say Look and listen.
Raise your hand if you hear /u:/ as in scooter. If students raise
their hands in error, repeat the incorrect word and a word with
the target sound to demonstrate the contrast.

About the Photo

The students in the photo are riding

in an auto rickshaw. Rickshaws are
common in India, especially in Delhi.
The Delhi government encourages
people to use them instead of cars and
trucks. Cars and trucks cause a lot of
pollution. Auto rickshaws are better
for the environment.

Teaching Tip

A song’s tune and repetition can help
students remember vocabulary and
grammar. Play songs multiple times,
and have students sing phrases.

If possible, give out or make copies
of the song with blanks for vocabulary
words. Students can fill in vocabulary
as they listen. Encourage students to
use new vocabulary to make up their
own songs.

The Sounds of English Cards

You can use The Sounds of English
Card 3l to teach the /u:/ sound. Audio
for this card is available on the Explore
Our World website.

Review For additional practice, direct
students to Activity Worksheet 5.4.
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I Listen and read. r: sz

Reading

Objectives
Students will

) ) er every year, there
e outline steps in a sequence.

is an Ir ational Balloon Fiesta
¢ demonstrate what they learned buquerque, USA. About 600
from a text. CO loons are up in the sky at

e explain how something works. i time. What fun!

Reading Strategy Sequence of

Events balloon is on the ground,

gas to make a small fire.
he air in the balloon. Hot
oes up. So, the balloon
wly into the air. The pilot
e basket and lights the
igher. The wind blows the

Content Vocabulary basket, gas

Academic Vocabulary diagram,
order, steps

Resources Workbook pp. 44-45;
Audio CD TR: 52; Classroom
Presentation Tool: Reading;

Teacher’s Resource CD-ROM:
Graphic Organizers (Flow chart,
KWL chart)
~Ir-a The first passengers in a hot
air balloon were a chicken, a
duck, and a sheep!
ith a partner. Pretend you are
in a balloon. What do you see?
u feel? Talk
Warm Up * Graphic literacy Say The diagram at the bottom of

page 58 shows how a hot air balloon works. How do

* Revisit Say Think about riding a bike. What do you you know what happens first? (You look at number /.)

do first? (get on) Can you go uphill before you get

on? (no) You need to do things in the right order. One * Say First, the balloon is on its side, then it fills
step happens first. Another step happens next. up and goes in the air. The diagram helps you
see that.
* Say Let’s think about things we do in order. How else,
besides bicycles, do people travel? After students * Draw a KWL chart on the board. Ask students
have named types of transportation, say Pretend what they already know about hot air balloons.
you're going to travel by (bus). What do you do first? (They travel in the sky. They’re colorful.) Record the
What do you do next? Write steps on the board as information on the chart. Say What do you want
students name them. to learn about hot air balloons? Add students’
questions to the chart. Say After we read, we'll
Present @ write what we learned in the chart.

* Say Today we’re going to read about hot air balloon:s.

. . What we know | What we want to know | What we learned
Hot air balloons are one type of transportation. = = =
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. @ Play TR: 52 and have students read along. Then revisit the
KWL chart. Read the questions one by one and ask Was this
question answered? If so, write the answer in the third column. If
not, say Sometimes, all your questions won’t be answered in the
reading. You can look in other books to learn more.

Replay TR: 52. Pause and ask questions to check comprehension:

Paragraph I: Where is the International Balloon Fiesta? What do the
balloons look like?

Paragraph 2: What makes hot air balloons go up into the air? How
do pilots make the balloons go higher? Where does the pilot stand?

Add students’ responses to the What we learned column of the
KWL chart. Keep the chart on the board. Students will use it again.

Practice

e Say It’s important to do some things in the right order. Think
about a hot air balloon. What if no one lighted the gas, and the
pilot just waited for the wind to blow the balloon along. Would it
go up in the air? (no)

¢ Write the following on the board:

Step _____. The wind blows the balloon along.
Step ____. People light a fire to heat the air in the balloon.
Step ____. The balloon goes up into the air.

e Pair students and have them copy and rewrite the sentences in the
correct order. Say Ask yourselves, What happens first? Write a | by
that sentence. Add a number | before the second sentence on the
board. Then have students fill in the blanks to number the steps
from | to 3. When students have finished, have pairs read the steps
in order. If pairs disagree, play TR: 52 and review the process.

Apply
e Say Think about an activity you do all the time, such as brushing

your teeth or making your bed. Brainstorm simple everyday
activities with students and list them on the board.

e Pair students. Say Talk with your partner. Decide on an activity
to explain. What do you do first? What do you do next? Write
sentences in order. Number each sentence.

Wrap Up

. @ Have students read the directions for Activity 12 on p. 58.
Tell them to use the photograph on p. 58, the KWL chart on the
board, and their imaginations to describe to their partner what
it’s like to be up in a hot air balloon.

Be the Expert

Our World in Context

The first two people to fly in a hot air
balloon were Jean Pilatre de Rozier
and Francois Laurent. They made the
flight in 1783 in France. Today, people
fly hot air balloons all over the world
for different reasons. Some people
race hot air balloons. Some fly in
other types of competitions.

Reading Strategy

Identify Sequence of Events
Discuss the importance of under-
standing the order in which steps
happen. Have students visualize each
step as they read it. Have them focus
on what happens first, next, and last.

Using drawings or diagrams with a
text can help explain a sequence of
events. When there are no drawings
or diagrams, encourage students to
picture the steps in their head or draw
them out on a piece of paper.

Teaching Tip

Encourage students to take notes on
unfamiliar words as they read. Have
them write down the word. Then
have them use context clues or visual
cues to make a prediction about what
the word means. Have students use

a dictionary to verify their predictions
and confirm the word’s meaning.

Formative Assessment
Can students

e outline steps, in order, about how
something works?

Ask students to describe, in order,
the steps of a familiar process. For
example, ask How do you park a bike?

e identify what they learned from a text?

Ask students What are three things you
learned about hot air balloons?

e explain how something works?

Have students reread “Hot Air
Balloons” on p. 58. Have them explain
to a partner how a hot air balloon
works.
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Give the Unit Quiz

* Hand out the Unit 5 Quiz. Have students scan the pages. Say

Resources Assessment Book
pp. 108-109, 125, 130, 135, 137;

Value Be safe on the street.

Be safe on the s‘trget.‘_;vf

Objectives Look at the directions, examples, questions, and pictures. Think Assessment Book Audio CD TR:
Students will about what you know and what you’ve learned. AB36-AB37; Picture Cards 388,
« identify safety issues of busy ) ) ] 389, 39I, 393, 395-398.
streets. N E . e Give students two or three minutes to preview the test.
e talk about how they can be safe C — . ST R . . . . . . . .
on the street. Stop. o ~0 | | « Listening instructions, Section | Point to the pictures in

Look both ways. Section | on page 108. Say Look at the pictures. Point to the

Resources Values poster . : . . .
Listen. : : : letters. Say There is a letter on each picture. Write the letter that

Related Vocabulary
accident, busy, dangerous

NATIONAL
GEOGRAPHIC

Value

* Point to the photo on p. 59. Say This is a busy
street in China. How can busy streets be unsafe, or
dangerous? Look at the picture to help.

* Read the sentence in white print at the top of the
page aloud. Then call on a student to read the
three sentences on the left side of the photo. Ask
When you’re going to cross a busy street, where do
you need to stop first? Why do you look both ways?

e Ask students When do you cross busy streets? (on
the way to school, when going shopping, when
going to a friend’s house) What do you do before
crossing? Is there a light or a crossing guard? Is
there a special area where you’re supposed to
cross? Why is it important to listen?

134 unit5s
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* Read the question at the bottom of the page
aloud. Put students in small groups and have them
talk about how you can be safe on the street. Tell
groups to think of at least three things you need to
do. Think of more things than what you just read.
When students have finished talking, have them
share with the class.

matches the sentence you hear.

e Say Now listen to an example. Play TR: AB36. (It's a boat.) When
students have written a letter, ask What letter did you write?
When students respond with the letter E, begin the quiz. Say
Let’s begin. Play the rest of TR: AB36.

e When students have completed Section I, have them put down
their pencils. Say Now you're going to read and write. Read the
directions for Section 2 aloud. Ask What do you have to do?
(Look. Complete the sentences. Use does, too; doesn’t; or but.)
Repeat the process for Section 3. (Read. Circle True or False.)

¢ Have students complete Sections 2 and 3 independently.

» Listening instructions, Section 4 Read the directions aloud.
Ask What do you have to do? (Listen. Look. Complete the
sentences.)

e Say Now listen to an example. Look at the pictures. Write the
missing words to complete the sentence you hear. Play TR: AB37.
(I take the bus to school.) When students have completed the
sentence, ask What sentence did you write? Begin the quiz when
students respond with I take the bus to school. Say Let’s begin.
Play the rest of TR: AB37.

* Speaking instructions Point to the images at the top of p.
125. Say Look at the boy in the pictures. Point to the boy. Say His
name is Aziz. He is going to school. Answer my questions. Use
complete sentences. Now listen to an example. Ask Does Aziz ride
a motorcycle to school? Point to picture B. Say No, he doesn’t. He
rides his bike.

e See page 137 of the Assessment Book for questions and
expected student responses.

Be the Expert

Teaching Tip

When a student reads written work to
a group, make sure group members
are listening to the student rather
than looking at what she wrote. If
group members have questions about
information, the speaker should
answer verbally rather than showing
a classmate her written work.

Testing Tip

Create a comfortable seating
environment. Consider how
students are placed in the classroom
and determine whether a new seating
arrangement is needed. It may be
helpful to move students’ seats
farther apart during testing so there
is more space between students, and
less opportunity for students to look
at one another’s answers.

Assess Unit Objectives
Ask questions such as the following:

e Show Picture Card 388 (an airplane).
Ask What's that? Repeat with Picture
Cards 389, 34I, 393, 395-398.

¢ How do you get to school?

e How do people in your family get to
work?

Project For a theme-related closing
activity, direct students to the Unit 5
Project Worksheet.

Value - Assessment 135

06/05/14 8:25 AM



Vocabulary 1 helicopter, airplane, sailboat, ship, bus,
subway, taxi, scooter, motorcycle

Vocabulary 2 get on, get off, park, uphill, downhill

Grammar 1 agree and disagree with too and not (I do,
too/I don’t)

Grammar 2 express contrast with but

Song How Do You Get to School?

Viewing Transportation

Story Time Getting to School Around the World
Resources Student Book pp. 50-56

Before You Watch

e Say This video is about how people travel. How do
you get to school? Is it slow? Does it take a long
time? Or is it fast? Do you use more than one kind
of transportation?

While You Watch

* Have students make a chart to take notes while
they watch the video. Say You're going to hear
about kinds of transportation. Pick four kinds.
Copy the chart and takes notes while you listen.

Kind of How it Where it How I can

transportation | moves goes use it

Hot air balloon | Flies in the | Inthesky, |Fly to far-
air over a desert | away places

e Pause the video to allow students to take notes.

After You Watch

* Divide students into groups. Have one student read
information from his chart and have students guess
the kind of transportation. Have students compare
and add to their charts. Every student in a group
should share at least one kind of transportation.

136 Units
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Zoom In

Vocabulary

e As you play the Vocabulary segments stop at the
images. Ask What kind of transportation is this?
How does it move?

Grammar

* Freeze a frame of the Grammar | segment that
shows the boy and girl. Say what he or she does:
He takes the bus. Ask What does she do? (She takes
the bus, too).

e Play the full animation for Grammar 2. Ask students
how the people in the animation travel differently
than they usually do.

Song

e Play the Song. Then play the scene again and stop
after the first verse. Say Write how you get to school.
Play the rest of the song and have students raise
their hands if they hear how they get to school.

Viewing

e Tell students to imagine they’re planning a trip. In
groups, have students write sentences to say where
they’re going and what kind of transportation
they’ll use.

Story Time

* View Story Time once with students. Pause at an
image of each location. Ask students for words to
describe it. What do you see? Does this look like
your town?

e View Getting to School Around the World again.
Pause to ask questions. How do students in
Botswana get to school? (by boat) Why? (Because of
floods; there aren’t any roads.) Why do students in
Japan take the subway? (The streets are crowded.)
Ask Why do students get to school in different ways?
Give reasons. (weather, roads, traffic)

Wik
Getting

School

Around the World

Getting to School Around
the World

How do you get to school? Do you
take a bus? A boat? Do you ride a
subway? A camel? Read about some
of the different ways that children
around the world get to school.

by Dan Adams

Before You Read

¢ Activate prior knowledge Say Think about how you get to
school. What kind of transportation do you take? Are there lots
of other people? Do you walk?

¢ Introduce the strategy Say I wanted to take the bus to the
airport last week. The bus was very late. Act out waiting. So,
I took a taxi to the airport. Say I had a problem. What was
the problem? (The bus was late.) A solution is the answer to a
problem. My solution was to take a taxi.

e Say You're going to read about transportation all over the world.
All these students need to get to school, but in some places,
transportation is hard. Draw a two-column chart on the board,
with the labels Problem and Solution. Say Copy this chart to help
you record problems and solutions.

* Say A problem can be that people can’t use one kind of
transportation. So, the solution is to travel a different way.

While You Read

e To check students’ understanding, stop to ask questions about
problems and solutions, such as the following:

p. 5: Why don’t children in Malaysia take the 